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Preface 



This session outline comprises one component of a multi component 
workshop package developed by the Resource Center on Sex Roles in Education 
under a subcontract with the Council of Chief State School Officers (CCSSO). 
This package, entitled Implementing Title IX and Atcaining Sex Equity; A 
Workshop Package for Elementary»Secondary Educators , Is designed for use 
by persons implementing training or staff development efforts for education 
personnel and interested citizens in the implementation of Title IX of the 
Education Amendments of 1972 and the attainment of sex equity in elementary- 
secondary education agencies. 

The workshop package was field-tested by subcontractors in 11 regional 
workshops as a part of the CCSSO Title IX Equity Workshops Project. This 
project was funded under contract 300-76-0456 of the Women's Program Staff, 
U.S. Office of Education, Department of Health, Education, and Welfare. 
Funds to support the printing of participant materials used in the field- 
test workshops were provided by the National Institute of Education, Depart- 
ment of Health, Education, and Welfare. 

Shirley McCune and Martha Matthews are the coeditors of th e Workshop 
Package. This session outline was developed by Barb Landers, California 
State Department of Education, Sacramento, California. 

^Persons who have authored or contributed to other outlines and materials 
withfn the total package include: Linda Stebbins, N,ancy Ames, and Illana 
Rhodes (Abt Associates, Cambridge, Mass.); Judy Cusick, Joyce Kaser, and 
Kent Boesdorfer (Resource Center on Sec Roles in Education, Washington, 
D.C.); Barb Landers (California State Department of Education, Sacremento, 
California); and Janice Birk (University of Maryland, College Park, Md.). 

The CCSSO, the Resource Center on Sex Roles in Education, and the co- 
editors of the package gratefully acknowledge the assistance and advice of 
M. Patricia Goins, Project Monitor, Women's Program Staff, U.S. Office of 
Education, and Joan Duval, Director, Women's Program Staff, in the implemen- 
tation of the contract. Grateful acknowledgement is also given to Sarita 
Schotta, Senior Research Associate, National Institute of Education for 
monitoring the contract which provided funds for the editing and printing 
of the field-test materials. Special gratitude is extended to the personnel 
of the 15 organizations who field-tested the Package in regional workshops 
for their efforts, their patience, and their support throughout the imple- 
mentation of the Title IX Equity Workshops Project. These organizations and 
the project contact person in each include: 



Organization 

New England Equal Educa- 
tion Center 
38 Woodland Street 
Hartford, Connecticut 06105 

New York State Department 

of Education 
99 Washington Avenue 
Albany, New York 12230 

West Virginia Department of 

Education 
Capitol Complex, B-252 
Charleston, West Virginia 

25305 

University of Miami 
P. 0. Box 8065 

Coral Gables, Florida 33124 

Michigan Education Associa- 
tion 
P. 0. Box 673 

East Lansing, Michigan 48823 

Northern Illinois University 
101 GaLel 

DeKalb, Illinois 60115 

Dallas Independent School 

District 
3700 Ross Avenue 
Dallas, Texas 75204 

Center tor Educational 

Improvement 
University of Missouri 
408 Hitt Street 
Columbia, Missouri 65201 

Education Commission of 

the States 
1860 Lincoln Street 
Denver, Colorado 80295 

California State University 
Fullerton, California 92634 

Northwest Projects Office 
for Educational Service 
Portland State University 
P. 0. Box 751 
Portland, Oregon 97207 



Contact 
Martha O'Reilly 

Mae Timer 

Tony Smedley 

ita Bernstein 
Ruby King 

John M. Nagle 
Frances Allen 

Murray Hardesty 

Jean Kennedy 

Barbara Peterson 
Kathryn Preecs 



The coeditors also wish to express their appreciation to Byron Hansford, 
Executive Director, Council of Chief State School Officers; William Israel, 
Director of Special Projects, Council of Chief State School Officers; and 
James Becker, Executive Director, National Foundation for the Improvement of 
Education, for their support of the project. Ann Baucom and Lois Jamieson of 
the CCSSO and Ann Samuel of the Resource Center on Sex Roles in Education 
receive special thanks for their tireless efforts in the production of 
materials for the Workshop Package . 
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IMPLEMENTING TITLE IX AND ATTAINING SEX EQUITY' 
AN INTRODUCTION TO THE l'l0ftK$H0P f>ACKAdE 



Introduction 

Title IX of the Education Amendments of 1972, the Federal law which 
prohibits sex discrimination against, the students and employees of 
education agencies and institutions receiving Federal financial assistance, 
was enacted in June 1972; the regulation to implement the legislation, which 
defines the specific criteria against which nondiscrimination is to be 
assessed in the various policies and practices of education agencies and 
institutions, was issued in June 1975 and became effective in July of that year. 
Despite the passage of years, however, full compliance with Title IX is far 
from a nality in most agencies and institutions throughout the country, 
and equity for females and males in education has yet to be attained. 

Although significant progress has been made in a number of schools and 
school systems--the basic required Title IX compliance procedures have been 
implemented, students and employees describe their "increased awareness" 
of the problems of sex stereotyping and sex discrimination, and concrete 
improvements are apparent with regard to equalization of athletic budgets 
for female and male sports or to integration of previously sex-segregated 
courses— in most cases, considerable change remains to be made if full 
compliance and sex equity are to be integrated and reflected throughout the 
policies, programs, and practices of an education agency or institution. 

If the necessary change is to occur, educators must move beyond paper 
compliance and problem awareness in order to develop the skills and competencies 
required for problem solution. Educators, like all other human beings, 
need support and direction if they are to translate legislative or administra- 
tive mandates for change into the actual delivery of nondiscriminatory and 
sex equitable services. 

Many methods may be used to support educators in the change process-- 
written information may be distributed, consultation may be made available, 
briefings or meetings may be conducted, training programs may be implemented, 
demonstration programs may be undertaken, and evaluation and reinforcement 
systems may be installed. The needs and resources of a particular education 
agency or institution will determine the forms of support which are most 
appropriate. One of the most frequently used methods of supporting change 
by education personnel is the inservice training workshop. In many situations, 
the inservice workshop is a cost-efficient way of reaching large numbers of 
personnel in a single effort and of providing assistance in skills development 
to these personnel. Implementing Title IX and Attaining Sex Equity: A 
'Workshop Package has Been designed to sjpport the implementation of such a 
workshop. 

The Development of the Workshop Package 

Implementing Tit^e IX and Attaining Sex Equity: A Workshop Package 
was developed by the Resource Center on 5eA -oies in Education for the 
Council of Chief State School Officers' Title IX Equity ^'orkshcps Project 
during 1977 and 1973. The Title IX Equity Wcrkshops Project was funded 

I-l 
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under an iS-dionth contract for "National Regional Dissemin6>.ion Workshops 
and Development of Technical Assistance Materials for Title IX of the 1972 
Education Amendments" by the U. S. Office of Education, Department of Health, 
Education, and VJelfare, under funds duthoriz.ed by the Women's Educational 
Equity Act. 

The purpose of the project was to develop and field test a training 
package which could assist education personnel and interested citizens to 
gain: 

• an understanding of the manifestations and the effects of sex 
discrimination and sex bias in education 

• an understanding of the requirements of Title IX and its implementing 
regulation, and of the steps required to achieve compliance 

• skills and capability for the development and implementation of 
policies, programs, and management systems to ensure educational 
equity 

The terms of the contract required that the package developed must be suitable 
for: 

• use with groups representing all levels of education from elementary 
through postsecondary 

t use at the local, state, regional, and national levels 

• use without extensive reliance on v.onsul tati ve assistance or on 
materials outside the package itself 

In order to address these requirements, it was decided that the training 
package must be developed according to tne following considerations: 

• Because of the differing needs, experiences, and frames of reference 
of elementary-secondary educators and postsecondary educatiors, "the" 
training package would need to be two training packages--one for 
elementary-secondary educators and one for postsecondary educators. 

• Because the training package needed to be suitable for use with a 
wide v-*r'ety of groups, it would neec: to include a wide variety of 
infor.ration and activities ranging fi^om "awareness level" to more 
advanced skills-development and action-planning levels. 

• Because the training package needed to be suitable ^or use by personnel 
without extensive background in training or consultation and 

materia . .-esources, it would need to provide specific step-by-step 
instructions for the imDleinef^tation of training as well as all 
nidte'^ials which vvould be reoui'^ec! for the impli=ment3 t'^on of trairiing. 

Al" cf ^nt-^se consideration-; are ^e'lect?: in the tomi and content of the 
Wort<shcp /'ac kagg as is now publijt'.cd. 
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Initial plans and specifications for the Package were reviewed by more 
than 90 leaders in education in March 1977. These leaders were asked to 
evaluate the plans and suggest modifications in light of: 

• their assessment of the training and technical assistance needs of 
education institutions and avjencies related to .the attainment of 
Title IX compliance and sex equity 

• their evaluation of strategies available for meeting identified 
training and technical assistance needs 

t their knowledge of resources which would facilitate the deveVpment 
and dissemination of the Workshop Package 

Working drafts of the Package materials were field tested and evaluated in 
19 workshops implemented by subcontractors in the various HEW regions. 
Eleven workshops for elementary-secondary educators and eight workshops for 
postsecondary educators were implemented from September 1977 through January 
1978. During the field test workshops, the Package was evaluated by work- 
shop facilitators, workshop participants, and on-site evaluators. Final 
copy of the Workshop Package was completed after analysis of all of the 
evaluations obtained during the field test workshops. 

An Overview of the Workshop Package 

Both the Workshop Packag'^ for Elementary-Secondary Educators and the 
Workshop PackageTor Postsecondary Educators provide training session out- 
lines and participant's materials for a fifteen-hour workshop sequence on 
Title IX and sex equity in ec'.ucation. Each package is organized according 
to five three-hour workshop sessions. Three of these sessions are termed 
"Generic Sessions"; they are designed to provide general information and 
experiences which are relevant to all participants attending the workshop. 
The other two sessions, called "Application Sessions," are designed to 
provide specialized information and experiences to persons of different 
professional roles and to enable participants to apply workshop experiences 
to their individual professional responsibilities. Each of the components 
of the Workshop Package corresponds to one three-hour workshop session; 
a component includes both a detailed step-by-step session outline for 
facilitators and the materials designed for participant use during the 
workshop sessions. 

The sequence (and titles) of the workshop sessions for elementary- 
secondary educators is outlined below; there is a written component in the 
Workshop Package for Elementary-Secondary Educators which corresponds to 
(and bears the same title as) each of these workshop sessions. 

Generic Session One: ""^he Context of Title IX" 

Generic Session Two: "The Title IX Regulation and Grievance Process" 

Application Sessions A and B: Two sequential application sessions 
focus on the responsibilities and roles of six different groups 
with regard to Title IX compliance and the attainment of ssx 
equity in education. Application sessions focus on the following 
roles and responsibilities: 

1-3 
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- The Administrator's Role 

Session A - "Ensuring Procedural Title IX Compliance: 
Establishing a Foundation for Sex Equity" 

Session B • "Monitoring Title IX Implementation" 

- The Teacher's Role 

Session A - "Identifying and Overcoming Sex Bias in Classroom 
Management" 

Session t» - "Identifying and Overcoming Bias in Instructional 
Materials" 

- The Counselor's Role 

Session A - "Identifying and Overcoming Bias in. Counsel ing 
and Counseling Programs" 

Session B - "Identifying and Overcoming Bias in Counseling 
Materials" 

- The Vocational Educator's Role 

Session A - "Overcoming Sex Discrimination and Attaining 

Sex Equity in Vocational Education: The Social/ 
Educational and Legal Context" 

Session B - "Overcoming Sex Discrimination and Attaining 

Sex Equity in Vocational Education: Recognizing 
and Combating Sex Bias and Planning for Action" 

- The Physical Activity Specialist's Role 

Session A - "Achieving Sex Equity in Physical Education and 

Athletics: Legal Requirements and the Need for 
Change" 

Session B - "Achieving Sex Equity in Physical Education and 

Athletics: Anc.yzing and Planning for Action" 

- The Community's Role 

Session A - "Building a Knowledge Base for Change" 

Session B - "Building Skills for Change" 

Generic Session Three: "Planning for Change" 

The objectives for Generic Session One include: 

• to provide participants with an opportunity to assess their awareness 
of differential treatment of mates and females in their schools and 
the impact of Title IX 
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t to provide participants with a review of the legal context of Title 
IX, an overview of Federal antidiscrimination laws, and the opportunity 
to assess their skills in identifying discrimination in schools 

• to provide participants with an understanding of differential sex-role 
socialization as it is manifested in schools 

• to encourage participants to identify goals for nonsexist education 
The objectives for Generic Session Two include: 

t to review with participants the requirements of the regulation to 
Implement Title I); of the Education Amendments of 1972 

• to provide participants an opportunity to assess their own understandings 
of Title IX requirements by sharing questions and answers with others 

t to provide participants with an understanding of the significance of 
Title IX grievance procedures as a method for resolving complaints of 
sex discrimination and for monitoring Title IX compliance 

• to provide participants with information regarding the structural 
components or characteristics of an effective grievance procedure 
and an opportunity to evaluate the structure of several sample 
grievance procedures 

t to increase participants' understanding of and skills related to their 
own potential responsibilities for grievance problem solving 

• to provide participants an opportunity to increase their skills in 
identifying Title IX violations and in formulating corrective or 
remedial actions appropriate to these violations through the analysis 
of sample Title IX grievances 

The objectives for Generic Session Three include: 

• to provide participants with an overview of some of the necessary 
conditions for change related to Title IX and sex equity in education 
and of the types of strategies available for planning and implementing 
change efforts in these areas 

• to provide participants with a framework for diagnosing organizational 
change needs related to Title IX and sex equity and for designing 
action strategies which would be appropriate for meeting these needs 

f to provide participants with an opportunity to develop preliminary 
plans for organizational change which could contribute to the full 
implementation of Title IX and achieving sex equity in their districts 

• to increase participants' skills in developing action programs related 

to Title IX and sex equity for implementation in their own job functioning 

Although the specific objectives of the Application Sessions vary 
according to the group for which the session is designed, all Application 
Sessions are generally designed to provide participants with the opportunity 
to: 



• identify the implications of Title IX for their own job functions 



• increase their skills for identifying and alleviating sex discrimination 
and for providing sex equity in their own job functions 

• consider actions which can be taken in their own job function;s to 
ensure Title IX compliance and increase sex equity in their education 
agencies and institutions 

Although the content of the Package for Postsecondary Educators has been 
designed to address the unique needs of personnel of postsecondary education 
institutions, its organization and sequence parallel those of the Packac^e for 
Elementary- Secondary Educators . The, three Generic Sessions, although different 
in content, are the same in title and objectives as those for elementary- 
secondary educators. Application Sessions for postsecondary educators 
include: The Administrator' s Role , The Counselor's Role , and The Teacher 
Educator's Role . (Application Sessions for faculty, for student services 
personnel , and for physical activity personnel have been developed in draft 
form and may be published in the future.) 

Materials which supplement the basic components of the Workshop Package 
are also available. Two Participant's Notebooks , one for elementary- 
secondary educators and one for postsecondary educators, have been developed. 
These Notebooks contain all the worksheets used by participants during the 
three Generic Sessions; they also include substantial reference material 
which highlights or expands the content presented in these sessions, and 
an annotated listing of resources relating to Title IX and the achievement 
of sex equity in education. (Although the Generic Sessions may be implemented 
using only the participant's materials included with the session outlines, 
the reference material and resource listing included in the Participant' s 
Notebooks make the use of these notebooks desirable wherever possible.) 

A Final Context for the Workshop Package 

Three major assumptions underlie the total Workshop Package , assumptions 
which should be kept in mind during its use: 

• T itle IX is one part of a total educational equity movement . 

Title IX is an evolutionary step in our nation's efforts to provide 
equity for all citizens. Our experience with years of attempting tc 
eliminate race discrimination and bias in education provided the 
foundation for our understandings of sex discrimination and for the 
strategies and technology which may be used in its elimination. 

Anyone working to attain educational equity must remember the 
multiDle ways that equity may be denied--on the basis of race; national 
origin; religion; cultural identity; sex; mental, emotional, or 
physical handicap; and social c1ass--and work to ensure that the needs 
of all students are provided for. 

f Our nation's concern for educational equity is a i^eflection of changes 
Tn our society; the achievemert of ediicationd' eouity is a crjcia. 
step in ensuring the survival of a viabie society . 



Our nation's concern for human and civil rights of various groups 
is rooted in the evolution of our society as it is affected by widespread 
social, economic, and technological change. Schools have the 
responsibility for preparing all students to participate in and to 
deal with these changes. Failure to achieve educational equity limits 
the potential attainments of our future society. Educational equity 
is not just a moral goal; it is a survival goal. 

t The movement for educational equity is an important vehicle for 
educational reform . 

Educators can be proud of the many accomplishments of our educational 
system. Despite these eccomplishments, however, the changing nature 
of our society demands that we move on to greater achievement. Efforts 
to attain educational equity can contribute to implementation of many 
of the basic educational reforms which are needed. The greater 
individualization of instruction, the preparation of students for a 
variety of life roles, and the involvement of students in learning 
how to learn--these reforms are possible within the context of 
educational equity. 

It is hoped that the Workshop Package and materials will assist its 
users in actualizing these assumptions and providing greater equity and higher 
quality education for all students. 
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KOW TO USE THESE MATERIALS 



The following materials are one component of the multi component work- 
shop package Implementing Title IX and Attaining Sex Equity . They provide 
resources and a step-by-step guide for implementing one three-hour workshop 
session, which is one session within the fifteen-hour workshop sequence 
outlined in the total Workshop Package . 

The material in this session outline may be used in several ways: 

• as the design and supporting /material for a three-hour session which 
is presented as part of a IsC^hour (two and one-half day) workshop on 
Implementing Title IX and Attaining Sex Equity 

f as the design and supporting material for one of a series of five three- 
hour sessions utilizing the Workshop Package as a basis for a sequence 
of periodic seminars on Title U-and sex equity for education and/or 
community personnel 

f as stimulus material for the adaptation and design of other activities 
or materials which can assist education personnel in achieving sex 
equity (e.g., information packets, self-instructional materials, etc.) 

• as resources for teacher education programs 

f as resources for training-of- trainers programs 

Implementing Title IX and Attaining Sex Equity: A Workshop Package 
has been developed to facilitate its implementation by personnel with 
limited experience in workshop implementation and/or the subject matter 
which is relevant to consideration of sex equity. It is beyond the scope of 
this publication, however, to provide the background information on workshop 
design, implementation, and evaluatiori which would otherwise be desirable. 
Education personnel reviewing the package or considering use of any package 
component may nonetheless find it useful to review the following questions 
which should be considered with regard to us« of this or any other training 
design. 

1 . Is the workshop session design appropriate for tht purposes of 
groups for which it may be implemented? 

The Workshop Package has been developed to address the needs of education 
personnel with a diversity of experience and familiarity with regard to 
Title IX and sex equity. The workshop package sequence begins with a 
consideration of the need and rationale for Title IX; it moves through a 
detailed review of tne Title IX regulation and the Title IX grievance process; 
it proceeds to an examination of the application of the Title IX regulation 
and sex equity principles to tne particular day-to-day job functions of various 
groups of education personnel; and it concludes with an overview of the 
change process and an opoortunity for participant action planning related 
to Title IX compliance ana the achievement of sex equity. 
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Workshop planners and training personnel should carefully review both 
the general objectives of each workshop session and the purposes of specific 
session activities (both are listed in the session outlines) In order to 
ensure their relevance and appropriateness to the particular needs of their 
intended workshop target group. 

Similarly, workshop planners should also review the training method- 
ology suggested in the outline for its suitability for situational needs. 
The processes or methods used in conducting any workshop should be selected 
for: 

• their appropriateness to workshop objectives 

t their appropriateness to the styles and skills of available workshop 
facilitators 

• their provision of sufficient diversity to accommodate different 
participant learning styles 

Because the objectives of the workshop package emphasize the delivery 
of cognitive information, it relies heavily on the use of lecturette and 
question-answer processes. The skills required of workshop session 
facilitators for the presentation of these activities are also less specialized 
than those which are required for the presentation of more affectively oriented 
activities. 

All session outlines also involve the use of personal inventory and 
skills testing or skills practice activities performed by participants 
individually, as well as small group discussions, and action-planning 
activities. These are included in order to: 

• provide participants an opportunity to practice relevant skills 
and to receive immediate feedback 

• provide participants an opportunity to share i'»actions and to 
develop small support groups 

• accommodate the needs of participants for experiential learning 
activities 

• increase the informality and variety of workshop activities 

These procedures or methods suggested in the training design may be 
adapted to reflect a different emphasis in objectives or to reflect the 
different styles or skills of workshop session personi.'l. In considering 
the procedures or methods used in any workshop, it is useful to evaluate 
wnether; 

A) they provide a mixture of affective, cognitive, and experiential 
activities sufficient to accommodate the diversity of participants 
learning styles 

B) they I'o'iow a logical progression from awareness building, to 
problem exoloration, to skills assessment or develooment, through 
stimulation of the application of workshop information by participants 
in their relevant personal or professional activities 
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2. How much flexibility is desirable in implementing a session outline? 

The session outline is intended as a guideline for the implementation 
of a training experience, not as a prescription that must be followed with- 
out deviation. The activities and sequence outlined in this session have 
been field-tested successfully with a variety of groups, but it should be 
recognized that no single design is appropriate for all situations. Facilita- 
tors should use the outline to assist them in meeting the needs of participants 
rather than as a constraint to necessary flexibility. 

Flexibility is critical with regard to observance of the suggested 
timelines which have been provided in the session outline. These timelines 
tend to be highly concentrated. It will require most facilitators and groups 
to move at a brisk pace if all of the activities are to be completed in the 
time allowed. (Most of the sessions could benefit from an expansion of 
time allocated to each activity.) The timelines are general suggestions 
only; some groups of participants may need to spend more' time on a single 
activity than is indicated in the outline and may be able to omit another 
activity, while others may find it impossible to move through the entire 
sequence of activities in the time available. The facil itator(s) must be 
sul^f iciently familiar with the training design and activities to determine 
the modifications which may be appropriate to a particular situation or 
group. 

The primary guideline which should be observed in the implementation 
of the training activities is that care should be taken to meet the needs 
of the majority of the participant group. Facilitators should avoid 
modifications which may address the needs of only a few participants and 
attempt to meet the needs of Individuals during break periods or after the 
workshop without detaining the entire group. 

3. How can the workshop activities and sequence be adapted to fit 
shorter periods of time? 

Although the session outlines were designed for implementation in 
three-hour periods, 1t is recognized thut It may be necessary to modify the 
session for implementation in a shorter period of time. When this is 
necessary, the facnitator(s) should review the objectives of each suggested 
activity carefully before making a decision about which activities would 
be most appropriate. If this modification is necessary the facil itator(s) 
should consider the following: 

A) Carefully rev lev.- the sequence and the build-up activities provided 
in the se^:*"on outline. Each session outline has been developed 
to include each of the following components: 

• Needs assessment acti vity/axercise--Ses3lon outlines begin 
with an ir.troductory activity which can invnive the group in 
the session, a^low individuals to express iiitial concerns and 
provide the facil ■> tator vi tn geri(=r"5i informaticr about the 
perceptic^s and experience o* the g/-oup. This initial experience 
is a ^ey metnoa o^ jjccing the ipecific reeds of the group 
ano oiti.rating the optimal racing of the session activities. 
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• Cognitive activities— Ea»:h session outline includes a lecturette(s) 
to introduce new concepts and activities. These are designed 
to increase participants' understanding of particular problems 
related to sex equity and of the steps to be taken and the 
principles to be followed in achieving sex equity. The amount 
of information provideo in a lecturette can be reduced if the 
group has had previous exposure to the concepts being presented. 
Even with experienced groups, however, it is useful to provide 
a summary of the key points included in the lecturette to ensure 
that all members of the group have a common frame of reference 
for subsequent activities. 

« Experiential activi ties — Experiential activities provide an 
opportunity for participants to apply the concepts presented 
in cognitive activities to situations in educational practice. 
The purpose of this activity is to help participants assess 
for themselves the implications of the information presented 
for day-to-day activities. 

t Skills practice acti vities--Each session outline includes a 
number of activities which are designed to give participants 
an opportunity to practice some of the skills which are 
necessary for the application of sex equity principles and to 
obtain immediate feedback regarding their efforts. 

t Action-planning acti vities--Each session outline encourages 
participants to begin to identify specific steps which they 
or tKeir education agency can take to promote full i implementation 
of Title IX and/or to attain sex equity in their activities. 
These action-planning steps are crucial to the application of 
the information provided in the workshop package. They should 
not be eliminated and in fact, wherever possible, it would be 
desirable to expand the amount of time devoted to action [Planning. 
This is particularly relevant when participants work together 
in the same education agency. 

In most cases, it is cesirable tc reduce the airiount of time devoted 
to each of the various types actv/ities provided rather than to 
omit any of the major components of the session outline. 

B) Provide participants with reading materials prior tc the workshop 
session. 

If the workshop time is limirec, it may be possible tc rfidu.:e the 
amount of time devoteo tc tr.e workshop activities by provid-'ng 
participants with materials wh'^ch can be "^ead prior to the implementa- 
tion of the workshop. If the facilitator believes that this is 
desirable, a summary of the infonnat^on provio'^c in lecturette cr 
information sheet ^'or-n i^ay ::e ds^ributed to oa ."ti ci pants prior to 
the wcrkshOD. 

C) Reduce the amount cf :^;ne -lpp-: en ■.^\e";. ■: :.^s i'^x. v,'j'---.shee: ^ . 

One way that the "ir-fci-nos Z'^'.- r-e-j: v;-- ■. '.n c.;'- 'o ack 
participants tc cor'sUzcr :n\/ a : •.nr ■■■.r.'.)-'. r .^.-.os or situations 
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presented in their worksheets, suggesting that others be completed 
some time after the workshop. (If this is done, the facilitator 
should make certain to explore those items selected for use in the 
group in sufficient detail to clarify for participants the basic 
principles reflected in the worksheet.) In all instances, the 
facilitator should emphasize ways which the participant materials 
may be used after the workshop. 

4. What personnel are needed for the implementation of the session 
outline? ' 

Although this session outline has been developed to facilitate its 
use by personnel of varying backgrounds, the selection of personnel to 
facilitate workshop activities is a critical factor in the implementation 
of any session. While the session outline may be implemented by a single 
facilitator, it is desirable to A^tilize a team of two or more facilitators. 
Use of a team has the following advantages: 

f it increases the likelihood of ensuring both content expertise (knowl- 
edge of Title IX and sex equity principles in education, of the 
structure of education agencies, or Federal and state nondiscrimina- 
tion laws, etc.) and process expertise (knowledge of group dynamics 
and skills in group processing and training) in the delivery of the 
session outl ine 

0 it makes it possible to demonstrate nondiscrimination by use of a 
training team on which both females and males and members of racial 
and ethnic minority groups are represented 

• it makes it possible to increase the diversity of training styles 
and areas of expertise, and thus to accommodate the diverse learning 
styles and needs of workshop participants 

If a facilitator team is utilized, it is important to d>?Signate one or two 
persons with responsibility for providing continuity and direction throughout 
all workshop activities. Persons with responsibility for workshop administration 
and for such tasks as participant registration, distribution of materials, 
and general problem solving should also be designated, particularly when the 
workshop involves a large number of people. 

5. How should facilitators prepare for the implementation of the 
workshop session? 

Effective implementation of the training session requires careful 
facilitator preparation. Facilitators should take ample time to do the 
fol 1owi ng: 

• thoroughly review the session outline and all participant materials 

• prepa'^e notecards outlininq the sequence and the general directions 
for participants 

• prepa'^'v their own outlines of the suggested lectureites so that they 
;nay pr-rSP.nt the informdtion provided in their own style (in no case 
should a fctci 1 i tatc^ read from the session outline during session 
implementation) 
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• identify points where information or activities could be omitted in 
the event .that more time is needed in an earlier activity 

If'a team of facilitators is used, it is essential that the group meet 
together to: 

t assign various responsibilities to the team members, making sure that 
each individual is clear about her/his role in appearing before the 
group, monitoring individual and small group work, preparing charts 
or materials, and working with other team members 

• designate one person as the person responsible for providing continuity 
throughout the workshop and making decisions as to necessary adaptation . 
of timelines 

• discuss individual reactions to activities and ways that adaptations 
might be made if necessary 

• consider the various styles represented in members of the team and 
the ways that the team might work together for maximum effectiveness 

6. How should participants be involved in the workshop initially? 

Considerations regarding the Involvement of participants in the work- 
shop event usually revolve around two issues: whether workshop participation 
should be voluntary or mandatory, and to what extent participants should be 
involved in the workshop planning process. 

Determination of whether workshop participation should be voluntary 
or mandatory should be r.ade in consideration of the workshop objectives, 
the job requirements of various staff groups, and other situational variables 
which may be relevant. The training design may be appropriately used 
whether participation is voluntary or mandatory. It is important to remember, 
however, that whether participants are notified of the obligation to attend 
or invited to participate, a clear and positive statement of workshop 
sponsorship, workshop purposes and objectives, and the time and location of 
the workshop can do much to establish a positive climate for the workshop 
and to alleviate uncertainties or anxieties experienced by participants. 
It is also important that participants are notified or invited in sufficient 
time to allow for personal planning or scheduling and for clarification of 
any questions regarding participation. It may also be useful to provide 
short preparatory reading material which can raise interest in or establish 
an initial context for the workshop. 

Another method of establishing a positive workshop climate is to 
involve participants (or representatives of the workshop target groups) 
in workshop planning activities. This might be done through simple written 
or oral needs assessments which serve both to provide information about the 
felt needs of participants and to introduce participants to basic workshop 
issues. It might also be accomplished by simply keeping key participants 
informed of various stages of planning or decisionmaking, or by requesting 
the assistance of selected participants in obtaining workshop facilities, 
reproducing resource materials, introducing resource persons, etc. 
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The training design specifies no procedures for participant Involvement 
prior to workshop Implementation; workshop personnel should select procedures 
which are appropriate to the size, structure, and climate of their particular 
agencies or injti tut ions. 

7 . What participar t materials are needed to implement the session? 

All materials which are required for participant use during a workshop 
session are attached to the session outline; these may be reproduced for 
distribution to session participants. Although the participant materials 
for each session are fairly extensive (and thus require some financial 
expenditure to reproduce in quantity), they are important to the successful 
implementation of the session because: 

• they provide quick reference information for participants with little 
prior background 

• they support and highlight the information provided by facilitators 
and allow participants to be actively involved in the training process 

f they permit individual problem assessment and skills testing by 
participants related to session concerns 

• they reinforce participants' workshop session experiences and provide 
participants a document for continuing on-the-job reference or use 

(It should be noted that although all required participant materials 
are attached to the corresponding session out! ines, a more comprehensive 
Participant Notebook has been developed and published as one component of 
the Workshop Package . This notebook includes not only all worksheets used 
during the three Generic Sessions, but also additional reference material and 
an extensive annotated listing of resources related to Title IX and sex 
equity. Ideally, each participant should receive a copy of this full 
Participant's Notebook and a copy of all worksheets for the Application 
Sessionis which are appropriate to their role--e.g., adminstrator, counselor, 
etc. 

8 . What facilities, equipment, and resources are needed for implementatio n 
of the workshop? 

The physical facilities provided for a workshop can make a significant 
difference in the difficulty or ease of its implementation. The workshop 
package requires a room sufficiently large to accommodate all oarti cipants 
for the generic sessions and small break-out rooms for each of the application 
group sessions provided. .Moveable tables and chairs facilitate the creation 
of an informal environment and the implementation of small grouD activity. 
Attention should be given to ensuring that facilities are well lighted, at 
a comfortable temperature -and well ventilated, and within access of rest- 
rooms. It is desirable to inspect facilities well in advance of the workshoo 
to ensure that they will irieet the needs of the wcr^snop. 

The equipment to be utilized in the session is specified in tne training 
outline. Care should be taken to make arrange.'rents weil in advance of the 
workshops *or the use of equipment to check just prior to tne session to 
ensure that the equipment is available and in working crcer. 
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9. What guidelines should be observed by faciliLators throughout the 
workshop? 

Workshops dealing with sex equity often involve participants in a 
questioning of some of their earliest learnings and most basic beliefs and 
assumptions. Individuals dealing with these issues may have negative 
feelings about changing roles of males and females in our society and 
experience fear or anger about sex equity efforts in education. It is 
c^'itical that workshop facilitators understand that these reactions are 
to be expected and how to handle them in positive ways. Some suggestions 
for dealing with possible resistance or rejection of the ideas covered in 
the workshop are outlined below. 

Workshop facilitators should: 

• Remember that change in knowledge, attitudes, and skills requires 
time and continued support. Each person must move through a process 
of exploring, understanding, and acting on new ideas before they 

can be accepted. Rejection of ideas presented in the workshop should 
not be interpreted as a personal rejection of the presenter. 

• Work to provide continuing support to participants even when they are 
met by disagreement and/or resistance. Responses to be avoided by 
workshop personnel include: 

- Defensiveness--the expression through words or behaviors that 

a facilitator or resource person feels as if an attack has been 
made against her/his personal ability or adequacy. Workshop 
personnel should try to maintain an open attitude and deal with 
the ideas presented by the participant rather than the internal 
feelings that these ideas may create. 

- Rejection of the group— the categorization of an individual 

or group as "hopeless." One of the ways that facilitators may 
deal with persons who disagree is to reject them. It is important 
that workshop leaders maintain communications with all participants 
and continue to work through the feelings and ideas presented. 

- Future predictions--statements to an individual or the group such 
as "I'm sure you'll eventually see it my way." Although it 

is quite likely that many who reject ideas presented in workshops 
will change over a period of time, it is not helpful to dismiss 
the issues being considered by making future predictions. 

- Avoidance of the issues—dropping relevant controversial issues 
before they have b«en considered. Avoiding open consideration 
of possible implications of the Title IX regulation through 

a comment such as "There's really no need for major changes in 
most programs" does not contribute to participant learning or 
problem solving. Workshop facilitators should anticipate some 
of the controversial questions or concerns which are likely to 
be raised and be prepared to deal with them, if only by admitting 
uncertainty and a willingness to help participants obtain 
assistance from other sources. 
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- Overcontrol of the participant group--pressing the group ahead 
regardless of their present needs or ability to deal with 
some of the issues. Overschedul Ing a workshop agenda so that 
time Is not available for clarification questions or for 
consideration of the implications of the information in small 
group discussion is one way to overcontrol the participant 
group. Workshop plans must include time to ensure that participants 
have the opportunity for initial explordtion and evaluation of 
the information presented. 

• Work to maintain a climate where participants' questions, feelings, 
and opinions can be expressed and considered. Maintain a nonjudmental 
approach toward the expression of feelings or opinions which differ 
from those being expressed in the workshop. 

• Provide participants with concrete information and materials whenever 
possible. Much of the resistance to accepting change occurs when 
people do not understand the rationale for change and the specific 
steps that must be taken in implementing change. It is essential 
that participants be given opportunity to identify specific directions 
for change, to develop the necessary skills for change, and to receive 
support and assistance during this process. 
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ACHIEVING SEX EQUITY IN PHYSICAL EDUCATION AND ATHLETICS: 
LEGAL REQUIREMENTS AND THE NEED FOR CHANGE 



APPLICATION SESSION A FOR 
PHYSICAL ACTIVITY PERSONNEL 

Session Specifications 



Session population ; Physical educators, coaches, athletics directors, and 
related administrators of local education agencies 

Session objectives ; The objectives for Application Session A are: 

• to increase participants' understandings of the Title IX regulation 
and its specific implications for the policies, practices, and 
programs provided in physical education and athletics 

t to increase participants' skills in identifying discriminatory 
or biased situations and to develop appropriate corrective and 
remedial actions for overcoming such discrimination and bias 

t to provide participants an opportunity for examining their 
personal attitudes regarding philosophies of physical education 
and athletics programs as they relate to sex equity in physical 
activity programs 

• to provide participants with an overview of the change process 

as it may be applied to attaining sex equity in physical activity 
programs 

Time required : Three hours 

Materials needed : 

For participant use: 

t "Assessing Title IX Implementation: A Physical Activity Program 

Perspective"— Physical Activity Worksheet 1 (attached to this session outline) 

t "Basic Guidelines for Physical Education Title IX Compliance"— 

Physical Activity Information Sheet 2 (attached to this session outline) 

t "Basic Guidelines for Competitive Athletics Title IX Compliance"— 

Physical Activity Information Sheet 3 (attached to this session outline) 

• "Physical Education Case Examples"— Physical Activity Worksheet 4 

(attached to this session outline) 

• "Suggested Answers to Physical Education Case Examples"--Physical 

Activity Worksheet 4A (attached to this session outline) 
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f "Athletics Case Examples" -Physical Activity Worksheet 5 
(attached to this session outline) 

t "Suggested Answers to Athletics Case Examples "--Physical Activity 
Worksheet 5A (attached to this session outline) 

• "Physical Activity Objectives for Female and Male Students"-- 

pSrsicIl Acti/ity Worksheet 6 (attached to this session outline) 

For workshop facilitator use: 

• "Requirements of the Law"-a series of charts-Physical Activity Facili- 

tators' Charts 1-17 (attached to this session outline) 

t "Analysis Sheet: Physical Activity Objectives for Female and Male 

Students"-Physical Activity Facilitator Chart 18 (attached to this session 
outline) 

t "Change - A Suggested Continuum"— Physical Activity Facilitator 
Chart 19 (attached to this session outline) 

t "A Suggested Model for Change"— Phvsical Activity Facilitator Chart 20 
(attached to this session outline) 

• "The C's for Change"— Physical Activity Facilitator Chart 21 

(attached to this session outline) 

Farintators reauired- Although this session may be conducted by a single person, 
Facil tators requireo . MiLHoug ^^^^^ responsibilities among several persons 

(Slirinrmall) whS possess both subject matter expertise and group process 
skills and who represent a racial-ethnic diversity. 

Facilitator preparation required ; 
The facilitator should: 

t thoroughly review this outline and all participant materials 

• review suggested lecturettes and adapt them to accommodate unique group 
needs and facilitator style 

- "Title IX and Physical Education" (see section III of this session outline) 

12 minutes . . j.i • \ io ^t^,,*.^^ 

- "Title IX and Athletics" (see section III of this session outline) 12 minutes 

- "Merging: Where Do We Begin?" (see section V of this session outline) 

- "Change"and How To Make It Happen"(see section VI of this session outline) 

15 minutes 

• prepare transparencies for sections III and VI of this outline 
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f review the application module related to this area and these publications: 

- Title IX and Physical Education; A Compliance Overview by Marjorie Blaufarb 
and consultants of the American Alliance for Health, Physical Education, 
and Recreation, adapted by the Resource Center on Sex Roles in Education 



- Competitive Athletics; In Search of Equal Opportunity by Margaret 
Dunkle ~ 

- "Questions and Answers Pertaining to Physical Education and Athletics 
Programs" (attached to this session outline) 

- Complying with Title IX; Implementing Institutional Self-Evaluation 
by Martha Matthews and Shirley McCune, particularly pages 17-23 and 



Group size ; Flexible 

Facilities required ; Meeting room to accommodate expected number of partici- 
pants; moveable tables and chairs to facilitate small group work 

Equipment and supplies required ; Overhead projector and transparencies, chalk 
board and chalk or newsprint and marker, pencils for each participant, 
tape (suitable for wall use, if permitted) 
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ACHIEVING SEX EQUITY IN PHYSICAL EDUCATION AND ATHLETICS: 
LEGAL REQUIREMENTS AND THE NEED FOR CHANGE 

APPLICATION SESSION A FOR 
PHYSICAL ACTIVITY PERSONNEL 



Session Agenda 



I.. INTRODUCTORY COMMENTS 

II. ASSESSING TITLE IX IMPLEMENTATION: A PHYSICAL 
ACTIVITY PROGRAM PERSPECTIVE 

A. Introduction to assessment activity 

B. Individual activity""Assessing Title IX 
Implementation: A Physical Activity Program 
Perspective" 

C. Small group discussions 
D Total group processing 

III. THE REGULATION AND ITS IMPLICATIONS 

A. Lecturette""Title IX and Physical Education" 

B. Questions and answers 

C. Small group activity— "Physical Education Case 
Examples" 

D. Lecturette— "Title IX and Athletics" 

E. Questions and answers 

F. Small group activity--"Athletics Case Examples" 

G. Total group processing--summary 



IV. 
V. 



BREAK 

ASSESSING PROGRAM OBJECTIVES 



A. Lecturette— "Merging: Where Do We Begin?" 

B. Individual Work— "Physical Activity Objectives for 
Female and Male Students" 

C. Total group processing 



TIME REQUIRED: 10 MINUTES 

TIME REQUIRED: 30 MINUTES 
( 5 minutes) 

5 minutes) 
[10 minutes) 
!10 minutes) 

TIME REQUIRED: 70 MINUTES 

(12 minutes) 
( 5 minutes) 

(15 minutes) 
(12 minutes) 
( 5 minutes) 
(15 minutes) 
( 6 minutes) 

TIME REQUIRED: 10 MINUTES 

TIME REQUIRED: 30 MINUTES 

(10 minutes) 



(10 minutes) 
(IC minutes) 



VI. DEVELOP A PERSPECTIVE FOR CHANGE 

A. Lecturette— "Change and How to Make It Happen" 

B. Questions and answers 

C. Total group processing 

VII. SUMMARY COMMENTS 



TIME REQUIRED: 25 MINUTES 

(15 minutes) 
( 5 minutes) 
( 5 minutes) 

TIME REQUIRED: 5 MINUTES 



TOTAL TIME REQUIRED: 180 MINUTES 
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INTRODUCTORY COMMENTS 



TIME REQUIRED: 10 MINUTES 



Purposes of the activity : 

The purposes of the activity are: 

• to introduce the facilitator(s) to participants 

f to provide participants with an overview of the content of Application 
Session A for Physical Activity Personnel 

Materials needed : None 

Facilitator preparation required : 

The facilitator should: 

f thoroughly review the total session outline 

f review suggested comments and adapt them to accommodate unique group 
needs and facilitator style 

Procedure : 

The facilitator should begin by ascertaining that all participants are 
In the correct application session—that they are physical educators, 
coaches, or athletic directors, that they work with these groups, or that 
they have elected to focus on physical activity issues during these work- 
shop sessions. The facilitator should generally describe the purpose 
and format of the application session, making the following points: 

• the application sessions are designed to provide participants with 
the opportunity to work with people in roles similar to theirs 
(in this case physical activity professionals) in exploring issues 
related to Title IX implementation and the achievement of sex equity 
which are particular to their role. 

t there will be two three-hour application sessions conducted for each 
group of personnel: these sessions are sequential, not interchangeable. 
It is important that participants attend both application sessions 
designed for their role group. Time will be provided after the two 
sessions to work again with people in other roles. 




At this point the facilitator should take a moment to introduce herself/ 
himself and any other facilitators. She/he should discuss briefly past 
involvement with issues of Title IX/sex equity related to physical activity 
personnel. Any housekeeping chores such as location of restrooms, avail- 
ability of refreshments, and distribution of materials should be dealt with 
at this time. 

The facilitator should then begin to establish a frame of reference for 
the application sessions for physical activity personnel. This might be done 
by comments such as the following: 

"In thz pfLZczjcUng Qmvujc 4e64^M4 we've been ImnjUnii j.boat thz hooAjoJil 
zducjCuUon contZKt JaJULz IX, tkz KeguJtatton and ItA njami.ilcation& ion. aJUi 
educcuUpncUL pfioc<U6eA, and thz Qfuzvancz pfiocuAU wkich can 6Vl\)Z a6 a 
poAltivz vzhlcZz ^o/i changz mJU a AtAotzgy jJoA. aclUzvAMg comptiancz 
viWi thz lai/o. Now m'n,z Qolnq to coyiaMza ou/l majofi ojiza oi intviz/it— 
physical education, athZztici, intnamuAjali , cZub 6ponJt actlvitizi, and 
anCAMoKy AznvlczA—which, ^o/t thz pu/ipo4e4 thz&z application 6Zi>6ionA 
viWL bz grouped toQzXkzA and caJUzd phy^lcxnl activity pnjOQnjom, 

"At thz outiejt, I muZd point out that we intznd to con&idzfi not only 
thz 6pzjiUiijc KzquAjLZmzntA o^ thz Tltlz IK KzguZation but alio thz bKoadzfi 
contzxt ol 6ZX zc(UAX.y ^4ae4. In ondzn. to do thU voz mast ^ifut come to 
a mutual undzA^tanding o^ thz Izgal fizquiAzmznti , thz KzquAAzd pfioczduAol 
6tzp6 to bz takzn by zducational pe/uonneJi, and thzn puA&uz attzAnative^ 
ioK achizvtng comptiancz vUth both thz IzttzJi and thz 6pifuX o^ thz loM, 

"Physical zducation, intnamuAals, club and intzMchola&tic 6ponti 
{to bz fizizfuiod to oa phy^ijcaZ axitivitizi p^ogHam) ai wzlZ om fidZatzd 
andJUoAy 6ZfLvicz6 oKz covzAzd in dztaiZ in thz Titlz IK fLzgulation, 
In many my6 thz diiizfizntial t/izatrnznt ojj izmale/t and malz/> in physical 
zducation and athlztic& pfiognam hoi been viMiblz to any taho coAzd to 
invzitigatz ^ach matte/iA, and thzAz^oKZ it hoA fizczivod a substantial 
amount ojj mzd^ia covznagz. Although thz ^eoions iJo/l diiizAzntial txzatmznt 
oi jjema£e4 and malzs may havz bzzn ^uppoAtzd by a AotionaJLz that madz SZMZ 
in thz past, it is novo oixK KZipon&ibiJUty to zxanUnz thz nzzds in light 
oi a changing soc^izty, changing nzzds o^ students, and changes in the lau)S 
vohich goveAn thz opeAotion ojj education pAognams, 

"VuAing this application Session we iMl tAy to accomptUh thz 
iollou}ing : 

• to asszis ouA undoAJtitandbingS and expoAJ^ence^ KegoAding implementation 
oi Title IX and the attainment Oj( 4 ex equity in physical activity 
pKognams 

9 to examine the Titlz IK regulation as 'it fioMtes to physical education, 
athletics, and n.eZevant anciHoAy conceAns and ensuAe that we have a 
common undeAStanding o^ the regulation, its implications, and the 
possible actions ukich need to be taken to achieve Title IK compliance 
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• tjo IncAmsz ouJl ikjUUU In. fitcoQjMJZAnQ ^ex dLUcAAMlifuvU.OYi and 
4 ex iUiu <u they o/ie mojU^M in phy^lcaZ acXlvlty pKognam 

§ to ^eek a mutual undeMtanding thz pKobZami involved in 
meAging AemaZt and maZz phy^ilat education pfiognam and the 
e^tahJUiment/miUntenanae o^ eqtUtahle athtetixi pfLog^iam ioK 
all AtudejfvU 

0 to Kevijm a model ion. change MkLch can aiii^t u6 in making the 
changes neceA6aKy Ion, the attainment o^ 6ex equity in physical 
activiXy pnognam 

"A6 the agenda ioK thli Ati^ijon njevejoJU, voe voill be involved in many 
kbuU oi activititi dwUng thJU 6t&6ion: keoAing 6hofU lectuAettti, 
paxtiCAjpating in indiAfixmaJt and gKoup activities , exLhanging idejos 
in gn.oup6, viejjoing media pKz&entatioM, eta* AWiou^h the i^esiiion 
is tigktZy scheduled, please ieeZ inee to ask questions i^ t/ou 
oAe in doubt about the inionmation ok activity in which we aA.e involved 
so that cloAA^ilcxition can be provided. Any peAtinent coment ok inquiKy 
is, oi couAsz, weZcome) but we would appKeciate youK assistance in keeping 
the dASCJussijon *on toAget,* 

"As we move th/iough the activities oi the session we hope that you 
wiZl keep thnjee questijons in mind: 

§ How weJUi do pKognam in ouk schools ensuKe ejquatity o^ oppoKtunity 
ioK aJU students? 

§ How can we use the pKoceduKes KejquiKed ioK Title IX implementation as 
a stimulus ioK impKoving the quality oi seKvices pKovided ioK students? 

§ What oKe my peASonal Kesponsibilities ioK change,and/oK how can I 
pKovide leadenship ioK assisting otheAS to Kespond to the need ^ok 
sex equity in positive ways?" 

The facilitator should provide time for any questions which may be 
raised by the group. 
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ASSESSING TITLE IX IMPLEMENTATION: A PHYSICAL 

ACTIVITY PERSPECTIVE TIME REQUIRED: 30 MINUTES 

A) Introduction to assessment activity ( 5 minutes) 

B) Individual activity""Assessing Title IX 
Implementation: A Physical Activity Program 
Perspective" ( 5 minutes) 

(C) Small group discussions (10 minutes) 

(D) Total group processing (10 minutes) 

Purposes of the activity : 

The purposes of this activity are: 

• to provide the participants with an opportunity to share and assess 

the experiences that they have had in efforts toward Title IX implementa- 
tion in their school situations 

• to identify the barriers/constraints that participants have encountered 

as they pursue the achievement of sex equity in physical activity programs 

• to establish an environment of warmth and open interaction in order to 
set an informal tone for the Application Sessions 

Materials needed : 

For participant use: 

• "Assessing Title IX Implementation: A Physical Activity Program 
Perspective"--Physical A'ttivity Worksheet 1 (attached to this session outline) 

For facilitator use: 

• chalkboard and chalk; newsprint and markers (enough for every five 
participants); and masking tape 

Facilitator preparation required ; 

• thoroughly review this total session outline and all participant materials 

• review the introductory comments and adapt them to accommodate the 
unique group needs ana facilitator style 

Procedure ; 

A. Introduction to assessment activity (5 minutes) 

The purpose of this activity is to provide participants with an 
opportunity to "get acquainted" and to share their experiences with Title IX 



Implementation. This activity provides valuable data for the facilitator 
in that the Interaction w111 provide some means of assessing the background 
of the participants, identifying the resources which are represented in 
the group, and identifying those areas of the session which may need to be 
emphasized. 

The activity utilizes an assessment worksheet as the basis for small 
group discussion. Participants are asked to complete the worksheet 
individually, then to divide into groups according to areas of interests, and 
to compare experiences and perceptions. 

The facilitator may wish to introduce the activity with comments 
such as the following: 

"VufUng tkz nzxt iei/o mimvtu wz'll be oxcmining owl expiAZmati and 
piAczptlou 0^ thz my6 that TMz IX implmzntatlon haA p/togAU6ed in 
ouA 6diooU to date,, VteoAZ takz out Phy^ixial Activity (HoAkihzzt 1 
zntUted "Ai6Q^6ing Titlz IX Implmzntatloni A VhyAical Activity PJuogmm 
?eA4pejctivz," Plea&t naM tht qautijOYtt and amtaoA thm in toAm o^ youA 
zxpzAjitncu In tht imptmontatijon o^ Tittz IX in youA AchooZ^," 

B. Individual activ1ty""Assessing Title IX Implementation: 

A Physical Activity Program Perspective" (5 minutes) 

The facilitator should allow approximately five minutes for participants 
to complete the worksheet. 

C. Small group discussions (10 minutes) 

Participants will be asked to share their worksheet responses in small 
groups. These groups should not exceed five persons each and should 
provide an opportunity for participants with similar priority interests 
to meet together. The facilitator should designate three areas of the 
room to accommodate small groups with primary interests in elementary 
physical education programs, secondary physical education programs, and 
athletics programs. Directions for the activity may be provided in the 
following way: 

"Bach OjJ 04 bKingi qua own conaeAni and pnA^pzctivzi to a 6z&6ion 
tikz thli, and it i6 a&ziuZ ^ tht&z oAt madz zxptaUt and ^hoAzd viitk 
otheAi. ¥on. tfUi AdjOion wz oaz going to a&k you to ^koJiz youA MoAkihzzt 
AZ&POMZ& with otkzA paAXiaipanti, . Although we oaz alt invotvzd in 
physical activity pAoQfvam,ouA AZ6poni>ibijUX:z& di^^zA. Bzcomz it ii 
u&z^ul to 6haAZ pzfLCzption& mXh pzn^on^ o^ iimiloA AZ6poniibititiz& , m 
OAZ a&king you to mzzt uUth peA^on^ who havz iimiioA Kz&pon6ibiJUXiz6/ 
intzn.z&t&. 

"We would tikz you to ionm gKoup6 o^ not moKZ than ^ivz in tlJizz oAzoJi 
oi thz Aoom. Tho6z pzn6on& who6Z pAimoAy intzAZdt -ti in thz oAza o^ 
ztzmzntoAy physical zducjotion pAogAom 6hould movz to my Iz^t and mzzt 
with ^ouA othzA pe^AowA who oaz ojUo inteA 'J>tzd in zlzmzntaAy physical zducjotion. 
Tho6Z pzAAovu, with pnimaKy intzfLZ6t6 in izcondoAy phy6ical zduzation pAognam 
should mzoX in thz czntzA 0(J thz fioom and f^oKm gAoupi with ^ouA othzA pzAAovUi 
tc ihoAz information with othoAS who oaz hitiAZhtzd in 6ZcondaAy phyiicmi 
zducation. And tho6Z pzn^onA with pAAmoAjy IntzfLZit in athl<itic& pKognam 
should movz to thz AAjght of thz room and ionm gfwup6 with fouA othzn. peA&on6 
Mrfio aAz intzAZAtzd in athlztic6. 
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"WfieK t/ou've Aomed youJi QKowp dUcu^A youJi /teipowAW to the. quutlom 
ujkick appza/LZd on Phy^lcaJi kcXlvlty (Hoxkihzet ? . You. Ml notz that nompUnt 
and motfeati o^e avoAlablz ^oK zack gKoap o^ (J^ve. A* you dlicjum qao^tioyUi 2 
and 3 {thz bcJOUojv^ to a ex zxniUy and tho. Ibimu tdUch you. miild tCkz to havz 
cjovKtidoAzd AM tkU 6i/i^lon\ <uk owe mmhoA OjJ tho. gKoap to mitt dom thz 
gKoup'6 A,upon&t& to tht&e. qa^AtioM on thz nompiM. Vou. mM havz about 
15 mlnutu ^oK youA 6maJU ghowp dA^aii^loni, Whzn you aio. ^Inuhzd, pZza&z 
bning uouA n2mpHA.nt to thz iKont o^ the. fioom voheJie. we cxm po6t it and ctc6ca44 
tt with the. total gfiowp, " 

The facilitator should make sure that participants move to the three 
areas of the room, form groups, and begin to discuss the questions. It is 
important that each group has at least two sheets of newsprint and a marker. 
During the small group discussions the facilitator should be available to 
answer questions and provide any additional information which may be needed. 

D. Total group processing (TO minutes) 

• 

After participants have had about 10 minutes to compare their responses, 
the facilitator should reconvene the total group. At this time the facili- 
tator should ask the groups to display their newsprint at the front of the 
room (use masking tape). The facilitator should lead the group in a brief 
review of the information provided on the newsprint sheets which have 
been posted at the front of the room. 

The facilitator should: 

• discuss with participants similarities and differences of the 
information generated by the various groups 

• Indicate if and when participant concerns will be dealt with 
during the session 

• encourage participants to seek out other information resources 
if their concerns will not be covered 

If time permits, participants should be encouraged to add any additional 
observations or comments. The sheets should remain posted during the rest of 
the two .Application Sessions. The facilitator should make references to the 
sheets as appropriate and use the information on the sheets as a means of 
summarizing and evaluating the sessions. 
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III. THE LAW AND ITS IMPLICATIONS TIME REQUIRED: 70 MINUTES 

(A) Lecturette-- "Title IX and Physical Education" (12 minutes) 

B) Questions and answers ( 5 minutes 
(C) Small group act1v1ty--"Phys1cal Education 

Case Examples" (15 minutes' 

p) Lecturette— "Title IX and Athletics" (12 minutes 

E) Questions and answers ( 5 minutes' 

n Small group act1v1ty-"Athlet1cs Case Examples" (15 minutes 

(6) Total group processing— summary ( 6 minutes. 

Purposes of the activity; 
The purposes of this activity are: 

• to provide participants with a common knowledge base regarding the 
requirements and Implications of the Title IX regulation as It 
relates to physical activity programs 

• to Increase participants' skills In Identifying discrimination and 
bias In physical activity situations 

• to provide participants with alternative action steps which may be used 
for Title IX Implementation and the attainment of sex equity In physical 
activity programs 

Materials needed ; 

For participant use: 

• "Basic Guidelines for Physical Education Title IX Compliance"— 
Physical Activity Information Sheet 2 (attached to this sasslon outline) 

• "Basic Guidelines for Competitive Athletics Title IX Compliance"— 
Physical Activity Information Sheet 3 (attached to this session outline) 

• "Physical Education Case Examples"— Physical Activity 
Worksheet 4 (attached to this session outline) 

• "Suggested Answers to Physical Education Case Examples"-Phys1cal 
Activity Worksheet 4A (attached to this session outline) 

• "Athletics Case Examples "-Physical Activity Worksheet 5 
(attached to this session outline) 

• "Suggested Answers to Athletics Case Examples"-Physical Activity 
Worksheet 5A (attached to this session outline) 

For facilitator use: 

• "Requireme ts of the Law - Physical Education and Title ^"-Transparencies 1-8 
f "Requirements of the Law - Athletics and Title IX"-Transparencies 9-17 

• "^ample Questions and Answers Related to Title IX: Implementation in 
Physical Education"-Fac11itator Information Sheet l(attached to this outline) 

• and Answers Related to Title IX: Implementation in 
Athletics Programs"-Facilitator Information Sheet 2 (attached to this outline) 
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• Charts on newsprint, acetate transparency or chalkboard, containing 
the following information: 

Definitions of Sexist and Nonsexist Behaviors 



• Sexist behaviors 

- Sex discriminatory behavior—any behavior which is a violation of the 

Title IX regulation 

- Sex-biased behavior —any behavior which reflects stereotyped 

expectations, assumptions, or behaviors which is not 
specifically prohibited by the Title IX regulation 

\ 

t Nonsexist behaviors 

- Sex-fair behaviors— those behaviors which attempt to treat females 

and males equally or exactly alike regardless of possible 
differences in their needs. These correspond to corrective 
actions which may be taken to eliminate discrimination and to 
achieve Title IX compliance 

- Sex-affirmative behaviors— those behaviors which attempt to move 

beyond equal treatment and to provide experiences which can 
remedy the effects of past discrimination or bias. These 
correspond to remedial steps which may be taken in Title IX 
compliance efforts 



Questions for Analyzing Case Examples 



• Does the case example demonstrate sex discrimination, i.e., is it 
d violation of the Title IX regulation? 

• If the case example does not demonstrate sex-discriminatory 
behavior, would it be characterized as sex-biased behavior? 

• If the example demonstrates either discrimination or bias, 
what are some of the appropriate corrective (sex-fair) and 
remedial (sex-affirmative) steps which may be taken? 

Fa cilitator preparation required : 

The facil itator(s) should: 

f thoroughly review this outline and all participant materials 

f prepare and study carefully the transparencies related to Title IX 
and physical activity program areas (Transparencies 1-17) 
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• review suggested lecturette(s) and adapt them to fit unique qrouD 
needs and facilitator style ^ » k 

• review Facilitator Information sheets 1 and 2 and ensure an understanding 
s^ssS^Sn'^o^tfiSe) Provided on these sheets (attached to this 

• arrange, for the use of overhead projector and suitable projection 
surface 

Procedure ; 

A. Lecturette--"Title IX and Physical Education" (12 minutes) 

The purpose of this activity is to provide participants with an 
IndeptJ review of the Title IX regulation and its requirements for physical 
activity policies, programs, and practices. The review is carried out 
with thie use of transparencies and an informal lecturette. The presentation 
of the regulation is followed by a review of case examples to ensure partic- 
ipants' understandings of the application of the Title IX regulation. 
The first presentation deals with physical education concerns, and the 
second presentation focuses on athletics concerns. 

The activity may be opened with comments such as the following: 

opAjn^ru about u)hat thz TMo, U KZQuZaUon fidqiuAe^ and hm thz Aub6zquznt 
fLzgulatwru iofi <jmplmmtaUon thz lauo okq, belnQ intajvpfiatad. We okq. 
MVS QouiQ to zxaminz the. 6zcUoiu o^ tkz Tijtlz IX fULQulouUjon uUah dUactlu 
on, AiuUAZctly KeZatz to pky^lcaZ ejdacatwn and loZojUod oAzoi o^ ancMaAu 
concQAn, 6u£.h oi cx)du o^ conduU, tKdjOLtmejnZ ol p^eamnt 6tudznt6, and 
mploymznt pnactlcu. 

"Many o^ tkz l&^uu you have nal&ed in tha nzzdA oAAeAAwew* mJU. be 
<mmA<Ld m KOAjlm thz lau), U& e^^ec^ and Aowe poAAihU action 6ttpA. 
At thz concZuA4X)n 05 thU imdia fLZvlew/^umoA^y thviQ, Ml 6e tuna Ion. 
quzi^tAJOVU^ and aiUMeM, Tka pnXnUpal polnJU fizZatod dCfuLcUy to phyUcoJi 
e.dwjtUon havz been 6uimaAU,zzd ^0^ you.and you can ioZlous aZona u&lna 
WoniuhzeX 2 zntUlad 'Boiic GuUttLno^ ioK Vhyilcal Education TMz IX 
Comptianaz' we've pAovAjdejd." 

•»r44.i facilitator should then begin the transparency presentation on 
Title IX and Physical Education" (1-8). After placing a chart on the overhead 
projector tray, the facilitator should briefly cite the specifications of 
the section of the law involved and then briefly discuss its effects on 
physical education and the suggested action. Some interaction from the 
participants should be encouraged so that additional action steps can be 
Identified, but the facilitator should move through the eight 
transparencies during the 12 minutes provided for the activity. 
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"TfioA we 6tt that thz Tltla IX K^uuUim^nt^ ioK phyAixml zducation 
pKogfLcm oAz ex/tewA-cve; aJbno6t zvzKy (upojU oi physical education pn.ogfum6 and 
p^ceAAe* miut fae nzvliMOji 6o ai to iUceMa^n dLUcjUxiUnation tXA^t&, 
Should any dUcAAinimtoKt^ oApeati be UzjfiUiled, tke.y maU be etmuuUzd 
vmzdlately on. a plannzd 6t/iatzgy iofi changz utabtuhzd and docufmntzd^n 
thz dutAAJCt'h o\tVvall comptiancz fnpofcU 4o that iM complumcp. u actuzv&d 
wWUn thz utablUhod tmoJUnu* A/ie tkoJiz any qatitLoM^V* 

B. Questions and answers (5 minutes) 

The facilitator should take a few minutes to answer questions related to 
the Implementation of the Title IX regulation In physical education. 
Clarification of the information presented in the transparencies and 
Participant Worksheet 2 can be addressed. The facilitator should note that 
a list of frequently asked Title IX-related questions regarding physical 
education is included In Facilitator Information Sheet 1. As a guide for 
preparation, if questions are asked that the facilitator cannot answer, 
she/he should indicate that they do not know the answer. Other persons in 
the room may be able to supply the information, or it may be reviewed with 
other resource persons at a later time. 

C. Small group activity— "Physical Education Case Examples" (15 minutes) 

The purpose of this activity is to provide participants with an 
opportunity to apply their understandings of the Title IX regulation to 
day-to-day situations in physical education. It is important that partic- . 
1 pants have an opportunity to test and/or develop their application skills. 

The facilitator may wish to Introduce this activity with comments such 
as the following: 

"Wom; that we've nzvimzd th& fizquJAmmtd oi tkz Titlz IX mgidat^on ion. 
physical education pn.ognjam, Zzt*6 4ee how thay may be appli&d in ou;>. day-to- 
day activM.z&. Bz^om we bzgin to mview some spzci^^ic case exainp£c^, tve weed 
to 4pencf a jjew niinutu making a dUtinction bztvozzn vanious typus o^ izxA^t 
and non6&)ii&t bekavions. Om my to think about the bzhavion^i m mau 
obseAvz in physical activity pnognams is to think tu)o dif^f^cncnt catzgonioAi 
0/5 scxAJit bchavion and nonscxist bzhavion. 

"The. two ^onms o^ sexist bzhavion axe. distinguished by vohdtheA oh. not the. 
bchavion is a violation o^ the Title IX nzgulaticn. Thus, the tuoo catzgohias 
{^oK sexist behavior oAe: [refer to chart) 

« Se.x-discniminaton.y bchavion--ani. bchavion iA}lvich ib a vioiaticn of^ 
the Title IX negulation 

§ Sex-biased behavion--any behdvion n}klch fief^lects sten.eotuip(i.d exvectatioii 
assumptions, on behavions wfucfc ate tn>t bpccif^icaWu ]xic',ui'UcA t.'u' 
Title IX negulation 



Sim-ilohly, we con categohlze nonsexist behavicnA> into .t^o tijpu n)kich xc^^cct 
di^^l^Aent levels o^ awaneness and! ok inteAveyitiOiis, These. oAe: 
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• Sex-ioUA bdiavlofU—tho6z behavlou iMch attempt to t/teat imate^ and 
mal^ ^quaZty oK zmtMy aJUkz fizgoAjdle^^ po66Mz diUeAzncu in 
thzlfi weed*. Ttoe coHAe^pond to co-ttecttve actions wfetcn may be 
takm to ztmimto, dl&aUminatlon and to ackizvz Titlz IX compttonce. 

• Six-a^ilmatlvQ. bzhavioJU—tho&z faefiav^co-w (joiUch attmpt to move 
bzyond zqvuU tA.eat)mnt and to pKovidz zxpeAA.zncti uDhtch can Kmzdy thz 
z^zctA 0^ poAt dAj^cJiAmjnatAJon on, blauk, The^z conAZ^pond to KmzdiaZ 
6tzp6 MkLch my bz takzn tn Titlz IX compliancz zUoJit&. 

Vou*tt bz hzoAing mofie. about thziz tzjm at othzfi potnt& throughout thz 
woKk6hop^and we vdouM tikz you to u&z thzm now tn tkU nzxt activity. 

"PlzoAz takz out VoAtlUpant WonM^hzzt 4 zntittzd 'Physical Education 
Ca6 z Examplz&, ' Vou'iZ ^ind a tUting oi caAz zxamptzi dzjaJUng voith 
po66ibZz 6ZX dyUcnAmination ok 4 ex biiu in physical education pKog^ami, 
PlzoAZ Kzad th/LOugh thz coie zxamplz^i and aniwzfi thz ioltoMing quz6tion&: 
(refer to chart) 

• Vozi thz coAe zxmplz dzmoMtAotz 4ex di.iaUmination, i,z., i6 it 
a vijolation o^ thz Tittz IX KzguZation? 

• I^ thz caiz zxampiz dozi not dzmoMtKotz izx-di^cAUminatoKy 
bchavioK, would it bz dfWJULctznjizejd a& 6ZK'bi£i&zd bzhavioK? 

• I^ thz zxampiz dmon&tAat2>& ztthzfi di^cnMninatton on bixu>, 
what oKz Aome oi thz appn.opHtatz cofuizctivz (^ex-^iUA) and 
KomzdiaZ Uzx-a^iiinjnatbjz] 4^epA whAjch may bz takzn? 

"We oAz going to oAfe you to K(l um. to thz groups o^ ^ivz in which 
you mukzd za/iZizA, Whzn you gzt back into youA gJioup6, Kzad through 
tkz coAe zxamplu wkich arz appnopnAjotz to your intzn.zit6 {eZzmzntary 
OK 6zconda/LU school zxamplzi) and amwzK thz th/izz quutiou which 
appzoK on the. chart and thz 6hzzt, Vou may wlbh to u^e thz blank 6hzet& 
in your materiaZ& to make note^ on your di^cu^6ijon6, 

"I^ you iinl&h dl6auA6ing thz coaz examples which arz appropriate to 
your IzveZ o^ interzit {eZementary or i>ejcondary\ you may wi^h to revtew 
thz other ca6e6 provided on your work&hzzti," 

The facllltator(s) should move among the small groups to see that they 
are able to answer the questions and make the relevant distinctions. Groups 
should be given at least 10 minutes to discuss the cases. It is not 
essential that they consider all the cases provided for their level but make 
sure that the participants understand the concepts being considered. The 
facilitator should move on to the next activity before processing the activity 
in the total group. 
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D. Lecturette— "Title IX and Athletics" 



(15 minutes) 



"Noiu move, on to a^tcettcA. Aa you undoubtzdly know, tkz 4ec^ow OjJ 
tht Titlz IX KzguZcLtion deaUnQ wWi (MioJUcj^ (UiizA.mt ^fiom tkz 6zcUom 
which dzal mJth physical zducjouUon» Tht CL&^mption lb that uktlo. both 
pfer«»2ad zduLoaJtlon and alhZttic6 pfiognam okz l/itt^ctlonaZ by natwiz, thoAz 
'oKz .'l&tbicX dliieAmcu boJtMzzn thz pLOQfum^ designed to ^e/ive aZl ojj tkt 
6tudznt& - e.g. phy^icjoZ zducatlon - and thoAz dt&tgmd to ivivz 4,\o(:cM. >cw- 
teAt&t gnxjupt dbib, tntAamuAol, and MeMchoi/utLc 6pofit6, A* beijo^e, 

I MZ tiAe a iiViLU oi tMnipaxenclu wfecdi 6ptcliy thz cW/tect and MUklcX 
itzctlou oi thz KZQixZatlon HxJLatdi to tkz6^_ ^>pzclal MiAUt aAzaii, A^teA 
vlming thuz we uUJU havz a 6hofit question and onAwet AeiA^cow and thzn cnecfe 
ouA undzMtandlng^ by applying thz TUU IX fizgulatton to ewe 6ltuatlon^, 

"You fuive an InioAmation 6hzzt on thz ba/ilc gaidzllnzi Kzlatzd to 
athlzXl(L&, Thli should neZp 4>umafUzz what we mJU bz taHUnq about 06 we 
go thAJovugh thz izAlzA o^ tAjai&paJf <inclz&, Pizazz izdi i^zz tr cormznt ti 
you havz nzzd o^ cZoKlilciallon ok. li you havz additional action 6tzp6 to AhoAZ 
uUlh thz gfLOup," 

The facilitator should then begin the transparency presentation related 
to "Title IX and Athletics"(9-17). After placing a chart on the overhead projector 
tray, the facilitator should briefly cite the specification of the section of 
the regulation Involved and then discuss its effects on athletics (club. 
Intramural, and interscholastic sports). After Chart 17 has been 
completed, the facilitator may wish to summarize as follows: 

"A4 we 601/0 tn thz phy6tcjal zducatlon Kzvtm, thz gznznal fLZqulLzme.nt 
oi thz TlUz IX JLzgulatlon li to oU^ ^ 6tadznt& thz 6amz oppoHlxxmXlz^ 
iofi pfwgfum actlvAiy In AZK-MzgHotzd pnognxim. Contnjutlngly, In alhleXic6 
thz Azgulalion pznmlt& AzpoAatz pnogfumd oi activity long <w thz iyitzn.z6t& 
and abUlUz/t oi thz 6tudznti, aAz zqultably 6atli>itzd, Thai, thz utabW^hmojul 
oi ba^eZlnz data 6o thai thoAZ Id dubdtantlatlon ioK pKognm dzd&ioni l& 
poAomount to any action plan ion. Tltlz IX Inplmojnlallon, Oncz thz pKogfiam 
oi acXlvlUz& l& zstabtUhzd, thzn ^e/tv^cei provided mu^t bz zqual, Thli> 
dou not nzcz64>aAliy mzan thai doUboAr ion.-doWui poAlty l& KzquuAzd but 
that thz dZAvlcdd and IzadeAJihlp pnovldzd oJiz zqultaklz ion. all tzom, alt 
IzvoJU oi tzamd, and thz damz ion dzpanalz tzam in llkz dponli, 

"Thz alhZoHcd dzctlon oi thz Tltlz IX nzgulalion lb complZK, It ha^ 
become contnoveAAlal 6lncz, in many dzctiom oi thz coanViy, thz pnovlAion 
oi zqual oppontunlty in 6ponl& pnognami L& conthaAy to long zitablldhzd 
policy, 1lzgaAdilzi>6 oi oua pa^t tAodlUond we oaz now callzd upon to 
ZMuAZ thai zqual oppontunlty In dponld pnognanu> li ackizvzd. TimztinzA 
ion thz Implmznlatlon oi zqual opponluruly In alhlztlcA oaz ^pzcli-izd. 
All Intzn^chola&tlc pKognami ion elzmzntany 6chool& {gnadzi K-6] should 
havz been In iull compUancz with thz Tltlz IX nzgulalion by July 21 , J 9 76. 
SzconddAy dchooU, {gnadzi 7-12) had unia July 21 , 1978 to come Mo i^oC/ 
compUancz, but, oA in physical zducatlon, thznz Id no waiting pznlod. 
Changzd thai can bz madz muit bz madz ImzdiateZy, and a plan ion achizving 
iull compUancz mu6t bz on iilz and in pnognzdd. Aaz thoAZ any quution^?" 



E. Questions and answers 



(5 minutes) 



The facilitator should take a few minutes to answer questions related 
to the implementation of the Title IX regulation in athletics. Clarification 
of the information presented in the transparencies and Participant Worksheet 3 
can be addressed. The facilitator ^should note that a list of frequently asked 
Title IX-related questions regarding athletics is in Facilitator Information 
Sheet 2. 

F. Small group activity--"Athletics Case Examples" (15 minutes) 

Again, the review of the requirements of the Title IX regulation is 
followed by an opportunity to apply the information in athletic program 
situations. 

The facilitator may wish to introduce this activity with comments 
such as the following: 

"Wow tkcut we've Kzvlewzd thz nzqwiKmznJU tkz TaXIz IX KzguZiitlon iofi 
athZztia pKoqnjamh, lzt*6 &zz how they my be apptizd In pfiOQKm ^ItucuUoyu,. 
Plzdiz takz out PcuUiclpcLnt Wo^kihzet 5 zntUled 'AthlMci CoAe Examples. ^ 
Vou uUZi ^md a luting o^ <uuz zxmptiM dzjodUng mJth po^^lblz 4 ex dlicfUnUn- 
ation on. 4 ex bltu in athJiQtic& p^ognams, Vtza&z fiojoud thAough tkz ca&z 
zxampZeA and omwoA tho, quz^tion& we tiAerf eaHJUeA., (refer to the chart) 

# PoeA the. coAz example demonstrate 4ex discAAjnination, i.e., ii iX. 
a violatyLon o^ Title IK? 

# Ij^ the ca&e example does not demonstrate 6ex-dUcAiminaton.y behavA.or, 
mold it be choAacXeJUzed as a sex-biased behavior? 

# TjJ the example demonstrates eithoA diJ>cAimimtion or bias, 
\diat are some ojj the appropriate corrective [sex-^air] and 
remedial {stx-ai^irmative) steps u^ch may be taken? 

"We are going to ask yoa to ^oHm a new group o^ ^ive persons ^or your 
discussion o^ the case examples. Although some case examples axe provided 
ior elementary and secondary leveJU, ieeZ ^ree to ieZect cases ^rom eithoji 
group ^or your discussions, Vou mXJi havz about 15 mimtes ^or your 
discussions." 

The facil itator(s) should move among the small groups to see that 
they are able to answer the questions and make the relevant distinctions. 
Groups should be provided about 15 minutes to discuss the cases. 

G. Total group processing (6 minutes) 

After the groups have had about 15 minutes to discuss the case examples, 
the facilitator should reconvene the total group. Before moving into a dis- 
cussiT)n of the content of the worksheets, the facilitator should review, 
summarizing questions with the group such as the following: 
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• "W<w it (ue^oe ioK you to think oi thz doMU in tuim oi izx-diiCHimMtofuf 

bzhoLvicfU and izx'bia^ed bzhaviofu? 

• "What typu oi KmzdUaZ and coKfizctivz actiom did you iind appfiopiiatt 

to 06 e thz pky^icxiZ educotcon and thz athlzXiu ciue^?" 

After the participants have responded to these questions, the facilitator 
should refer them to Participant Worksheets 4A and 5A which provide possible 
answers to the case examples. The facilitator should suggest that they 
may wish to review these worksheets to determine the similarity and differences 
with their answers. This may be done at their leisure. 

The session may be summarized with comments such as the following: 

"It iMuJtd be vozJU to fL&nzmbzfL that no mattzn. houi knowtledgzabtz we o/te, 
we oil havz been taught to be dJUc^Mjmtohjy and/on. biiuzd in ouk zvzAyday 
activUiu, The^z bia&z^ may be ovznt oK covzAt, Thz mzKZ inplmzntaZix>n o£ 
TUlz IK MZ not ZAMZ oK zJUminatz 6zx dUcAMmtion oK Aex biat^, Thu tttctt 
occuK only when and i] zach individual intzAnaJUzzi thz conczpt6 o^ z/iuity and 
takzA day-to-day action 6tzp6 i/ohich hzZp ovzficomz attUudz, pfiognam, )7fiattLC.z, 
OK poUcy cU^toewce* wfUcfe havz contUbutzd to thz nonpfU)vi&ion oi 6zx z^uUy. 
Oncz a cXzoK tmdzA^tanding oi thz loM and fizguZaUon i& mutuaUy aduzvzd, 
thzn g'.j0up6 can pfioczzd touooAd compliancz ujith thz lau), 

"kitzA taking a hhonJt bKzak,m Ml bzgin thz p^ce^6 oi IzoAning fiow 
to won.k tomAd thz utabtUhmtnt o^ 6zx ZjqwU'j in phy6ical activity pKogfiamt, 
JuAt <u we havz IzoAjnzd in KZvieuiing thz Kzguiation'6 AzquifLmzntA ioK 
physical activity pfL0gAam6,6Zx zquuiXy in phyUcal education and athlzUci 
ii complzx.. Von thiA and othoA Km/iOn^ thz Azgulatix>n dozi not cUctatz hov) 
to go about acklzvAng A ex zquUy. U 64jnply 6au6: ' Get ^e^e. We oA 
zducatoKA MX couMzn. 6omz myi. to go about tkU Xmpontant -toife. 

BREAK TIME REQUIRED: 10 MINUTES 
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ASSESSING PROGRAM OBJECTIVES 



TIME REQUIRED: 30 MINUTES 



(A) Lecturette""Merqing: Where Do We Begin?" (10 minutes) 

(B) Individual Work— "Physical Activity 

Objectives for Female and Male Students" ( 5 minutes) 

(C) Total group processing (15 minutes) 

Purposes of the activity ; 

The purposes of this activity are: 

t to provide participants with insights as to their own values regarding 
program objectives for physical education 

t to identify the similarities and the differences in the values, activities, 
and operation of existing women's and men's physical activity programs 

Materials needed : 
For participant use: 

• "Physical Activity Objectives for Female and Male Students"— 

Physical Activity Worksheet 6 

For facilitator use: 

• "Analysis Sheet: ..lysical Activity Objectives for Female and Male 

Students"— Physical Activity Facilitator Chart 18 (Note: this could be • 
presented as a transparency or written out on newsprint or a chalkboard.) 

Facilitator preparation required : 

The facilitator(s) should: 

• choroughly review the total session outline and all supportive materials 

• review suggested lecturette and adapt it to fit unique group needs and 
facilitator style 

• prepare the needed transparency or chart for the group tabulation of 
participant worksheets 



"VivUyiQ ouA 6e^6ion KeZcutzd to TitJLt IX ayid Itii ^tguZation toe dUcoveAtd 
that tht fizguZcution ^JUiZJi^ dot6 not Apeafe to the, que^tA,on ojj cuttUudu peA 6z, 
but that cAaXvUxi {^ofi pHjogfiam6, potici(Li>, and pnacXtct6 ate 6pexil^itd zxpJUcAXZy, 
That t& to 6ay, toe novo knovo that iyL&tmcUtonaZ ejjjjo-t^ ma6t fae coeducational 
Aji phy^tcaZ zducxUton but that, undzA. ceAXaln CAjLOjmtance^d , athJteticA pKognam 



Procedure: 



A. Lecturette— "Merqing: Where Do We Begin? 



(10 minutes) 
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mu bt conduejUd 6tpaMtUy* Since, phyAloaZ education U a Kt^aOitd 
AuLjeU ioK aJtmoAt all itudzntA ioK Aomi pcJU oi tkeM school ejnAjoJUmtnt 
in Qfiaiu K-IZ. It muJtd 6zm mo6t appnopfUatt loK lU to Apznd 4ome tUnz 
dtMing utUh tko, pfu>cU6 of mzftging the, ph^teal education pfuogfioM 
pnovUed ioK iemlu and tni jpfiogiumA pioytHed ioK mlu. 

"Since, tkz beginning oi phif6lcal tfuUnlng In thU cxauntfuf, 
m6t pHcgftam have been coMucted on a ACX'^egfLegated baAU. fUlth thz 
ad\fent oi moKz innovatlvz cuAAlcsUm e^^o/Ltd, kowevfA, 
many AchooJU havz zUzctlvety ixpiiiimentadrmj^^ a coeducatlonat 

appnoach to Initmctlon, tipzalaUy In lu/UtA oi an eJtectlvz ok ^eJUctivz 
MtuAA. Thiu, at the ^enloK high ichool Izvel, i/nheAc many pncgnaxiA om. 
Aetectlvzty ofiganized, thz najquMement ioK coeducatlonat pnagmni may ok 
miy not neczA^ltatz any lignillcant changeA in thz physical education 



"Likeiaiiz at the eoAtieAt levels oi ln6tKuctlon,gKadeA K-$, the 
tKond ioK the past decade im been one oi coeducational pKogKam6» In 
accoKdance uUth PlagetU theoKlu development, woKe and moKe pKogKom aAz 
iocuAlns In on the ApeUilc needi oi chUdKen and the pKocuA emphoAli oi 
heZpine chUdKen leaKn hou to leaKn, 7X a dlitKlct hoi adopted 6uch pKogKoms, 
It mold uAuaily mean that they vtouJtd aJUeady be In compliance uUth Title IK 
ioK alt pKogfum cHoKtA conducted on a coeducational ba&lb and all evoCu- 
ation Mould be made. thKough individual analyAli aA opposed to the u&e oi 
g/ioup compoKotlve data, 

"When one conAideKS the meAgina oi pKogKamA, the cAitical oKeoA oi 
conceKn Azem to be gKodeA 4-9 and Ihe^/jtheA gKodeA ii the 'tiendA* have 
not been puKAued and/oK adopted. In gfuxdeA 4-9 the tKoditlonal Acene 
KevealA Aex-AejgKe/\ated pnogKoms which aKe patteKned aitcK ACx-AteKectyped 
expectaticnA and luwnptlonA, BoyA ajte thought to be moKe * manly' li they 
oKe able to excel in the phyAical domain and giftU oKe thought to be out 
oi the mold ii they actively puKAue KobuAt ok competitive activity, Vealing 
mth poAentA, childKen and pKoieAAional teacheu oi phyAical education wfio 
hold theAe outdated beUeiA becomeA a majoK poAJt oi any attempt to meKge 
pKogKom in oKdcK to begin to achieve Aex ejquity, 

"The iact KemainA, hotoeveK, that changeA Ml have to be made. fHhetheA 
jtiliA pKoceAA becomeA an expeAlence oi tKoumatic Ahock ok on exeAciAe in 
pnogKom evaluation and AubAequent impKovement ii entlKely up to the pe.uonA 
wMo oAz involved in the pKoceAA, Should theAe be Kejectlon oi the conceptA 
oi ejqual opportunity and ejquitable tKeatment ioK all AtudentA, then one may 
expect that minimal eHoKt Ml be expended tomAd maJ^ng the meAging p^ceAA 
ciiective ok poAitive, 

"li, on the otheA hand, a Apinlt oi coopeAotive communication lb in 
evidence and the concepts oAe accepted oa 'givenA,' then the exeAcl&e 
could be Atimulaling and, in the long Km, beneiicial ioK all conceAned, 
Students oAe likely to Keceive instKuctlonal eiioKt betteA Auited to tkeiA 
needs; teacheAS may ieel a loAgeA Aense oi accomplishment becauAe they Ml 
be dealing Mh a moKe individualized ioKm oi couKse ofiganization} ajdminlstKatoKA 
may obACAve that moKe Atudents oAe eageA ioK physical micatlon Instmction 
OA thelK needs oAe being met in Auch a my that AucceAA and impKoved seli- 
concept OAe natuAol components oi the 'new' physical edacatloni and poAents 
may Kecognlze that some students oAe indeed gilted peAiomeAS in need oi 



pKogKom, 
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AMten&lvz JlMtfWicJUon in ofidvi to m^tzA. movmznt compztmoie^ , The. 'nettf' 
physical vhicjouUon can pfiovHt ioK :thut dlUzJimceM moKt ^UzaUveZy than 
the, *oli' physical educjation, 

^*N<M, vkejvi. doe^ one htoAJtt Some dJUtitKixiXJti futue htoAted laith an 
otAthofUtatlve, edict uikLch li JUkeJty to cuUenate eveJiybody. OtheM have 
dzcAjdzd to Utudy * the, Uwtatlon - inde^initeZy, StiZl otheM Kejuagnlze, 
that tfio^e vko vUtt havz to implement th^ nei/o pfiognam& mut have, opportunities 
to deteJuMjne theJUi educationaZ pkUjoAopkiti and hou) those, phiZosophic beJUe^ 
can be, aisijmUated in e,^^e,ctive ptiogAom designed to seAve all students, 

"We can be^in this process o^ changz by making su/ie that we o/ie clea/i 
about ou/i philosophy physical education. What do m belteve to be, the 
pu/ipos^ oi physical exiucatijon pKognam and how can the pKogAxm best be 
complemented? What ojie ouA objectives ^oa physical education activities? 
M.e ^e^e the same, iofi females and mates? Ane they di^^eAent? voe, had 
to meAge, iejnnle. and male pnognam today, what would be, owl goals and objectives? 

"The, aMweAS to these questions oAe cAudal ^oa undeAstanding the varying 
points oi vieta which oJie likely to emeAge as we move towand meAglng female 
and male physical education pKognam," 

B. Individual work— "Physical Activity Objectives for 

Female and Male Students" (10 minutes) 

The facilitator should instruct participants to take out Physical 
Activity Worksheet 6 and give the following instructions: 

"The woHksheet entitled ^Vhysical kctivitij Objectives ^oa Female and 
Male Students* wUl help you diagnose youA beJUe^s AegaAding the objectives 
you have ^oA students Who paAticipate in youA physical education pAogAoms 
and youA inteAScholastic spoAts activities. You have about i^ive minutes to 
complete the worksheet. Rank oAdeA each column ^Aom 1 to S with ^7 being 
the most ijnpoAtant, Please note any additional objectives you would want 
included on the bottom o^ the sheet; but ioA this exeAcise, do not include 
them in youA Aanking. 

C. Total group processing (10 minutes) 

When the participants have completed their tasks (about 10 minutes), 
the facilitator should give the instructions for analyzing the sheets: 

"On the back o^ youA woAksheet aAe the in6tAuctions ioA analyzing this 
exeAcise, Select a pantneA, pAeieAobly one iAom anotheA sex, and woAk to- 
getheA to complete the process. As the instAuctions indicate, you oAe to 
tally youA scoAes ^oa each o^ the categories. Then see *'4 this neM set oi 
tooU Aeally makes a diHerence in youA original ranking order, Voa example, 
ii you ranked item A - a positive sense oi competition - as a 4 and youA 
poAtneA ranked it with a 1 , the composite scoAe would be a 5, Once all com- 
posite 6coAes aAe completed, then you can contrast their new rank ordeA Urom 
least high to highest) and obseAve where, the changes occuAAed, This will give 
you insights into the critical areas oi diHerence between the 'o parties 
involved. Do this ioA both columns. Any questions? 
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As the participants compute their scores, the facilitator should move 
about the room and assist any of the pairs who may be having difficulty. 

As soon as the participants have completed their tallying and Initial 
observations, the facilitator should say the following: 

**Vld you a wide. voAAmcz? 40, uxu it mont pitvaltnt in phyii- 
cat zduaUion ok oMotlul WeAe tkt objzcXXve^ ioMy cZo6z to one. onoiheA 
ofi dtiiniteZy polojUzedl The moKe the polauUzation, the moKz changes uiUl be 
nec^i^oAy to ^concUe. pKogfum goaJU, How. wonk with yom poAtneA and tA.y to 
nzconcAXz the top thMe objectives ioK qacK oi the categoAies, HemembeA - 
tue tactl Vou want to be able to deal wWi one onotheA amicably ion. a long 
timel You have 5 minutes ioA thi& activity," 

At the end of the 5 mli utes the facilitator should stop the discussion 
and ask the following questions: 

• "How many oi you had diUicuZty tAying to achieve cow^en^tu?" 

• "How many oi you recognized diHeAent values which you've encountered 

in trying to merge your own programs?" 

• "WeAe youA top pUorUies mutually exclusive?" 

• "How would you organize a program which could meet your mutual objectives?" 

§ "po you ^ee how this could be a productive exeAcise ior ukole departments 
to use with 6taii membeAS who are involved in depoAtmzntal mergers or 
Team Teaching eiioAJts?" 

The facilitator should close by making sure that the following points are made: 

t The objectives which we identify Influence the ways we organize our 
programs. 

• Each objective and subsequent programs result m some positives and 
some limitations for meeting the needs of all students. 

• Merging programs can result in providing greater alternatives for 
students and extending the capabilities of staff. 




VI. DEVELOPING A PERSPECTIVE FOR CHANGE 



TIME REQUIRED: 25 MINUTES 



(A) Lecturette— "Change and How to Make It 



15 minutes) 
5 minutes) 
5 minutes) 



Happen" 

(B) Questions and answers 

(C) . Total group processing 



Purposes of the activity ; 

The purposes of this activity are: 

• toprovidethe participants with a practical model for change which, if 
applied effectively to physical activity program areas, could assist 
them in achieving sex equity 

• to provide participants with an overview of the steps for change and 
the skills for conflict management 

Materials needed ; 

For participant use: None 

For facilitator use: 

• "Change - A Suggested Continuunf--Physical Activity Facilitator Chart 19 
(see facilitator materials) 

• "A Suggested Model for Change"— Physical Activity Facilitator Chart 20 
(see facilitator materials) 

• "The C's in Change"— Physical Activity Facilitator Chart 21 

(see (A) Lecturette— "Change and How to Make It Happen" for text of 
chart) 

Facilitator preparation required : 
The facilitator(s) should: 

• thoroughly review the total session outline 

• review suggested lecturette and adapt it to fit unique group needs and 
facilitator style 

0 arrange for an overhead projector and prepare the needed transparencies 

• review the plans for Session B 
Procedure : 

A. Lecturette--"Change and How To Make It Happen" (15 minutes) 

"At€ OjJ ouA Q-i^onA: up to tto poin-t hat been dUAdc.ti'd tmcand ^ta-i>unij 
abouX. TMz IX and otkoA 4 ex eqiti'tt/ ^56ue4. In oai iatt acXivltij icc 
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dUcovtfied thout OQKtmojnt fLZgoAding thz bcUilc. inttnt physical zducaXion 

not e/nily, a4 zveA., KSjachzd'. Titlz IX doe^ not 6ay that any owe 
pfiogfiam appKoach ok my owe Kejbpon&t to any oi the. nondUcJumination 
KtqwUimtntti l& tho, pK^izAAtd modeJL, Tho, Tittt IX KZQixicuUon doojSi KzqiuAe. 
that a 6eZ^'ZvaZuatlon be conducted by zach AchooZ djUtAA.dt and that 
cfiange^ be mode li dUcAAjiUmJtoHjy behivioK^, p/ui&tcce&, poticio^, ok pKogKom 

ZXA^t. 

"In anothvi OjJ otfi actvjitiaii we hwjz ^eew that 6tx-dl6cKAminatoKy 
and ■izx-b^/uzd bd^avA,oKi zxl&t in thz zvzKyday JdltmtioM m all iact. So, 
thz a64imptLon mait be madz that change, o^ 6omz 60Kt, to Aome deg-^ee, uxUl 
need to occitt. Phy^tcal educatAjon pKogKom tniut meKge, and athletic. pKogKam6 
miuSit cleanly meet the demonAt/uUed inteAe>iti and abilities oi the total ttxxdent 
population. 

"Changes mandated by law aiually bKing about polaxized acceptance 
OK Kejection and eveAy otheK type OjJ behavtoK po66tble along the tnteA- 
vening continuum. 1ladlcal& mnt mmedtacyi coMeAvatlve^ mnt to watt 
and 4ee. PKagmattitA mnt a 6uAe-^tKe model to copy; and dtehand adveMOKie^ 
mnt the law, tU en^oKceJU, and all advocates to go away! The Kecent 
6uAge 0^ FedeAal lejgtblatlon tx) guoKantee human ntghtb hcu legally 'done 
awpjj (jolth* dlicntmination^ ba&ed on Kace, social/ cultuAol backgKound, handi- 
capping conditionJtt , and now hex. 

"MeAeZy pai>6ing a law and pKtienttng Kegulattom ^OK the implementation 
0(J the va/UouA A-toiute* doei not, in Keality, guanantee that the constituency 
addAe^6ed by the taw will indeed Keceive the immediate bene^it!> 0(J the law. 
VeZay^, Ku^e^i, divcKiionaKu tactia, and outAAMht defiance o^ten aKe the 
AtKategie^ u^ed by tho6e who muAt act a& the change agenti to bning about the 
needed Keview, amly4iii and 4iub4iequent Keviiion OjJ pKogKOM, poticiu, pKactice^, 
and pKoceduKQA covcKed undcK the taw. 

"OthzK leadens, howevcK, embKace the concepts and intent 0(J the legal 
mandate and aKe quick to see that ongoing Keview and Kevision aKe good ^ok 
gKowth, seZ^'Kenewal, and can seAve as oppoKtunitie^ ^ok impKoved 6eKviceA 
and pKogKom^. Such leadeAA tue laws which dictate, social. Ke^oKm as dooKmy^ 
to the impKovement o^ pKogKOM, and not as huKdleA which ^uAtheA cZuttzK and 
cokvtKibute to discKiminatoKy behavioKS which' eAode pKogKams in genzKal and 
oppKeA6 individuats , Ke^tKoining them ^Kom optimal devetopment. 

"Jdeally, once school distKicts aKe made awoKe. 0(J the concepts emphasized 
in the Title IX law and Kegulation, change should occuK along this Sujgge^ted 
continuum, " 

The facilitator will now place Chart 19/'Change - A Suggested Continuum," 
on the overhead projector and briefly comment as follows: 

"Although thcKe aKe many way6 that we can think about change as it 
Kzlate^ to Title IX, one way to view the pKoce6S is to envision the steps lohich 
need to be taken, Aa you can 4>ee on the cha/U pKovided, change moves (^Kom 
OLOOKeneAS, to Keview, to commitment, and ultimately to action, Many 
ouK dtitKict^ have takzn the ^iKSt action steps tonxvid lasting clmjgd, but 
-t/ie^e e(^i^C'A,t6 mu^st contime il the change is to make a di{^^eKence ui the 
seAvice4> tjoe pKovide to students. 
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"S^ce ttuU 6U6lon ddjodU uUXk Tltt? IX and -4 ex zqu/Uy oi thzy 
apply to phy6X.caZ zducatlon and othZztLcA, thz ^ottouilng comment6 fLt^oAding 
a pKopo^td modeZ ^ok changz l6 pfLzdIc/ited on tht a&^mjptlon that a po^itivz 
cotnmitme^ to nondUcAMiuitLon ha& been made and that an apphjopfujotz 
(icAecttue caZting ^oK thz Ajmodiatz comptixinct with Jltlz IX to been Aent 
to oil poJUtonml inofn thz potLojy makvu ok thzAA de>&Xjgnatt&, It 

thzn mce^^oAy ^oK phytlcaJi zdacatou and athZeJbic p^A^onnoJi to bzgin 
thz pioct^i> oi 6eZi-zvaliuvUon and Ajnpl&mntation ojj appKopnA/itz KemedLaJt and 
cjonJizcXA.\)z 6tzp6, 

"Whenzvtn changz Id ^imminent, thz qautlon 0(J tht amount OjJ chanqt 
become* paramount. Some pzoplz change only ^fuom Jeo/L tn Kt&pon&z to th/izat. 
So it >U vilth many (joho Kmct mgatAvoZy on, ovzAAzact to tkz Title. IX 
Ktqwin.m2ntJd» Tha leja&t po66lblt comptiAncQ. t^^ontd oJiz u&ualZy takm wfien 
tkU attitadt e.xX^ti>. In tmitk, tittlz changes oxczpt tkz KzZzvant papoA 
dhiiiiting and illlng p/i.oce64. VldtJUatd can UuAvlvz* mth tku 'papeA 
CjompUjoncz* untH challenged and/ofi Kcvlei^cd and ^ound to be out OjJ comptcance 
in the oAemd 0(J pfuoce/^ii and pKognam, 

"OtheAJt, {joko a/LC dlKccted to come Into compliance do 40 mth a izeZbig 
oi con\idzncz and izcuAAty, In ^act, the. 6el^-zvalmtion pncctdA i& looked 
upon 06 a po6iti\)Z zxpeMimct—an opportunity to Kzvieu), contejmplatz, 
analyze, 6tKetch and impnovz thz ^eAvice^, pnagftamA, and pKoct66 provided 
^OK dtudzntd. The. ^oHovoing model oddKe^^e^ thU zduxuatianally dejjen4.cb£e 
gfioap» " 

The facilitator will now place Chart 20 on the overhead projector and 
discuss "A Suggested Model for Change" as follows: 

"TltU dixignjam iugge^td that theAZ i& a cZejOA indication o^ vjinat actually 
exi6t6; the 'A' tine f^oK 'i/ohat a '8' tine ^ofi 'iohat 6hoatd be' 
and 'C lineA) u)hich indicate thz changes (diich can takz placz [to varying 
dagree^) ba&zd on: 

(The facilitator will now place Chart 21, "The C's in Change," on the 
projector and comment on COMMITMENT, COMMUNICATION, COOPERATION, 
CONCENTRATION, COMPASSION, AND CARING as it relates to the model 
on Chart 20.) 

# the Commitment o<5 peA&on^ involved; 

• the Communication oft ouA goal!> 

§ the CoopeAotion neccived/ givzn by all involved 

§ the Concentration evidenced by the time actually dpent making 

tciAjoAd aclvieving the idzntif^ie-d de^iAed outcomes 
§ the Compa>!>6ion extended tomrd one another. 06 varying vieifipoint^f 

piLitoiophie^.Ut/iateqieyi are explored, and 
$ the degree o/^ Casing uohich ii demon&tkated on an ongoiixg ba&id 

OA change ii attejnpted 
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^TfKU» ta appty thU model ioK changz, tho6t involve mtut HetvUiy 
*iiihat acJjjLoUy [the. 'A' tine). tkU mut bz done. accuAoteJty, 
honutty, ^uccAMCtly, and, (U joA. <u ipo66JUbte, ^peA&onaJUy, li what 
ac;tmJUy i& U what ^ouQht to be' [thz ^B^ tcne) » 4^en no chounQe nec- 
iMAOJuf Ajmediately and the modeJt muJtd look ZJikz thUt 

The facilitator, should point to the two parallel lines found at the 
bottom of the transparency, conmentlnq: 

"The. pfiogfum mvJtd be poAoJUeZed io^ excetdence. U6uaJUy, hotceue^. 
tkU not tkz (Ui6e and the. modeZ A.z6emblej& the oKtginaZ d/iming in tkU 
^ejUiontOni the. need ^oa. change l& indixuxted. Then the que^tiom cJuUei 

§ mhat fieaZly 'ought to be' ? 

§ mho con dejiUde? 

§ HoM can toe get theAe? 

§ {tihat hetp do toe have? 

• flihat bofuUiA^ mii&t we oveAcome? 

§ When wiUZ (ue knovo m. have 'oAAXved' ? 

"HJhen applying thl& modeZ to phy6tcaZ education and athZetixis oa it 
fieJtate^ to Title IX, the anAioeAJ> to the above qautLoKi can voAy inom 
tuQgzMtijoMUolJitijoM wihijch MZ lead to mbUnaZ change oa AtAateaiei/ 
attempt6 designed to pnovide oppontanttieM ioA optunaZ pnogAom ennance- 
mejnt. The. degree oi change uZtimateZy achieved voiZZ depend upon one' 6 
ijndUbjiduaZ 6ki£JU, the gAoup'6 composite 6kUZi, the AziouAceiuZne^A oi 
aZZ involved, and the inttiaZ optimaZ goal agnzed to a& the apeK oi line 
'B.' 

"In ouA. next application teMtion cce MZ dLibcui>6 a vumbeA. oi oZteA- 
native^ a& they could be applied to eZementoAjy ard 6econdaA.y phyiicaZ 
education and to athZetic& . When we dli>cju66 the^e alteAmtive^ , vie lUll 
u6e thue 'common 6enAe' 6tep6 ioA application oi the modeZ to achieve 
6y6tejnatijc change and pAognam impAovement in ondeA to eiiectiveZy im- 
plement 6ex equity, The^e 'common 6en6e' 6tep6 incZudet 

§ STEP OWE - con&ideA 'WHAT IS' 

• STEP TWO - Con&ideA 'WHAT CAN BE' 

• STEP THRfcE - Plan 'WHAT WILL BE' in light oi AexLogrUzed coni>tAaint& 

§ STEP FOUR - IMPLEMEMT thz plan 

§ STEP PIVE - EI/ALUATE and REVESlGhl at ndjce^AOAy 

"A& gAoup6 enteA into explofiation oi po4>6ible change, it i6 aZmy^ 
hoped that tho6e involved in thz pAoce^i can Aeach con&emu.6 , but the 
AeaJUty oi any change pAocz&A -06 that conilict{6) may emeAg^ 
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cottA/cng th& g^oup to have, to itJvivo. ion, acczptabl^., ytt mzaningiuZ 
compfLomUzU) . th& Mth Utp [EVALUATIOU and REPESIGW) l& acUvaZy 
addKU^exi, then aompKonU^lng may be moAdbj thz utabtUhmznt OjJ IntoA- 
mtdioKy 6tzp6 ukich uoouJtd not t^eat&n the long Kange ackizvmznt OjJ thz 
dUAjizd goal. 

"Ai physical zdujcatou we culz Involvzd in changz z^^ontA and thz 
inzvitabtt con^ticZt uklck afuUz in thz changz p-^oceiA. Von tkUi nzadon it 
l6 Z!i6zntLaJi that as phyi^ical zducatofU>, m wo-^fe to incAZoAz ouA ^fUtti 
in conflict managmznt. m wo-^fe thA.ough thz p^oceAA o^ implzmzntation 
0^ Titlz IX, we should 6tAi\)Z to incAzadz om con^ticX. managzmznt 4»iiitU. 
We can chzck ou/l 6kjUl6 and wo-^fe to: 

# become mo^z ikiZZzd in anticipcuting p^obtzm an.za& 

• be ablz to comunicaXz zHzcXJjjzty 6o a& to reduce motional 
con^^ontation& 

$ be ukMing to zxplo^z ail poAomztzn^ OjJ an ii^uz and givz cAzdzncjz 

to anothoA^i point o^ viw 
$ be ablz to 4>uggz6t voAiOiJii aU:znnativz6 ^oa 6olation^ to thz 

idznti^izd pAoblzm 
§ be ablz to i/ozigh thz pAOi and con6 OjJ zach altzAnativz 
« be ablz to pfUo/Utizz pAoblzm oAoxu and/oK 4tolvuUon6 to complex 

$ be lOiMing to attempt thz implmznXation 0(( th.z aJltzn.natA.vz/pnA.ofUty 
selected 

"Tfie6e ^kiJUU in conllicX managmznt can a64^^ yo^vi z{iionXi> in 
ixnplmzntation oi JiXlz IX and attaining 6zx zqtiity. Thzy oAz ali>o imponXant 
6kill& ^on. dealing votth nzanli^ zvzAy afiea oan. llve^. A& we ^ociu on 
JitJie IX implmenMXion, it id imponXant thaX uje iee it ai an opponXaniXy 
to develop oua om ihiZtt and to gAou). 

"We uUZl continue to examijie the pAoce66 clwinge duAing ApplicaXion 
SeAA/ion B {^on. Physical Activity Vzn^onnel and the la&t generic izi^ion. 
A6 you begin to think about thzie &ei>6ion& you may uil&h to con&iden tknee 
que^tioM i " 

$ "How caw I 2^tabltiik change goaZ^ ioK my om activitiei>?" 

$ "W/io^t acticni> can I takz ^^}kich u}ould aiii^'Ut the depoAtmznt and 
the ichooi to change?" 

$ "What 'hkAlU do T bnXng to any change eUont^and hew can I .-tucAcoit! 
my ^yjUUV 

B. Questions and answers (10 minutes) 

The facil or should allow a few minutes for questions and 
clarification of -ny points made during the lecturette or in other 
activities. 
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SUMMARY COMMENTS 



TIME REQUIRED: 5 MINUTES 



The facilitator should use this opportunity to summarize the 
activities of Application Session A and to preview the activities 
for Application Session B. The following comments would be appropriate: 

"VuAA,ng tkU 6e^6lon we have, examined the KeqwiAmejnJU Ojf the. Titte. IX 
fiZQulcutioYL OA aX ajfjfectA physical education and athZe^Uci pfLognamA} tested 
ouA. 6kWi& in xejcogniz<ng dZ&cAAmimtion and bla6 In phyAicaJt activity 
pKognam; Kevtewed the objectives Ojf phyAicjol zducaXion p^ognam6; and 
comideAed 6ome o^ the ii6ut& in choLng^, These, zxpeAiences provide u6 
mXh the background that we weed a* we move to the development o^ 
individuaZ and instUationaJi change plam, 

"In Application Ses^iion B wje itiiU be twining to a mofie. indzpth 
con^ideJiation Ojf the 6peci^ic *h.oio-to*A' ^oK implementing Title IK and 
attaining 4 ex equity. You Mill have an opportunity to mrk in tJnA.ee 
groups- -one group ior peAAons inteAested in eZementary phyiicjoJi education 
programs, one group ^or peA&ond inteAested in 6econdaAy phy6icaZ education 
program, and a group ior tho6e vtho are interested in athletics. As m 
look ahead to mrkuig in one oi these oAexis during Application Session B, 
begin thinking about *{/Jhat l6' and *\}ihat Can be' in your activities," 



-27- 



ACHIEVING SEX EQUITY IN PHYSICAL EDUCATION AND ATHLETICS: 
LEGAL REQUIREMENTS AND THE NEED FOR CHANGE 
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for Session A 



Prepared for the 
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SAriPLE QUESTIONS AND ANSWERS RELATED TO TITLE IX: 
IMPLEMENTATION IN PHYSICAL EDUCATION* 

Facilitator Information Sheet 1 

The following questions and answers are provided to assist facilitator 
preparation for section III of Application Session A for Physical Activity 
personnel. They are not designed to be used In the session. 

1. What about sex segregation In physical education? When Is It permitted and 
when is It mandatory? 

Physical education courses must be conducted coeducational ly for females 
and males. Students may be separated by sex under two conditions: 

1) when they are participating In contact sports (S86. 34(c)) 

2) when grouping students by ability results In groups which are 
composed predominantly of either females or males (§86. 34(b)) 

Sex separation during contact sports is not mandatory; if it 'is used, it 
should be used only during parti c1 pa tionTn contact activities. If students 
are to be grouped by ability, ability must be assessed by objective standards 
for each major activity unit. 

2. May boys and girls be separated within physical education classes for 
special interest activities such as modern dance for girls and weight- 
lifting for boys? 

Schools may permit students to select physical education courses or 
activities on the basis of their Interest; all options must, however, be 
open to boys and girls according to the same criteria (§86.34). 

3. Do we have to have boys and girls in the same physical education classes 
Tf we offer the same classes with the same content on a segregated basis ? 

V 

The Title IX regulation specifically prohibits segregated classes in 
physical education (§86.34). 

4. All my life I have taught in a women's (girlsQ department and I was hired 
to teach gi^'lS' I like my students to be attentive; I maintain goo? 
discipline. Male students will be a disruptive influence and I am not 
going to change at this stage. 

or 



*These questions and answers were prepared by Marjorie Blaufarb, and they are 
included in Title IX and Physical Education: A Compliance Overview . Washington, 
O.C., Resource Center on Sex Roles in Education, 1977. 
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I'm used to teaching boys (men); I don't have to give them a lot of 
instructfon or baby t^ein along. Boys just Jump right in. Gi rls would 
lag behind^ 

These questions reflect the traditional sex-stereotyped notion that 
"girls are docile and passive; boys are active and energetic." In fact, 
both girls and boys (women and men) display a full range of human charac- 
teristics, in general, and reactions to physical activitv, 1n particular. 
Different teaching styles will be effective with different students; the 
most salient differences are probably Individual, not sexual. All teachers, 
male and female, will become more effective 1f they are able to adapt their 
teaching styles to different learning styles of students. 

5. How can I avoid being accused of making sexual advances if I am spotting 
in a gymnastics class and have to catch a falling student? 

Before beginning gymnastics instruction, it is advisable to explain 
to students the potential hazards in gymnastics, the need for care, and 
why spotting is necessary. This is another situation in which mixed-sex 
team teaching may be appropriate, or in which stude^nts may be trained to 
spot others of the same sex. 

6. How can I teach wrestling holds to girls or women students? You just 
cannot have wrestling in a sex-integrated class . 

ThP Title IX regulations do not require heterosexual wrestlirtg. If 
girls opt for a wrestling class, they may be separated within the gymnasium 
during class. They do not have to be on the same mat with boys. Sex- 
integrated wrestling classes might be well suited to a team teaching approach. 
Teaming a male and a female teacher in this situation eliminates the need 
for a teacher to demonstrate holds in ways that may embarrass her/him. An 
alternative solution might be to ask students of the same sex to demonstrate 
holds to the class, under the direction of the instructor (i}36. 34(c)) . 

7. What about dress standards in sex-integrated physical education ? 

Imposition of different dress standards for female and male students 
is in violation of Title IX regulations. A policy may be established 
regarding requirements for appropriate and safe dress for physical education 
participation, but the policy must be applied equally to all students. If 
females are required to wear gym uniforms, then males must be required to 
wear them also. It is permissible, however, to require the use of different 
typ*»s of protective equipment by females and males, if such differences are 
justified by actual physical differences related to safety in the activities 
involved (§86.31-a,5) 

8. What about tort liahility? What about accidents in a sex-integrated 
situation ? 

Teachers aro responsible for the safety of all students. In every 
situation they must teach in a prudent fashion bearing in mind the 
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ability and skill of each student. In a sex-Integrated class greater care 
may need to be taken In student grouping and pairing; It may be advisable 
to group students by weight, size and ski 11 in contact and noncontact sports. 
Develop an awareness In all students of the need for care U playing so that 
others are not Injured. Tort liability holds just as well when a 200-pound 
student Injures an 80-pounu student of the same sex In a football game or 
other contact activity. 

9^ Who will supervise the locker rooms? 

The Title IX regulation makes no requirements regarding locker room 
supervision other than to provide that agencies and Institutions may 
require supervision by staff of the same sex as that of the students 
using the facility. Locker room duty may be the responsibility of para- 
professionals; It may be declared a teaching station; or It may be 
allocated In any other way appropriate to the local situation. 

10. How are municipal recreation programs affected by Title IX? 

Municipal recreation programs are affected by Title IX only to the 
extent that a school district significantly supports such programs. 
If you have traditionally allowed community groups to just use your 
facilities, either for a fee or without charge, that would not be 
considered "significant assistance." However, anything beyon? that, such 
as sending notes home with students, posting notices on the bulletin boards, 
announcements over the PA system. Inputting staff time, etc., would be 
considered significant assistance, at which time all of the requirements 
of Title IX which would apply If the school were running such a program 
would apply to the municipal recreation program. If the city does not 
comply with the )^egu1at1on, the school must dissociate itself from 
participation (S86.31-b,7). 
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SAMPLE QUESTIONS AND ANSWERS RELATED TO TITLE IX: 
IMPLEMENTATION IN ATHLETICS PROGRAMS 



Facilitator Information Sheet 2 



The following questions and answers are provided to assist facilitator 
preparation for section III of Application. Session A for Physical Activity 
Personnel. They are not designed to be used In the session. 

(1) If interscholastic athletics are provided intermediate school boys , 
must they be provided for girls also If the girls are offered 
intramural athletics? 
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Yes, if there are enough >g1rls interested to make up a team. 
Athletic opportunities should be comparable for females and males, 
and level of competition is one factor which must be considered in 
assessing cpmparability. Other factors include: 

t whether the interests and abilities of girls and boys «re 
effectively provided for 

• availability of facilities and equipment 

• availability of coaching, tutoring, and medical services 

• availability of necessary financial resources (§86.41 (c)). 

(2) If young women can par ticipat e on young men's teams, why can't young men 
play on young women's teams ? ~ 

The Title IX regulation does not require that all males' teams be 
opened to females while all females' teams remain closed to males. What 
it does require is that where overall athletic opportunities for students 
of one sex (male or female) have been limited in the past, students of 
that sex must be permitted to try out for membership on teams provided for 
students of the other sex, unless the §port involved is a contact sport 
(886.41(b)). In most education agencies and institutions, overall athletic 
opportunities have been greater for males than for females; thus females 
would be entitled to try out for males' teams. In any case where 
females' overall opportunities have exceeded those of males, males would be 
permitted to try out for females' teams. This requirement is not intended 
to discriminate against males, rather it is intended to give those students 
who have previously suffered discrimination an opportunity to "catch up" 
(186.41(b)). 

(3) Won't participation in acti ve sports with men, cause women to develop 
Bulging muscles and injure their reproductive organs ? 

It is androgen, the male hormone, which is largely responsible for 
muscular development. Therefore, even with training, most women will 
not develop the same bulging muscles as most men. Further, the female 
reproductive organs in their protected position are virtually invulnerable, 
and there is no evidence that strenuous athletic participation increases 
the likelihood of obstetrical abnormalities. 
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(4) If :he state athletic association's policies or regulations conflict 
with Title IX> which has priority ? 

Title IX. According to §86.58, the Federal statute supersedes 
state or local law or other requirements. 



(5) What is required for provision of equality in the scheduling of 
facilities for practice or for competitive events ? 

The scheduling of the use of athletic facilities for practice and 
for competitive athletic events must be done in a manner which does not 
discriminate on the basis of sex (^86.41 (c-iii)). To consistently 
provide female athletes or teams the use of a gym or- other practice 
facility before school, while consistently providing male athletes or 
teams access to the same facility after school would not be sufficient 
to constitute equality. To consistently schedule athletic competition by 
males on Friday or Saturday nights while consistently scheduling females' 
competition on Wednesday afternoons would also not constitute equality. 
Times for use of facilities for practice and for competition need to be 
scheduled so as to provide equal access, convenience, and visibility for 
female and male athletes. For example, girls' and boys' basketball teams 
might both play on Friday nights and alternate early and late time slots, 
over successive events (e.g., week one: girls— 6:30, boys"9:00; week 
two: boys— 6:30, girls— 9:00). 

(6) Suppose that equipment for boys' interscholastic team s is donated by 

^ ' individuals "and community groups. Does the school distri ct then have to 
purchase equipment for girls' teams ? 

Title IX requires that boys' and girlj' teams must have equal access 
to comparable equipment. If a district accepts gifts of equipment for boys' 
teams, then the district must ensure that comparable equipment is provided 
for girls' teams. It may solicit donations of additional equipment; but, 
if these are not available, the district must purchase or obtain comparable 
equipment for girls' teams (§86.41 (c-iii)). 

(7) May a school district maintain separate letter clubs for male and female 
athletes? 

No, offering separate letter clubs for males and females would be 
e violation of §86. 3(a). That section prohibits excluding students on 
the basis of sex from participating in extracurricular activities operated 
by the institution. 



(8) Should girls' athletic awards be the same as those awarded to boys ? 

The automatic awarding of a letter to boys and a charm to girls would 
clearly be in violation of Title IX requirements (§86.41). Where schools 
or districts wish to accommodate possible differences in student prefer- 
ences, all athletes, male and female, should be offered a choice of awards. 
For example, all qualifying athletes could be offered a choice of a letter 
jacket or a letter sweater, rather than routinely providing a jacket for 
males and a sweater for females. 
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(9) What is the responsibility of the secondary school to provide equal 
numbers of athletic scholarships for girls and boys? 

The regulation requires that students be treated equally on the 
basis of sex. Whatever efforts are made for boys (i.e., contacting college 
athletic departments, donating space for interviews of students by scouts, 
etc.) should also be made for girls (186.37(c)). 

( 10 ) Do we have to charge the same admission prices for qoniparable sports ? 
(Example; Toys' basketball vs. qirls'basketball ) Do we have to pay 
officials the same amount of pay for girls' and boys' comparabTesports? 
(Example; girls' vs. boys' basketball ) 

You do not have to charge the same admission fees for boys' and 
girls' same or conipurable sports. You are required to give equal pay for 
equal work, so if officiating girls' and boys' basket bal T is comparable, 
the compensation should be comparable (§86.54). 

(11) Should the girls' basketball coach receive the same pay as the boys' 
basketball coach ? 

Payment for coaching services may not be differentiated based on the 
sex of the students coached or on the sex of the coach. Salary differentials 
for coaching services may be based on such objective factors as ^fie number 
of games played, the number of coaching assistants, and the lenath of the 
season for a particular sport. They may not be based on subjective factors 
such as community pressure or technicality of the sport involvefl (§86.41(c-vi)) 
and (186.54). — ^ 

( 12 ) Does the pay scale for coaches or the development of job descriptions 
have the two-year period to be developed, or are these areas under 
immediate mandate ? 

The two-year adjustment period for secondary and postsecondary 
institutions does not extend to employment sections; therefore full 
compliance and Federal assurances thereof were required by September 30, 
1976 (§86.1). 
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REQUIREMENTS OF THE LAW 
TITLE IX AND PHYSICAL EDUCATION 



PERTINENT SECTION OF 
THE REGULATIONS 


EFFECT(S) 


POSSIBLE ACTION STEPS INDICATED 


§86.34 

ACCESS TO COURSE 
OFFERINGS 


§ "GIRLS' PHYSICAL EDUCATION" and "BOYS' PHYSICAL 
EDUCATION" will become "STUDENT PHYSICAL 
EDUCATION." 
Elementary grades (K-6) by July 21, 1976^ 
Secondary grades (7-12) as soon as possible 
but no later than July 21, 1976.* 

• Physical education units of instruction 
required for one sex must be required for 
everyone. 

• Elective units must be scheduled on an open 
enrollment basis. 

§ Positive counseling regarding physical educa- 
tion opportunities must be in evidence. 

• Grouping by ability is permit*-*?d as long as 
objective standards of indiviuual performance 
related to the unit being studied are applied 
without regard to sex. 

*Reasons for not becoming coeducational at once 
must be substantiated and strategies to overcome 
obstacles carefully outlined in the district 
plan for Title IX compliance. 


• Review course descriptions. 

• Eliminate sex-designated course titles and require- 
ments 

• Create or update the coeducational program for all 
students. 

• Establish uniform policy regarding course/unit 
requirements, class attendance. 

• Evaluate the outcomes of open access by noting class 
enrollment statistics (percent boys, percent qirls). 

• Establish or update counseling procedures so 
Title IX implications are taken into consideration. 

• Implement counseling processes with a positive tone 
and manner. 

• Where course prerequisites exist, ensure that they 
do not have an adverse impact on members of one sex. 



Physical Activity Facilitator 
Chart 1 
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REQUIREMENTS OF THE LAW 
TITLE IX AND PHYSICAL EDUCATION 



PERTINENT SECTION OF 
THE REGULATIONS 



§86.34 cont. 

ACCESS TO COURSE 
OFFERINGS 



EFFECT(S) 



Students may be separated by sex for actual 
participation In contact sports such as 
wrestling, boxing, rugby. Ice hockey, foot- 
ball, and basketball. Other sports may be 
classified as contact sports, but permission 
to so label must be obtained from the Office 
for Civil Rights (OCR) of HEW. 



Evaluation outcomes may not adversely affect 
members of one sex. All measures of skill, 
knowledge, or progress must be nondiscrimi- 
natory. This may mean the maintaining of 
separate levels of expectation until the 
effect of past discriminations are over- 
come. 



• Students ma^ be separated for instruction 
which deals exclusively with human sexuality. 



POSSIBLE ACTION STEPS INDICATED 



• Design units of instruction for contact sports 
which take into consideration the students' past 
exposures, interest, and current abilities. 

• Establish policy regarding contact sports in 
physical education. Will students be separated 
by sex for actual participation? (Separation is 
permitted only during actual game play or skills/ 
practice which involves bodily contact.) 

• Consider using contact sports unfamiliar to all 
students as the initial coeducation activities 
(example: korfball). 

• Consider the safety of students in contact sports, 
and take necessary preventive measures. 

• Review past programs to ascertain whether or not 
evaluation procedures and program expectations 
were different for boys and girls. 

• Develop Immediate, short range, and long range 
evaluation designs based on the existing needs and 
abilities of the students and the long range goals 
of the department. 



• Review school policy regarding instruction in 
human sexuality. Recommend the alternatives which 
could be used to fulfill the district policy and 
still be in compliance with Title IX (elementary). 



Physical Activity Facilitator 
Chart 2 



REQUIREMENTS OF THE LAW 
TITLE IX AND PHYSICAL EDUCATION 



PERTINENT SECTION OF 
THE REGULATIONS 



EFFECT(S) 



POSSIBLE ACTION STEPS INDICATED 



§86.33 



I 86.3 

SELF-EVALUATION 



§ 86.36 

DISPROPORTION IN 
ENROLLMENTS IN 
CLASSES 



t Students may be assigned one responsible aduii: 
for locker and shower room supervision and a 
physical education teacher for the class in- 
structional phase. 



t Renovations or shared-time plans will have to 
be made if the facilities provided for one sex 
are not comparable to those provided for the 
other sex. 



Philosophic tenets, programs, policies, an-^ 
practices must be reviewed, analyzed for 
possible discriminations, and necessary 
changes planned and implemented so as to be 
in full compliance with the law as soon as 
possible and no later than July 21, 1976 
(elementary, K-6) or July 21, 1978 (secondary, 
7-12). 



t Classes or units required of all students 
should be fairly equal in enrollment of both 
sexes. 

t Classes or units open as electives may or may 
not have equal representation of both sexes 
as enrollees. 



t Work out the alternatives for supervisory duties 
and select the most feasible. 

t Orient students and the administration to the 
system. 

t Develop plans for needed locker room improvements 
or shared-time plans. Submit to the administration 

f Make all necessary renovations by July 21, 1978 
(secondary) or by July 21, 1976 (elementary). 



t Involve all staff if possible. . 

• Provide inservice training for the staff so the 
law and the regulations can be understood, 
attitudes explicated and explored, and the process 
of review initiated. 

•.Analyze the results of the institutional self- 
evaluation, consider alternatives and constraints, 
formulate plans for needed change, obtain authori- 
zation, communicate intentions, and implement the 
changes. 

• Review the results of compliance efforts. Analyze 
why classes are/are not proportionately integrated 
by representation of both sexes. 

• Review the counseling processes used to instruct 
students about physical education requirements, 
elective options, and departmental expectations. 



Physical Acf^vity Facilitator 
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REQUIREMENTS OF THE LAW 



TITLE IX AND PHYSICAL EDUCATION 



PERTINENT SECTION OF 
THE REGULATIONS 


EFFECT(S) 


POSSIBLE ACTION STEPS INDICATED 


/ 

§ 8^.36 cont. 

DISPROPORTION IN 
CLASSES 


• Classes with 80% or more enrollment of one 
sex must be closely scrutinized to ensure 
that bias does not exist In the counseling 
of students Into such classes. 

• Counseling procedures, p^rerequlslte require- 
ments, written course descriptions, and 
advertisements will be perused for all 
classes In general and for classes with 
disproportionate enrollments In specific. 

• Note: Since the results of the Bakke case, 
the OCR has Issued statements that there are 
no definite quotes implied or Inferred in the 
Title IX regulations. Nevertheless, classes 
with obviously skewed enrollments would be 
subject to close scrutiny if an Investigation 
is conducted. 


• Maintain statistics on class enrollment makeup. 
Analyze why the enrollments are as they are. 

• Make changes as necessary to overcome any dis- 
criminatory practice, policy, or process uncovered 
during the reviews. 

• Consider Individual staff member's attitudes as 
possible positive or negative Influences on class 
enrollment outcomes, "rovlde Inservice training 
opportunities for Increasing staff understanding 
and capability. 
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REQUIREMENTS OF THE LAW 
TITLE IX AND PHYSICAL EDUCATION - Ancillary Concerns 



PERTINENT SECTION 0 
THE REGULATIONS 


EFFECTS 


POSSIBLE ACTION STEPS INDICATED 


S 86.31 

EDUCATION PROGRAMS 
AND ACTIVITIES 

Specific 
Prohibitions 


1 Student aides must be selected through use of 
nondi scrimi natory cri teri a/process . 

1 Treatment of students must be the same for 
both sexes 

• Afterschool use of facilities by outside 
agencies must be nondiscriminatory on the 
basis of sex if the agency is provided 
significant assistance. 

• Clubs which are an outgrowth of physical 
education instruction (synchronized swimming, 
modern dance, etc.), if provided, must be 
provided on a nondiscriminatory basis. 


• Develop and apply criteria for student aide 
selection which Is the same for males and females, 

0 Review policy regarding boy and girl athletes as 
related to physical education (during season, on 
game days. etc.). 

• Adopt uniform dress requirements. (Note: This 
regulation is still under consideration for 
revision. Apparently it will be permissible to 
have comparable but different dress standards. 
Case law has yet to be established. Districts 
may wish to say that students are required to wear 
clean, safe attire suitable for the activity 
being pursued. This will include: tennis shoes, 
socks, a change of clothes which is either a pair 
of shorts and a shirt or a one-piece suit suitable 
for activity. Personal safety is the responsibil- 
ity of each student, and it is recommended that 
protective attire be worn as needed.) 

• Establish and apply criteria for afterschool use 
of facilities which will ensure nondiscrimination 
on the basis of sex. 

• Check periodically to see tf-at the policy is, in 
reality, working. 

• Maintain records of the positive steps taken to 
attract and encourage members of both sexes to 
join and participate in the special activites. 

1 
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REQUIREMENTS OF THE LAW 
TITLE IX AKD PHYSICAL EDUCATION - Ancillary Concerns 



^*1 «I 



PERTINENT SECTION 01 
THE REGULATIONS 


EFFFCT(S) 


POSSIBLE ACTION STEPS INDICATED 


§ 86.40 

MARITAL OR 
PARENTAL STATUS 


0 Students who are pregnant, have given birth 
to children, experienced false pregnancy, or 
Who are recovering Troni tenninating a preg- 
nancy may not be excluded from any class or 
educational activity unless the student 
voluntarily requests to participate in a 
separate portion of a program or activity. 


• Review pregnancy policy of the school/district. . 

• Recomnend anv chanaes necessary in order to comply 
with Title IX and develop guidelines for partic- 
ipation in physical education programs. 

• Review special programs offered for pregnant stu- 
dents to ensure they include activities provided 
other students. 




0 A physician's permission for participation 
may be required only if required of other 
students who have had temporary physical or 
emotional impairment. 


• Review requirements for a physician's note for 
re-entry following any/all illnesses. 

• Consider requiring a physician's note for re-entry 
for all absences which have required the attention 
of a physician's services. 




• A consistent leave policy must be established 
which ensures that pregnancy is treated as 
any other temporary disability. 


• Publish and publicize the leave policy for 
pregnant students as part of the regular leave 
announcements. 

• Review department/individual teacher's treatment 
of students returning from extended leave. Ensure 
that treatment of pregnant students or students 
returning after childbirth or termination of a 
pregnancy is the same as that expected of all 
ctiirientc rptiirnlna from a medical leave. 

«5 L UVJ CII Us IC^UilliiiM will 111^ \4 iXfVi iwMvw* 


1 86.51 
EMPLOYMENT 


• Recruitment, advertising, and the process(es) 
used for hiring must be free of sexual dis- 
crimination. 


• Review district/school policy and process(es) for 
hiring. 

• Review job descriptions and eliminate sex stereo- 
typing requirements/statements. 




• Decisions regarding upgrading, tenure, fringe 
benefits, leave policy, demotion, layoff, and 
rehiring must be free from sex discrimination. 


• Review the policy(ies) related to these Issues and 
the overall effect of their implementation since 
1972. 
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REQUIREMENTS OF THE LAW 
Title IX and Physical Education - Ancillary Concerns 



PERTINENT SECTION OF 
THE REGULATIONS 


EFFECT(S) 


POSSIBLE ACTION STEPS INDICATED 


1 86.51 cont. 
EMPLOYMENT 

§ 86.61 

SEX AS A BONA FIDE 

OCCUPATIONAL 

QUALIFICATION 


i No district may enter into a collective bar- 
gaining agreement which prescribes or results 
In discriminatory outcomes on the basis of 
sex. 

i Selection of teachers to receive financial 
aid in order to attend professional meetings 
and conferences » receive leaves of absence 
for sabbatical:, or to pursue additional 
training must be free from sex discrimination. 

• Social or recreational activities, if provided, 
must be free of sex discrimination. 

• Any and all qualified candidates for employ- 
ment must be considered on merit and on 
thorough application of nondiscriminatory 
criteria which do not reflect "alleged 
comparative employment characteristics or 
stereotyped characteristics of one or the 
other sex" or "preference based on sex of 
the recipient, employees, students, or other 
nprsnns," 


§ Correct past discriminations in employment when 
possible and establish policy/procedure to ensure 
nondiscriminatory implemen tat ion/ policy in the 
future. 

§ Check to see that members of one sex are not 
adversely affected by employment policies in 
teaching or administrative roles. 

§ Review collective bargaining sections related to 
teacher rights and behavior. 

§ Review policy(ies) and budget allocations related 
to leaves, conference selection, and reimbursement. 

§ Publicize opportunities for district/school 
support for conferences, leaves, etc., equitably 
to all employees. 

• Review the patterns of traditional gatherings. 

§ Eliminate one-sex school /agency- sponsored 
activities (men's golf tourney, women's auxiliary, 
etc.) or provide for members of both sexes (Scotch 
foursome tourney, etc.). 

t Review the hiring pohcy(ies) and procedures used 
by the district/school and eliminate discriminatory 
criteria and processes. 

t Check to see that the overall staffing patterns 
reflect an affirmative action orientation. 
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REQUIREMENTS OF THE LAW 
TITLE IX AND PHYSICAL EDUCATION - Ancillary Concerns 



PERTINENT SECTION OF 
THE REGULATIONS 


EFFECT(S) 


POSSIBLE ACTION STEPS INDICATED 


§ 86.61 cont. 

SEX AS A BONA - 
FIDE OCCUPATIONAL 
QUALIFICATION 


1 Persons hired for locker room attendants or 
for supervision and maintenance of toilet 
facilities used only by members of one sex 
may be hired with sex as a bona fide occupa- 
tional qualification. 


0 Realize that it is permissible to hire male 
locker/bath attendants tor the boys' locker 
room duties and females for the girls' locker/ 
bath areas. 
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REQUIREMENTS OF THE LAW 
TITLE IX AND ATHLETICS 



PERTINENT SECTION OF 
THE REGULATIONS 



EFFECT{5) 



POSSIBLE ACTION STEPS INDICATED 



§ 86 ,41 cont. 
ATHLETICS 



• Interscholastic sports, Intramurals, and/or 
club sports shall be provided equitably to 
members of both sexes In accordance with their 
needs, Interests, and abilities. 



Separate teams may be provided If selection 
for the team(s) In question Is based on 
competitive skill or if the activity Involved 
is a contact sport. 

If a school offers a team for one sex but does 
not offer a team for the other sex in the same 
sport, members of the excluded sex must be 
allowed to try out unless overall athletic 
opportunities have not been limited in the 
past or the activity 1s a contact sport. 

• Equal opportunities in interscholastic, intra- 
mural, and/or club sports for members of both 
sexes must be provided. Determininq equality ofj 
opportunity will require answers to these or 
similar questions: 

1. Do the sports program offerings effec- 
tively accommodate the interests and 
abilities of members of both sexes? 

2. Are the equipment and supplier provided 
for athletic teams adequate for their 
needs and suitable for the services 
needed? 



• Review past and existing programs, policies, pro- 
cedures and gather baseline data. 

• Survey students, parents, administration, and 
staff to determine needs. Interests, abilities, 
and feasibility for sports program decisions. 

• Establish sports program offerings in accordance 
with decisions made in response to baseline data 
analysis and survey results. 

• Establish tryout prerequisities in keeping with 
nondiscrimination requirements of the Title IX 
regulation. 



• Periodically review the process, pollcy(les), and 
procedures used in establishing the sports pro- 
gram offerings. 



• Have evidence of student interests and levels of 
ability on hand (surveys, past participation 
statistics, etc. ). 

• Work toward offering comparable levels of 
competitive teams in like sports. 

• Have evidence of purchasing policy(les) and pro- 
cedures used by the coaches to equip and supply 
teams they lead. 
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REQUIREMENTS OF THE LAW 
TITLE IX AND ATHLETICS 



PERTINENT SECTION OF 
THE REGULATIONS 


EFFECT(S) 


POSSIBLE ACTION STEPS INDICATED 


S 86.41 cont. 
ATHLETICS 


3. Do schedules of games and practice 
sessions reveal that equal opportunity 
for the number of contests exiSi^s in like 
sports, students all have opportunities - 
to play before an audience, and that 
"prime time" and adequate/best facilities 
are shared for practice sessions and 
contests? 

4. Are travel arrangements and per diem 
allowance similar and adequate? 

5. Are the coaches of comparable skill? 


t Review the various services provided to ensure 
that they are equal (example: whirlpool and tape 
for male teams? Then whirlpool and tape for 
females; etc), 

t Maintain inventories of equipment and supplies 
used by each team. 

t Review schedules with emphasis on those sports for 
which separate but equal teams are provided- 
Guarantee that in like sports all scheduling for 
practice and games is equitable* 

f Make corrective steps, if needed', as far as 
possible, but by July 21, 1978 without fail 
{secondary, 7-12). Indicate why delays are 
necessary and have on file as part of the district 
plan made as a result of the self-evaluation 
process. 

t Realize that parity of spending is not required by 
the Title IX regulation, but that equal services 
are. Therefore, if transportation is provided to 
some teams, the service should be provided for all. 

t Review and establish equal policy regarding travel 
and per diem provided players and coaches. 

• riake every eiTort to Tmo tne oest ^uaMTiea Loacn 
for each and every team. Avoid discriminatory 
behavior by providing highly-skilled coaches for 
teams of one sex and inexperienced ones for the 
other sex. 
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REQUIREMENTS OF THE LAW 
TITLE IX AND ATHLETICS 



PERTINENT SECTION OFl 
THE REGULATIONS j 


EFFECT(S) 


POSSIBLE ACTION STEPS INDICATED 


§ 86.41 cont. 
ATHLETICS 


6. Do coaches receive comparable assignments 
and compensation? 

7. Are the locker rooms, practice and 
competitive facilities provided on an 
equitable base? 

8. Are the training end medical services 
provided equitably to all teams? 

1 


« 

• Review salary scales for afters chool activities. 
Create justifiable, equitable formulas which 
guarantee equals pay for equal or comparable work. 

• Eliminate any policy which allows members of one 
sex to accrue more stipends and thus a hiqher 
gross than members of the other sex. 

•Review pol1cy(1e£) regarding released time from 
instructional or administrative duties. Equate 
opportunities for released time for female and 
male staff who qualify. 

• Maintain records of what funds are paid to whom 
for what services as related to athletics and 
afterschool sports activities 

• Schedule teams in like sports to usecthe same 
or comparable facility for practice and 
conipetition. 

• Eliminate titles such as "girls' gym" and "bovs' 
gym. " 

4f Place sports practices and games in the best suited 
facility. 

• Eliminate obvious discrimination features o^ 
facilities with all possible dispatch. File the 
timelines for needed renovations in the district 
compliance statement. 

• Review the access th«it students of each sex 
involved in athlstici have to medical and training 
services. 
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REQUIREMENTS OF THE LAW 
TITLE IX AND ATHLETICS 



PERTINENT SECTION OF 
THE REGULATIONS 


EFFECT(S) 


POSSIBLE ACTION STEPS INDICATED 


S 86.41 
ATHLETICS 


». 

9. Are housing and dining services and 
facil ities equitable? 

10, Would review of efforts to publicize all 
athletics reveal equitable treatment of 
boys' and girls' teams? 


• Eliminate discriminating practices by ensuing 
that insurance coverage provided by the school is 
equitable in like sports, medical examination 
process the same for all athletes, and that train- 
ing services and supplies are provided adequately 
to male and female athletic teams. 

• Review the training process made available for 
student trainers. If members of one sex are sent 
to inservice training provided by commercial 
enterprise, plan to send members of the other sex 
so the level of expertise is similar for all 
student trainers. 

t Realize that if a professional adult trainer is 
employed by the school, policy and practice must 
be set so that each and all athletes are treated 
equitably, should the need arise* 

t Realize that most schools ((grade K-12j do not have 
housing and dining services provided on a regular 
basis. 

\i Review the policy and practice followed regarding 
food and lodging for away games and playoffs 
Make sure no discriminatory practices of differential 
treatment on the basis of sex exist. Correct all 
that do. 

• Review student publications to determine what 
treatment has been given both boys' and girls* 
athlstics. 

t Provide information and training to student body 
groups as to the necessity for equitable treatment 
of all school teams. 

• Review local media coverage. Equal coverage 
is required. 

y. 
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REQUIREMENTS OF THE LAW 
TITLE IX AND ATHLETICS 



PERTINENT SECTION OF 
THE REGULATIONS 


EFFECT^) 


POSSIBLE ACTION FEPS INDICATED 


1 86.41 cont. 
ATHLETICS 

§ 86.6 

EFFECT OF OTHER 
REQUIREMENTS 


• Realize that aggregate expenditures need not 
reflect parity, but that the kinds of 
services provided teams should be equitable. 

• All athletic programs must comply with the 
Title IX regulations by July 21, 1976 (grades 
K-6). and by July 21, 1978 (grades 7-12). 

• No league, section, or state regulations may 
supersede the Title IX regulations unless they 
cire more stringent. League, district (region/ 
section)^ or state regulatlcrs governing 
athletic* eligibility for participation In 
programs may not be In confl .ct with the 
Title IX regulation. 


• Review the pep rallies conducted In the past and 
scheduled for the future. Make sure that rallies 
are scheduled for both girls' and boys' teams. 

• Keep records of the pep rallies, cheerleader 
services, pep band performances, etc. and be able 
to demonstrate that both girls' and boys' teams 
receive equal opportunity for support and prestig- 
ious recognition/publicity. 

• Maintain records of policies, practices, and pro- 
cedures used In financing all after-school sports. 

• Balance budget where needed 1n order to provide 
equitable supplies, services, and support. 

• Assess the current status of all athletic programs 
In f 86.3 and plan the changes necessary. 

• Implement the plan. 

• Maintain a record of the projected timetable for 
change and the steps taken to accomplish the 
needed modifications. 

• Review all athletic rules and bylaws to which 
the school subscribes. 

• Eliminate all areas of conflict and ma<e eqirJ 
opportunities for each and every student to parti c- i 
Ipate In athletic programs. | 
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REQUIREMENTS OF THE LAW 
TITLE IX AND ATHLETICS 



PERTINENT SECTION OF 
THE REGULATIONS 


EFFECT(S) 


POSSIBLE ACTION STEPS INDICATED 


( ' 

§ 86.6 

EFFECTS OF OTHER 
REQUIREMENTS 

» 




• Realize that critical areas of concern will 
Include: numbers of t&dms and sports to be 
offered, numbers nf allowable contests and lengths 
of seasons, play offs and processes 

for establishing champions, awards and recogni- 
tions to be provided, requisites foi^ elljlbllity, 
and representation on governance bodies. 

• Eliminate a'.l existing discriminations and take 
action to overcome past discriminatory practices 
by providing affirmative action opportunities, 
involving women in the governance process, and 
making inservice training oppoitunities available 
in order to develop leadership/coaching skills 

in parties (male and female) interested In further- 
ing the sports programs for the Sfix which has been 
denied opportunities In the pa^t. 
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REQUIREMENTS OF THE LAW 

TITLE IX AND ATHLETICS - Ancillary Concerns 



PERTINENT SECION OF 
THE REGULATIONS 


EFFECT(S) 


POSSIBLE ACTION STEPS INDICATED 


§ 86.31 (b) 

EDUCATIONAL 
PROGRAMS AND 
ACTIVITIES 


• Awards and recognition bestowed for performance 
in athletics must be the same for boys and 
girls. 

• Activities and clubs related to intramurals, 
club sports, and athletics such as letter- 
person's clubs, athletic associations, or 
intramural clubs may not be offered on a 
single*sex basis. 


• Review award and recognition practices and make 
them comparable. 

• Review clubs related to sports. Merge when 
necessary by reidentifying the purposes, policies, 
and practices to be provided by the clubs and/or 
associations. Establish criteria ( which are the 
same for boys and girls) for entry to honors 
groups. 

• Move from GAA's (Girls' Activities Association) to 
SAA's (Student Activities Association). 




• Rules of behavior, standards of compliance, 
and penalties for violations must be the same 
for students in like sports. 


• Have coaches of all like teams (basketball, 
swimming, tennis, etc.) meet and agree on 
standards of behavior to be expected of students 
on boys' and girls' teams, establish parameters 
for enforcement of these standards, and appeal 
processes to be followed. 




• Rules related to training requirements, grade 
point maintenance, and appearance must be the 
same for students in like spcrts. 


• Consider establishing departmentwide policies 
which are uniform or allowing each coach to be 
autonomous in regard to these areas. Should the 
autonomous decision be reached, then coaches of 
like sports would still need to arrive at a 
consensus or agreeable compromise which could be 
applied equitably to all boys and girls partici- 
pating in the teams of like sports* 




1 Support groups such as cheerleaders, song 
leaders* drill teams, and pep squads must 
be open to enrollment from members both 
sexes. 


• Review criteria for current selection process. 

• Modify as needed in order to encourage and allow j 
membership on the part of the sex which has pre- 
viously been excluded from trying out. 
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REQUIREMENTS OF THE LAW 

TITLE IX AND ATHLETICS - Ancillary Concerns 



PERTINENT SECTION OF 
THE REGULATIONS 



EFFECT(S) 



POSSIBLE ACTION STEPS INDICATED 



I 86.31 (cont.) 



EDUCATIONAL 
PROGRAMS AND 
ACTIVITIES 



§ 86.40 

MARITAL OR 
PARENTAL STATUS 



S 86.51 
EMPLOYMENT 



• Students who are pregnant, recovering from 
childbirth or termination of pregnancy cannot 
be denied access to educational programs 
(which includes athletics). No special 
physician's permission can be required 
unless required of all students who are re- 
turning from a temporary impairment. 



(Refer to physical education - ancillary 
concerns charts 5-8) 

• Overall staffing patterns should not reflect 
adversely on one sex. 

• Based on a clarification memorandum published 
by HEW in September 1976, administrative posts 
related to athletics should not reflect an 
adverse effect on members of one sex. 
Ther&fore, the hiring of athletic directors 
should be based on equitable criteria which, 
when applied, will ensure the hiring of 
qualified administrators representative of 
both sexes. 



• Provide positive counseling for students regarding 
the open enrollment policy. 

• Maintain records of the students who tried out for 
sports and those who were selected. 

• Review the outcomes of the process and revise as 
needed in order to overcome past/existing 
discriminations. 

• Review existing policies/standards related to 
pregnant students and athletics. 

• Revise as needed. 

• Review the overall requirements for re-entry to 
afterschool proqrams following a temporary 
impairment and modify so as to be consistent with 
the Title IX regulation. 



(Refer to physical education 
charts 5-8) 



ancillary concerns 



• Resist hiring only members of one sex. Attempt to 
meet the program needs by seeking Qualified 
candidates of both sexes. 

• Review the outcomes of current staffing policies. 
Modify or design a program cf affirmative action 
to overcome any discriminatory practices which 
may exist. 

• Consider using codirectors or having separate 
athletic directors at least during the adjustment 
period (1975-78) so that both departments have 
equitable input during the critical time of 
coming into compliance. 



ERIC 
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REQUIREMENTS OF THE LAW 

TITLE IX AND ATHLETICS - Ancillary Concerns 



PERTINENT SECTIONS OF 
THE REGULATIONS 


EFFECT(S) 


POSSIBLE ACTION STEPS INDICATED 


§ 86.54 
COMPENSATION 


• Districts must pay equal wages for equcl or 
comparable work. 

• 


• Conduct a time study to determine an average 
number of hours spent In conducting afterschool 
sports programs. 








• Formulate nondiscriminatory criteria to be con- 
sidered for afterschool compensation stipends. 








• Construct a salary scale for all afterschool 
functions. 








• Review the internal consistency of waqe scales. 


§ 86.66 


§ Only locker/bathroom attendants may be hired 
based on sex. 


• Apply equitably to all employees in light of their 
responsibilities. 




§ All coaching positions must be open to candi- 
dates from either sex and (86.41) the best 
qualified must be hired. 


• Review existing job descriptions and remove sexist 
qualifications such as "must be personally 
responsible for locker room discipline," etc. 








• Advertise and hire in accordance with Title IX 
mandates and establish separate locker room super- 
visory duty assignments should a member of the 
opposite sex be hired to coach an all- girl team 
or vice versa. 
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PHYSICAL ACTIVITY FACILITATOR 
CHART 18 



PHYSICAL ACTIVITY OBJECTIVES FOR FEMALE AND MALE STUDENTS 



Exercise A. 



Directions: Listed below are eight possible objectives for physical education and 
eight different objectives for athletic programs. Rank each column from 1 to 8 
with #1 being the most Important. List other possible objectives at the bottom of 
the page but do not Include them In your ranking exercise. 



Physical Education 

OBJECTIVES— 

For students to develop! 



Ranking For 
P.E. 



Ranking For 
Athletics 



Athletic Program 

OBJECTIVES— 

For students to provide; 



A. A positive sense of 
competition 



A. Entertainment 



B. Gracefulness and effec- 
tive body management 



B. Opportunities for 
the gifted 



C. A high level o^ skill In 
many sports 



C. Training for sports 
scholarship candidates 



D. A sense of cooperation 
and responsibility 



D. Sports services for 
the largest number of 
students possible 



E. Social skills and recrea- 
tional opportunities 



E. A laboratory for 
positive character 
development 



F. Optimal physical fitness 
levels of performance 



G. Varsity athletic calibre 
skills 



F. Competitive experience 
in a wide variety of 
sports 



G. Championship exper- 
iences in a limited 
number of sports 



H. Positive values rela*"c:d 
to physical education 
concerns 



H. An extension of the 
physical education in- 
structional program 



OTHERS: (Do Not Rank) 



OTHERS: (Do Not Rank) 
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• THE COMMITMENT OF THE PERSONS INVOLVED 
t THE COMMUNICATION OF OUR GOALS 

• THE COOPERATION RECEIVED/ GIVEN BY ALL INVOLVED 

• THE CONCENTRATION EVIDENCED BY' THE TIME ACTUALLY SPENT WORKING 
TOWARD ACHIEVING THE IDENTIFIED DESIRED OUTCOMES ( SEE LINE B) 

• THE COMPASBION EXTENDED TOWARD ONE ANOTHER AS VARYING VIEWPOINTS/ 
PHILOSOPHIES/ STRATEGIES ARE EXPLORED 

t THE DEGREE OF CARING WHICH IS DEMONSTRATED ON AN ON-GOING BASIS 
A3 CHANGE IS ATTEMPTED 
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ACHIEVING SEX EQUITY IN PHYSICAL EDUCATION AND ATHLETICS: 
ANALYZING AND PLANNING FOR ACTION 



Outline for Application Session B for 
Physical Activity Specialists 



Prepared for the 
Title IX Equity Workshops Project 
of the Council of Chief State School Officers 



by the 

Resource Center on Sex Roles in Education 
National Foundation for the Improvement of Education 
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ACHUVING SEX EQUITY IN PHYSICAL EDUCATION AND ATHLETICS: 
ANALYZING AND PLANNING FOR ACTION 

Application Session B 

Session Specifications 



Session population : Physical educators, coaches, athletic directors, and related 
administrators of local education agencies 

Session objectives ; The objectives for Application Session B Include: 

0 to provide participants with positive Images of sex equity in 
ph^'slcal activity programs 

• to provide participants with methods of assessing physical activity programs 
and the needs for change 

0 to provide participants with multiple atlernatives for modifying programs 
which can increase the quality of the program as well as the equity 
provided for students 

0 to provide participants with an opportunity for developing the first 
steps of an action plan for use in their back-home situations 

Time required : Three hours 

Materials needed : 

For participant use (ALL PARTICIPANTS): (sheets identified by r-AW numbers) 

0 "An Equal Chance Through Title IX: An Analysis Sheet"— Physical Activity 
Worksheet PAW-7 (attached to this session outline) 

0 "Suggestions for Action Steps"--Physical Activity Worksheet PAW-8 
(attached to this session outline) 

0 "My Action Plan"--Physical Activity Worksheet PAW-9 (attached to this 
session outline) 

For participant use (Alternatives for Change: Elementary Physical Education 
subgroup): (sheets identified by PE numbers) 

0 "Physical Education Assessment: 'What IsJ Jwhat Can Be"--Physicdl 

Activity Worksheet PE-1 (attached to this session outline) 

0 "Establishing Action Strategies and Priorities"--Physical Activity 
Worksheet PE-2 (attached' to this session outline) 

For participant use (Analyzing Pi'ograni Alternatives: Secondary Physical 
Education subgroup): (sheets identified by PS numbers) 

0 "Physical Education Assessment: 'What Ir-^ ;Whdt Can t.o '"--Phys icdl 

Activity Worksheet PS-1 (attached to thfs' session outline) 

i 
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• "Physical Education Program Options and Impl ications"— Physical Activity 

Worksheet PS-2 (attached to this session outline) 

• "Basic Orientations to Physical Education Programming"— Physical Activity 

Worksheet PS-3 (attached to this, session outline) 

t "Scheduling of Classes and Facilities for Physical Education Programs"-- 
Physical Activity Worksheet PS-4 (attached to this session outline) 

t "Evaluation in Physical Education"— Physical Activity Worksheet PS-5 
(attached to this session outline^ 

• "Developing a Model for Student Physical Education-A Summary of Continuums" 
Physical Activity Worksheet PS-6 (attached to this session outline) 

• "Establishing District Strategies and Plans"— Physical Activity 

Worksheet PS-7 (attached to this session outline) 

For participant use (Analyzing Program Alternatives: Athletics subgroup): 
(sheets identified by PA numbers) 

• "Competitive Athletics Assessment: 'What Is' __;.What Can Be'" — 

Physical Activity Worksheet PA-1 (attachecTto this session outline) 

• "Creating a Student Interest Survey Form"— Physical Activity Worksheet PA-2 

(attached to this session outline) 

• "Designing a Survey Form"— Physical Activity Worksheet PA-3 (attached to 

this session outline) 

t "Coach James Case: Briefing Sheet"--Physical Activity Worksheet PA-4 
(attached to this session outline) 

• "Coach James Case: Robert Welsh"— Physical Activity Worksheet PA-5 and 
accompanying answer sheet PA-5A (attached to this session outline) 

• "Coach James Case: Ann Brosh et al"— Physical Activity Worksheet PA-6 
and accompanying /answer sheet PA-6A (attached to this session outline) 

t "Coach James Case: Jeffry Evans"— Physical Activity Worksheet PA-7 and 
accompanying answer sheet PA-7A (attached to this session outline) 

• "Coach James Case: Jack Ramsey"— Physical Activity Worksheet PA-8 and 
accompanying answer sheet PA-8A (attached to this session outline) 

• "Coach James Case: Analysis Form"— Physical Activity Worksheet PA-9 
(attached to this session outline) 

For facilitator use: 

f "An Equal Chance Through Title IX: An Analysis"--Facil itator Information 
Sheet 3 (attached to this session outline) 




t A chart (on newsprint, acetate transparency, or chalkboard) on 
"Systematic Steps for Program Changes and Title IX Implementation" 
(attached to this session outline) 

f Charts on "Model Program Development" (attached to this session outline) 

• Charts on "Developing a Model for Student Physical Education" 
(attached to this session outline) 

e Charts on "Equalizing Athletic Opportunities" (attached to this session 
outline) 

• Charts on "Effective PR" (attached to this session outline) 

' — Chart on "Achieving Sex Equity In Physical Education and Athletics: 
A Summary" (attached to this session outline) 

Facilitators required : The general session sections, I, IV, and V, can be 
conducted by a single person. Three facilitators are necessary for the 
subgroup sessions outlined In Section II. These facilitators should 
possess subject matter expertise and group process skills, and be represen- 
tatives of sex-racial -ethnic diversity. 

Facilitator preparation required : 
The facllltator(s) should: 

• thoroughly review this outline and all participant materials 

• review suggested lecturettes and adapt them to accommodate unique 
group needs and facilitator style 

- "Review of Systematic Steps for Program Changes and Title IX 
Implementation" (see elementary physical education subgroup 
section A of this outline) 

- "What Will Be" (see elementary physical education subgroup 
section C of this outline) 

- "Systematic Steps for Program Change and Title IX Implementation: 
A Secondary School Emphasis" (see secondary physical education 
subgroup section A ot this outline) 

- "Characteristics of a Model Program" (see secondary physical 
education subgroup, section C of this outline) 

- "Systematic Steps for Program Change and Title IX Implementation: 
An Athletics Emphasis" (see athletics subgroup section A of 
this outline) 

- "How to Discover 'What Is' and 'What Could Be'" (see athletics 

subgroup section C of this outline) 

- "Individual Action Planning" (see section IV-B of this outline) 

- "Summary and Closing Comments" (see section V-B of this outline) 

f prepare charts/transparencies as listed in the "materials for facilitators" 
section of this outline 
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- "Systematic Steps for Program Changes and Title IX Iirplementatlon" 
(all participants) 

- "Model Program Development" (elementary subgroup) 

- "Developing a Model for Student Physical Education" (secondary 

subgroup) 

- "Equalizing Athletic Opportunities" (athletics subgroup) 

- "Effective PR" (all participants) ^ ^ ^ „ 

- "Achieving Sex Equity In Physical Education and Athletics: A Summary 
(all participants) 

Group size: flexible 

Facilities required: One large meeting room to accommodate expected number of 
participants; two additional break-out rooms to acconmodate the three sub- 
groups; movable tables and chairs which will facilitate small group work. 

Equ ipment and supplies required: A 16mm projector, take-up reel (for a 25 
minute film), screen; three overhead projectors and suitable projection 
surfaces; chalkboard and chalk, or newsprint and marker; pencils for each 
participant 
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ACHIEVINU SEX EQUITY IN PHYSICAL EDUCATION AND ATHLETICS: 
ANAL"""'N6 AND PLANNING FOR ACTION 

APPLICATION SESSION B 
For Physical Activity Persunnel 

Session Agenda 



I. IMAGES OF SEX-INTEGRATED PROGRAMS* 

A. Opening comments 

B. Film - "An Equal Chance Through Title IX" 

C. Total group discussion 

D. Introduction to special interest groups 



ANALYZING ALTERNATIVES** 

• Subgroup One: Elementary Physical Education 

"Alternatives for Change— Elementary School 
Physical Education Group" 



TIME REQUIRED: 40 MINUTES 



(5 minutes) 
(22 minutes) 
10 minutes) 
3 minutes) 



TIME REQUIRED: 70 MINUTES 



TIME REQUIRED: 70 MINUTES 



A. Lecturette— Review of "Systematic Steps 
for Program Change and Title IX Implementa- 
tion" 

B. Individual activity— "Program Diagnosis for 
Sex Equity" 

C. Total group processing 

D. Lecturette— "What Will Be" 

E. Questions and answers 

F. Group activity— "Establishing Action 
Strategies and Priorities" 

G. Summary comments 



(15 minutes) 

5 minutes) 

15 minute"^) 

{ 5 minutes) 

[ 5 minutes) 

(20 minutes) 
( 5 minutes) 



• Subgroup Two: Secondary Physical Education 

"Analyzing Program Alternatives— Secondary 
School Physical Education Group" 



TIME REQUIRED: 70 MINUTES 



(10 minutes) 
(15 minutes) 



(35 minutes) 



A. Lecturette— "Systematic Steps for Program 
Change and Title IX Implementation: A 
Secondary School Emphasis" 

B. Assessing programs for sex equity 

1. Individual activity— "Physical Education 
Program Assessment" (5 minutes) 

2. Total group processing (10 minutes) 
r.. Application of change process in physical 

education programs 

1. Small group activity— "Building a Sex 
Equitable Physical Education Program" 

(20 minutes) 

2. Total group processing (10 minutes) 

3. Lecturette— "Characteristics of a Model Program" 

( 3 minutes) 

4. Questions and answers ( 2 minutes) 

*Note: An optional approach for these spssions would bp to conclude session A with the 
film and start session 8 with the discussion on change. 

♦♦Two or three subgroups working simultaneously in different rooms 

v 
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D, Developing action plans 

1 Individual activity— "Action Planning" 

(4 minutes) 

2. Pa^ired conve:"sations (4 minutes) 

E. SummeiVy comments 

§ Subgroup Three: Athletics 

"Analyzing Program Alternatives— Athletics 
Personnel " 



(8 minutes) 



(2 minutes) 



TIME REQUIRED: 70 MINUTES 



III. 
IV. 



V. 



A. Lec^.urette— Systematic Steps for Program 
Change and Title IX Implementation: An 
Athletics Emphasis" 

B. Assessing sex equity in athletics programs 

1. Individual activity— "Assessing Sex 
Equity in Athletics Programs" (5 minutes) 

2. Total group processing (5 minutes) 

C. Lecturette— "How to Discover 'What Is' and 
'What Could Be'" 

D. Creating a student interest survey 

1. Small group activity- -"Criteria for a 
Student Interest Survey" (8 minutes) 

2. Total group processing (7 minutes) 

E. Title IX problem solving 

1. Individual activity-"The Coach 

James Case" (5 minutes) 

2. Small group discussions (10 minutes) 

3. Total group sharing ( 5 minutes) 
Summary comments 



(10 minutes) 
(10 minutes] 



(10 minutes) 
(15 minutes) 



(20 minutes) 



F, 

BREAK 



( 5 minutes) 



TIME REQUIRED: 10 MINUTES 



ACTION PLANNING FOR SEX EQUITY (ALL PARTICIPANTS)TIME REQUIRED: 50 MINUTES 

A. Total group reporting (15 minutes) 

B. Lecturette— "Individual Action Planning" (10 minutes ^ 

C. Individual activity-"My Action Plan" (10 minutes 

D. Small group activity (10 minutes 

E. Total group processing ( 5 minutes) 



EVALUATION AND CLOSING 

A. Completion of evaluation sheets 

B. "Summary and Closinc Comments" 



TIME REQUIRED: 
( 5 minutes) 
( 5 minutes) 



10 MINUTES 



TOTAL TIME REQUIRED:180 MINUTES 



VI 
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IMAGES OF SEX- INTEGRATED PROGRAMS TIME REQUIRED: 40 MINUTES 

(A) Opening comments ( 5 minutes) 

(B) Film— "An Equal Chance Through Title IX" (22 minutes) 

(C) Total group discussion (10 minutes) 

(D) Introductio^ to special interest groups ( 3 minutes) 

Purposes of the activity ; 

The purposes of this activity are: 

• to introduce any facil itator(s) who may be new to the participants 

• to provide participants with an overview of Application Session B 
for Physical Activity Personnel 

• to provide participants with images of sex-integrated programs 

• to provide participants with an introduction to the special interest 
groups included in Application Session B for Physical Activity Personnel 

Materials needed : 

For participant use: 

f "An Equal Chance Through Title IX: An Analysis Sheet"--Physical 
Activity Worksheet PW-7 (attached to this session outline) 

For facilitator use: 

^ the film "An Equal Chance Through Title IX" 

(a copy will be provided by the CCSSO staff) 

• Analysis of "An Equal Chance Through Title IX"--Physical Activity 
Facilitator Information Sheet 2 (attached to this session outline) 

Facilitator preparation required : 

The facilitator should: 

• thoroughly review both application session outlines and participant material 

• review suggested comments and adapt them to accommodate unique group 
needs and facilitator style 

f preview the film "An Equal Chance Through Title IX" (AAHPER: Washington, 
D.C., 1977) 

• read and study the script analysis to "An Equal Chance Throuqh Title IX" 
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• arrange for the use of a working 16 ram film sound projector and screen 



Procedure ; 

A. Opening comments (5 minutes) 

The purposes of this activity are to review the content provided in 
Application Session A for Physical Activity Personnel, to outline the plans 
for Application Session B, to provide participants with images of sex- 
integrated programs,, and to consider the implications of sex- integrated 
programs for the participants' schools. 

The session opens with a joint activity for all participants who 
have elected to work in the Physical Activity Application Session. After 
40 minutes of total group activity, the session outline provides for 
breaking the group into three subgroups for: 

- elementary school physical education personnel 

- secondary school physical education personnel 

- athletics personnel 

The session outline provides 70 minutes for independant activity in the 
three groups. It is important to note when the available facilities, 
number of facilitators, or number of participants do not justify or permit 
three subgroupings, it is suggested that only two outlines be used— one 
for secondary school physical education personnel and one for athletics staff. 

The facilitator and any persons assisting with the session should be 
introduced if they have not been introduced before. After this has been 
accomplished, the facilitator should review the activities of Application 
Session A and the plans for Session B. The following comments would be 
appropriate: 

"In AppJUcatlon S(L&^ion A we conc^ntAcut^d on KoviOMXinQ the. n.e.qvUAmznt6 
tkd TMz IX ^zgulcuUon, checking and extandlng ouA ikA,tli> ^on. identiiyinQ 
dl^cAAMuicuUon, coniildeAlng ouA phAJio6ophA.2A oij physical ddacation p^ogfiam, 
and ldeyvU{^ij>ing the, p^o6 and com o{^ merging giKlt^ and boyi In physical 
e.dacxvUon pfLognjom, h> we went thfioagk theAe activ^e^, w& ^eottzed tliat 
the attitudes o{^ 6tadenti>, poAentA, and otheA phyUcal zdacaXou toMaAd 
Aex-6eg^zgatzd pn.ogHam ^ep^e^ent eveAy point on the continuum o{^ human 
behavior- -theAe axe. pzople uoho mnt immediate, action, and tho6e who mnt to 
maintain the 6tcu(m quo and aveAt the. to and iM n.e.quiAejmejat& . 

"We iind ouueZve^ iaced uUth the. situation ttuit Title IX lt> the. 
iwA} o j the land , buX theAe U> tUZte 6peci{^ication of^ the p^c?ce^4le6) 
we might puA^u.e in on.deA to come into compliancd vxitk the Ioia), We mu^t 
n.e\)ie}JO oua pn.ogn.am6 to detoAmine ii 4 ex di^cAiminatlon and bia^ ext&t. 

it doe/i zxi^t, we mu&t change oua pnognam^ to meet the 6tandaAd6 o{^ 
nondticAtmination. Since mo6t o^ a6 di6coveAed that theAe one a6 many 
my6 to change a& theAe oAe people and combination^ of^ people, it i6 impoK- 
tant that we e^tabtUh a common j^-^owe o^ -^ej^cAence {^on. con^ideAing tho^e 
changes uokich may be mo6t definable {^on. oua 6ttu^cm, 



"VafUng Sc6a>cow B we plcin to contLmz to oxploKz tho. many oiteAnatLve^ 
AKom viifUch m can dzveZop a ptan ^oK change.. The. iocM o^ the 6e^Um (Ml 
be on the pnacticaZ alternatives (dUch my be lued ^oK achieving 6zx eqtjUty, 

"To accomptUh tkU taik Me uUjU 6pend 4ome time togetkeA covUtidenjing 
how seK-lvvtegnated pfuogKom might look. In thAJd my vie can exploKz 'i/Jhat 
Can Be' in ouJi physical activity pfiognam. Then, voe'li hKeak Into thxez 
^zpamte goup^ (-(wo gKoupi) and conAijdeA the 'horn' o^ moving ^/lom 'f^tiat I4' 
to '{fJhat Can Be.' ViuviiiQ tku time uoe'Zl be wo^lUng in thKe,e \tf)o) g^oup^— 
eZementoAy school phy^icaZ education, ^econdafiy school phy^ilcal education, 
and athletici, 

"Let' 6 begin ouA. task by tkinkAMg about the qut&tion 'What Can Be. ' 
Change begins mth a fieatization ol the. med jJoA. change and an image ok 
vision ojj ujhat changes we mnt to make. I(( we a^e not cJieah. about v)heAe we 
oAe gotng, it is untikeZy that U^e uottt be able to accomptiih any 'iignyi^icant 
change. 

"At this time m'Ke going to view a ^tbn pfiepoKexi by the AmeM.can Al- 
liance ^oK Hejxlth, Physical Education, and HecAeation u)hi.ch is designed to 
give us ^ome images 0^ 'i/Jhat Can Be. ' Voa uiilZ view pKognamA iAthich ^^chools' 
OAe cuAAently. developing to implement the moAging pKocesii vohich is necesi^a^y 
to comply uiith Title IX. Voa u)iZl 4ee neal pAogKam&; theAe ms no attempt 
to 'stoQc' the action. 

"Bc^oKe we Aee the ^tbn, please take out the woKk&heet entitled 'An Equal 
Chance Through Title IK: An Analysis Sheet.' We liave asked you to consider 
6ix questions: 

0 {^hat are youn general reactions to the ^itm? 

0 What assumptions and operating guidoLines saemed to be made 

about students and the physical activity pn.ogKam depicted in 

the iilm? 

0 What assumptions did you tiiink are beMng made about the similarities 

and dliieAejnces 0(J {^emale and male students'^ 
0 What positive values do you believe muld result {iiom these programs? 
0 How could the programs or aspects 0^ the programs depleted In the 

illm be adapted and/or Incorporated In your physical activity 

program? 

0 What problems, If^ any, voould you anticipate in Implementing these 
programs or features 0^ these programs In your, schools? 

"Try to keep these questions In mind as you vlen) the {^ilm. A^^ter the 
^llm, m'll discuss these questions In the total group." 



After the film has been shown, the facilitator should ask the parti- 
cipants to take a couple of minutes to jot down their answers to the 
questions provided on the worksheet. When this has been completed, the 
facilitator should process the reactions of the group, ^he questions on 
the worksheet can be used as the basis for this processing. It may be 



B. Film— "An Equal Chance Through Title IX 



It 



(22 minutes) 



The facilitator(s) should show the film. 



C. Total group discussion 



(10 minutes) 
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useful to urge the group to focus on the programs or program aspects 
that could be used in their schools. 

During this processing It Is not necessary or desirable to hear all 
of the responses of participants. The goal should be to obtain a sample of 
participant responses and then prepare the group for the next activity. 

D. Introduction to special interest groups (3 minutes) 

After participants have spent about 10 minutes discussing the film, 
an announcement as to the location of the subgroup meetings should be made. 
Participants should then be asked to move to those locations.* 
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*Note: The material in this section permits the division of the participants 
into threp subgroups—elementary physical education, secondary physical edu- 
cation, and athletics. When this is not convenient, the participants should 
be divided into two groups using the design for secondary physical education 
and athletics. 



-4- 

ll3 



II. ALTERNATIVES FOR CHANGE—ELEMENTARY SCHOOL 

PHYSICAL EDUCATION GROUP TIME REQUIRED: 70 MINUTES 



(A) Lecturette— "Review of Systematic Steps for 

Program Change and Title IX Implementation" (15 minutes) 

(B) Individual activity— "Program Diagnosis for 
Sex Equity" ( 5 minutes) 
Total group processing (15 minutes) 
Lecturette-"4ilhat Will Be" 5 minutes) 

(E) Questions and answers ( 5 minutes) 

(F) Group activity— "Establishing Action Strategies (20 minutes) 
and Priorities" ( 5 minutes) 

(G) Summary comments 



IS! 



Purposes of the activity ; 

The purposes of this activity atse: 

t to provide participants with alternative methods of analyzing elementary 
school physical education programs and identifying goals for change 
efforts 

t to provide participants with exposure to multiple alternatives for 
modifying programs which can increase the quality of the program 
as well as the equity provided for students 

t to provide participants with an opportunity for developing the 
first steps of an action plan for use in their back-home situations 



Materials needed : 
For participant use: 

• "Physical Education Assessment: 'What Is^ 'What Can Be'"— Physical 

Activity Worksheet PE-1 (attached to this session outline) 

• "Establishing Individual Strategies and Priori ties"— Physical 
Activity Worksheet PE-2 (attached to this session outline) 

For facilitator use: 

t a chart (on newsprint or acetate transparency) of "Systematic Steps for 
Program Change and Title IX Implementation" 

• charts (on newsprint or acetate transparency) of "Model Program Develop- 
ment" (see Activity D in this session outline) 

f newsprint and marker or chalkboard and chalk 
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Facilitator preparation required ; 
The faclTltator(s) should: 

• thoroughly review the total session outline and all participant materials 

f review suggested lecturettes and comments, and adapt them to fit 
unique needs of the group and facilitator style 

• prepare the charts listed in the materials needed portion of this 
session outline 

• arrange for an overhead projector If acetate transparencies are to be used 
Procedure : 

A. Review of "Systematic Steps for Program Change and Title IX 
Implementation"— An Elementary School Physical Education 
Perspective (15 minutes) 

The purpose of the elementary- school physical education session is to 
provide the interested participants with a framework for change within the 
elementary school physical education setting. The activities outline a 
process which may be used in the adoption/modification of programs with respect 
to the provisions of sex equity. A basic consideration throughout the 
session is the inextricable relationship between programs that are equitable 
and programs that are of a sufficient level of quality to meet the needs 
of all students. Although it is possible to have low quality programs that 
are nondiscriminatory, it is highly unlikely that they would meet any standard 
of equity. The facilitator should keep this in mind throughout the session 
and make this po.nt with the group when appropriate. 

After welcoming those who have an elementary school physical education 
interest to the small group session, the facilitator may wish to begin by 
making these suggested comments: 

"Once an undeA^tandinQ oi thz law and itA fiZQixiation fimcked, 
timn individual andlon dlltAlcX^ muAt move on uuXh tkz bu^lne^^ 6(21^- 
evaZuation, Identif^lccUlon oi zxyUUng dlbCAlminaJU.on^, and thz XmpleimvitatLon 
o] any nzzdzd changes. VivUng ApptiaUlon So^Uon A, m cU^coi-ied a changz 
tnod^l and -iome oi thz ik-iiU mce^AOAy to InitiaZz zHzctlvz ckangz. In 
thAJi i^z^'i-ton, we uilU AtAlvz to apply thz 'common 6znAz' ^y^tematic 6tzp6 
lofi p^ogfiam changz and Tltlz IX ImpZzmzntatlon a^ thzy KeZatz to zlemzntoAy 
phyAicaZ e.ducation." 

The facilitator should then display the chart entitled "Systematic 
Steps for Program Change and Title IX Implementation." If an overhead projector 
is used, cover all of the chart except the box "What Is." If newsprint 
is used, point to the box marked "What Is." 

Suggested lecturette: 
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STtP OWt": 'WHAT IS' 

"Aa we |)eq't.n co»t6^det 'W/ia< ' -ct ^ oi^iJuC toe -ttt/ 'to ^^nfe thz 
thAzt maiofi componft*tt4 OjJ a phytlcaJL zdaccution pfLogKom—thz chaAacX2AXi>tic!) 

{(kdUUXX.zJt> and e^c.cpne^it. 

"With Kd^pect to thz ctoactc/tX6t^c6 oi thz pfiogfiam, m nzzd to 

COifUidzA: 

$ thz QoaU oi thz phOQfum 

- l& aX ^po^iti cznteAzd? 
' 16 it child czntoAed? 

- l6 it KzcAzationxtltj .^zyitzn.zd? ' 
' l6 It movemznt zduccUA.on cznlzn.zd? 

§ thz potidz^ Qovz^nlng thz pfiOQhjxmd 

§ thz izquzncz o{^ thz pKognam 

§ thz moaril. tui\z avculabtz to thz pKogn.m 

^ - duhlng school hou/u>? 

' - a{,tQA izhool hoafu,? 

9 thz 6ZX. compo6\Xlon indtAuctlonal and nzcJiejoutlonaJi act^ivltlz^ 

- AAe. da66Q^ condu.ctzd in 6Q.x-6ZQn.zgalcd g^ouplng^? 

- Aaz cl.ai>6e^ aonductzd in 6ZK-intzg^at:zd gKouplng^? 

"OuA 6zc.ond ccnuidcAation li thz chaAacU.znA.btlc6 0|J thz In^tAuctlonal 
4Xa(J(J. ffe/ic w.'c nzci tc dztniminQ.: 

0 the background and Q.x.pzntUQ OjJ ■i-toijjj 

- ^.n.Q thzij cla^6xaom tcAcheAi? 

- Aac thzy phijiA.cal zducallon 6pzclaJU^t!>7 

- Aaz tJiQij In^tAuctionaX. aldzi>^ 

• Ikz po66ible. groupings ^taf^^ 

- AA2 cJa-i^zi cundixctzd by individual. ln.i>tAuctoh^? 

- Aac ci'rt.iAt'^ conducted bij team iMi^uctcu? 

- hiz cXafiiiQJi conducle.d by a cumblnaXion 0(J individual and 
temn ^u^i-t'iuctrvt * ? 

- Aaq. all l^viiiAaclufii> vnz Aexf 

- Vo IniiViucto^ub P'Xuvldc i^cx fiolz modeling by both -iexe^? 

• thz pZ'H.onal i>tylzi> o(^ in^lAuclional i-t-^i^i^ 

- Aac. thfj.y open to leaA.ning? 

- Aaz th\.'y enthuiil'h^tlc? 

- Aaz tkzy ap-tv-datk' in thz {^Izld? 
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"Ou^ toAt c.O¥V!ildQJi£itiov\r ioK doXdAjmiyUng *What U' ^ti the amount and choA.- 
act6Al&tLc& 0^ {^aclUXidA, equlpmznt and K2Aoun.cu, In tkinking about 
iaoJUltiaA, eqtUpmen^ and fitdouActd we mzd to d^vunimi 

§ tko. mXuaz oi aZl avaWibZz iacjUUti^ 

§ the. avaUZablUXy o^ zqiwpmtnt and ^wp^tiu 

• tkz availablQ. Kqaoujlc.^ ioK zqaipmznt and {^acAZitLzi" 

The facilitator should then move the transparency cover to reveal the 
box— "What Can Be," or point to this box on the chart. 
STEP TWO: 'WHAT CAW Ht' 

"A^te/L we'ue analyzed tkz ^iiJhat l6' ouK pKoghami, m thzn weed to 
con&ldeA 'What Can Be.' VuAX.ng the poAt iew minuter m zxploKzd a (Jew 0|J 
thz atteAnativzii ^Kom iA)lu,ch. u?e /laue to choo6z. We can dztojmim u)k£XheA 
ouA phyLohAjUz/li 'Sihould be deuo-Ced to vconblng mXh tko. pfiogfiam, thz A-taiJ^, 
tfie zqiUpmznt and ^acAZUlzi, ok 06 In mo^t Mtanc2A> aZt tiiAzz, We weed 
to know ouA pnAOHAXit& (^oK change- -u)hethQA it' 'it in the. oAm. pfiogAam, 
htaii dzveZopmznt, on. ^acLiLUA.Z{> and zquipmznt-'and tkz pKio^Utizt lAUXhin 
zach ojj thzitz catzgofiizi> . 

"Whew youUz dzveZoping youA idza6 oi '^hat Can 8e,' bcg-cw with youA 
om vi^ion^ o^ uokat needi to be changed. I(i you weAe to view youA idzal 
physical zdaca^tion acXivitio^ a yzoA, {^n.om wow, hov) muZd thzy be chawged? 
What things muLd yoa/yooA -i^den^i be doing? It U impuAtant. that m mn.k 
to zxtznd oat6e£ue6 oa mz tliink o^ 'What Can Be.' 

"Aa uoz coYHiideA thz poaibtz outcomes o{^ oua zvatuation of^ 'iiJhat I-s' and 
*mat Can be,' makz owe o^ tliAzz ckoiczii. We caw • 

f nztain 'A4 16' 

OuA zvatuation p-^ocedi may KtvoxiZ that theAz u> no 6zk diJ>cfUmi- 
nation on 4 ex biiu in zvidzncz and that aM 6 tudznt6 ^^e AzcpyLving 
6eAviczi that mzzt. thoAA weed*, li thA.z i& thz code, thz ita{^{^ 
may zicct to cowtuiuc a.6 bej^cAc. 

• ULnimal Uodi{^ication 

OuA zvalaation may fizveal that phyiica,t zdacation ciaiHi^ ioK 
gfiade^ K-3 oaz nondi^cAimino-tony and noM^x bijUQd. In 
addition, thz ba^ic conce.pti of^ movment education and pfioblejn 
solving OAZ mpha^izad, thub alioioinQ each 6tudziU tc p^ogAQ^^ 
at hzn/hi6 om individual n.atz. Tki6 would be in compliancz 
mXk thz TMz IX Azgula^on. 

Wfiew u'c cow^-tde-^cd gnadch 4-6, homvzA, we dlbcovz^cd that 
indtAuction ii> pnovA^dcd in a 'S(ix-i>zci\egat{id Qnv<Aonmcnt with 
tliz boyi fLcccAvinc] ins-tAuction in team ^po-itii and the. giA.ti> 
Azcziving in^:)tAaction in a Ccii itiewuotti pAognam. Such a 
finding dictatdi thz need {^on umediate modi {) lea ticnib in 
accordance wiXh the Titte IX reguilation 04 dX.scLL66ed in 
Apptica-tion Se-uion A. 
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OuK zvalvuvUon may ^zveaZ that 4ome jJoAm 4ex dlt^cnAjrUmtion 
and 4 ex i6 appoAznt at all £eve^. Tto -66 eu^tdeKit ^ tfie 
activAZie^ pAovldzd 6tudmt!> u}hzn boy6 oAz btunq MoMzd to 
puAAue KobuAt, A-t/tewuottA a<M.vMu MkUt thz qVlU oAt b(u.ng 
zncouAagzd not to .ovQAe\2At. Ok m may {^tnd Ae.X'^zg^zgated 
c£a64e6 tofie^e faot/4 A.ecex.ue tnAtmction ok gaming oppontunitiu , 
and thz gVUid oAz KultQatzd to -de^Ae/i acJxvlUeAi, IjJ t(uM U 
thz finaJUXy oi thz Mwxtlon In ouJi 6chooU, thdAz l!> weed jjo^ 
a new commlbmnt to zqiuXy in physical zducation, quality 
phy&icaZ education, Kevli>ion ojj tejacheA/ pixbtic attitudes, and 
fLd^t/uictwUng ojj the cuAfUcutum. 

A6 ouA agenda Keveali, toe ijoM dl6cu^6 thU extreme modliicatlon 
when toe deal mjth the two lectuAeXte^ 'ifJhaJ: WUl Be' and 
* Jmplemznting the Plan, Evaluating and Recycling, 

The facilitator should move the transparency cover to reveal the box 
"What Will Be " or point to the appropriate box on the chart. 

STEP THREE: 'WHAT WILL BE' 

"Af^teA we've envli>ioned Aome ojj the poiUblz 'What Can Be' attoAnatlve^, 
m mu^t ijace thz AzaJUXy oi exUUng conitAolntA, and move to Step ThAee, 
'What Will Be. ' 

"I^ the commanlcation lb hon(Ut, open and accuAate a^ you aA6eM 'What 
U,' and li otteAnatlve^ oAe exploAod and a con^oMu^ oa agAeeable compAo- 
mliz li Azached n^egoAdlng 'What Can Be,' tiien you oAe Aeady to con^^deA 
thz Az^tAolnZi OjJ 'What WWL Be. ' Mawt/ d^eamA ioA excellence have been 
Aulnzd <u toe've laced thz AzalUUu oi the UmUed avaUabWXy oi pzMonnzZ, 
nzqaUvz commuyUty attitudes, budgU tanltatlon^ , and oppo6lUon to changz. 
IjJ toe OAZ to aUaln oua goaU ^oa zxcoXlzncz, m mu^t oitzn pa^ue thz i>mU2A, 
tanglblz Uzp^ {iOA changz In ondoA to achlzvz thz doj^Vizd long nangz goaU. 

"TMz IX can 6eAvz 04 a po6ltlvz itlmuluA to help pAod AzcatcltAatvU 
tofjooAd phllo6ophlc, pAogAom, and pAocz66 Azvlew, and poiUbie Aznovatlon 
OA Azvlilon 60 OA to bznzilt thz ovznall zducaUonal oppoAtunUA.eA> ioA all 
Atadzrvtb. Enllghtzned pAoizA>6iona£A i^}ho oAz zqulppzd Mh itAcUzg^z^ ioA 
zU^cUvz changz and aUzAnativch af^t 6atlbiactoAy compUancz can 6tzp -tn 
mth thz 'awbvizAb' ioA vohlch IzA^i than dzdlcatzd zducatlonal poUcy makzn^ 
OAZ quzbtlng. Thz AeJbuUi beXtzK, moAz mzanlng^ul pAogAmi^ ion ^tadzntj and 
compUancz Mlth TMz IX. Tfioi, 'What WUl Be' mU fae doXzAminexL by thz 
AzaUXie^ oi each local iUxxatlon, thz i>kUU and h.z^ouAcziuln<Lbi, oi tho6z 
Involvzd, and thz dzgAzz oi co>t4en4a6 oA compAomlbz Azachzd tlriAough complz- 
tlon oi thz acXlvltlZyi oiUtinzd In Stzpi One and Ttoo." 

The facilitator should then move the transparency cover to reveal the 
box "Implementation of the Plan" or point to the appropriate box on the chart. 
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"IjJ and when agfizmznt oi\ 'What W<JU 8e' l& fioAchzd, than thz implmeMa- 
tioYL oi tht plan bzcomu a KOjodUty, 

STEP FOUR: 'mPLEMEm' THE PLAW 

"Implmmtation mJU. be a4 eajjectiue a* tho, deg/iee oi coimUmawt and 
puittuLZ dmovUitMtQd by tko6z in thz tejade/utUp and ^mpponXAng ^ojlqa, 
J£ good pubtic KeZatix}n^ p^oce.duAU havz beew mployzd, and ^ aJU toachM 

wcw meAJiodi o^ init^uctyion {guUdzd dLl>cov2Ay, p^obZein 
solving, movmznt education) a6 lOeJU a6 the moKZ ViadJUUjonal [command 
Atyle AjMitARction) one^, and i£ an amJimU6 IzveZ AejgaAdlng the eJUmlnatlon 
OjJ 6ex-n.ole stereotyping ha^ Men poSAjtiveXy and eiizctlvoJiy naJuded, then 
the impteineyitatioh OjJ coeducational pfiognams Mt bfiing tuttle tmuma, but 
Impfioved ^e/>utti In seZ^-concept enhancement, .toclaZ behavlofi 6kiZts>, motoK 
6klti& acqwUltlon, physical ilt/iej>6 attainment/ maJntenance, and leA^uJie, 
6ponl& oAlentaxlon, 

on the otkefi hand, the pubtic Id unamAe. o^ the bene^lU that 
thevi ckildKen Ml de/Uve i^om thli coeducational app/ioach, then the fie^ult^ 
OjJ it6 Implemeyitatlon may be deceived In a cau/itic and an ab^a&lve manned, 
li teacheAA oAe requited to Implement pKognams mXh which they ^eel uncom- 
iontable ok threatened, and jjo/i which they have no commitment, they may be 
Ke^entdul, KeJilcent and/oK noneiiactlve. They may make the Imp^e^/^lon that the 
pnagfum lt&eZ{ l& wonMe^/i and thai It li Impossible ^ok boys and glnJU to puAsue. 
the attalment ojj movement cjompelencle^ In a sex-lnle^nated situation. And, finally, 
li the aukviene^s level OjJ all Involved Hjngandlng szx-steAeotyplng Is low, and the 
longheld myths related to the physiological dl^ieAences beXioeen boys and glnls/ 
men and women oAe emphasized with vigor, then comuyUlle^ , zven with good Inlenllons, 
may ^all In the proctss OjJ Implementing coeducational physical ejducatlon programs 
at the elemenlary level, 

"Recognizing th.e need to avoid the^e pitfalls and planning ahead to 
clrcjmvent possible const/ialnts Is essential to tkz 4ucce44 0|J ojchlevlng not 
only program enhancement but also Title IX compllance. UslnQ the seZi- evaluation 
requirement oi the Title IX regulation (156.3) a6 an oppontunlty and not as an 
4)bstacle can produce positive educational advancement. EHective Implementation 
oi all planning must be done only aittr the necessary groundwork ha^ been 
accompllshe.d so that the proposed changes wWi have, an opportunity ior a tMie 
te^t. " 

The facilitator would now move the transparency cover to reveal the 
entire chart, or point to the total diagram which appears on the newsprint. 

"And now we see tliat the application oi thU modiil hcub gone inU-cyclQ.. 
l^e^are ready ior STEP Fll/f, the constant seJii- renewal lQ.atun.e oi tivU system— 
that oi starting all over again In order to mprovz programs or Initiate 
corrective action, 

STEP FIl/E: 'EVALUATE ANV REVESlGhi AS hiECESS ARV 

"As Initial implei entatlon progresses, evaluation and ongoing nede^.icining 
and relmplementation -is a desirable chanactPAlstic any madlf^lcat.ion 
curjiiculmn project. Sped ideally, ii mane hijur,iQA> anc oc.riLi'i.uiq 
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a^teA thz co2jdiiccLtLO»aZ moAgeA, then tho, htaii uJlU mnt to anaZyzz thz 
caa6e6 aM eZbninatt tk^ 6ouAcz tht pioblm byt Ke.- educating the, 
Ata^i and/oK &tudent& ^egafuUng owe'4 peMonai KeApoMlbWXy iofi the. laiety 
oi i^eli and otheA^, Kejcon&ldeAXng the need ^ok abitity grouping, ploL(Ung a 
hejivleA emphci&U on inAtmntlon bzioKz enteKing Mto game, play, Ke-evatuxitLng 
thz activity being studied 6o 06 to ajdceAXaln wheXheA ok not tht ^tudent^* 
entKy 6kUZ6 oaz adzquatz ioK itt> IndUu^lon In the cuAAlcuZm, and pfie- 
oA^eAAlng thz oveAoZZ attltudtd and tubtequent bzhavlofu lAjhlch (Vie altoMed 
to zxlit In thz c£a64eA whe/te mo^t o^ tki InjuAlzi afie occuAAlng, 

"EKompleA 0^ otheKo^jdaTl^iXBi^^ need on^-golng zvaiuatlon IncZudzi 

$ pKogKom'ZvuXabAJUty and pfiodactlvlty 
$ pfLognam azczptubUXty by 6tudent& 

• Atali e^iectivzne/>& and levoZ oi expeAtUe 

• 6tali ziilclency and moKaZe 

• ^I&cjoI 6oundnzii6 the pfiognjom 

$ tisnz 6tudlz6 ^oK poAticlpatlon natlo 

• public appKovaZ ok Kz&litance to the pKogKom 

• attitudes ojj att Involved 

0 InteAdl&clpllnoKy KeZatlomhlp^ _ 

Each 0^ thzie should be Kevlet/oed peKiodlcaZly to emoKz the vitality ojj the 
pKogKom, " 

B. Individual activity— "Program Diagnosis for Sex Equity" (5 minutes) 

"We have 6pznt 4ome time on the hypothesized application 0^ the 
Ay^tem modeZ loK change, nouo let'& 6pend 6ome time a^&ccKtalnlng 
'itlhat W and 'dJhat Could Be' in KecioAd to 4cx equity and ouA om 
situation, Vou ate being given a MOKkiheet which, u)hen completed, ca.n 
AZAvz OA an indzx to the existing implementation &tatuA o^ Title IX In youK 
dl&tKicX and as an IndlcatoK ojj uihat you. Mould mnt the dUtAlct ok school 
to 6tAlve ioK in oKdeA to achieve 4 ex equcty. The mKksheet outlines the 
Kongz Ojf Kesponses u}hlch may be manliest in Kespon&e to the eiioKtd ^ok 
Title IK Implementation, Please take out liloKkskeeX. PE-1 at this tui^e, 

"Read thAough this instAument tuolce. The iiASt time thAough, place an 
•X' on that poKtlon Oj^ the continuum that best KepKesents youA distAlcX*^ 
petition night nou). This 4>hould Keilect youA best estimation oi 'IfJhat 1-5.' 
The second time thAough, place an'O' on that poAt oi the continuum that 
KepKesents uoheKC you tjoould like to 4ee youK diistAlct KegoKdlng that issue. 
This second moKk is youA estimation 'What Could Be,' In youA d-istAlct. 

"Any questions?" 

The facilitator should answer any questions regarding the completion of 
the assessment form, and allow the group about 7 minutes to complete its 
task. 
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C. Total group processing 



(15 minutes) 



After participants have finished their task (about 7 minutes), the 
facilitator should instruct the participants to connect the "X's" down 
the page and the "O's" down the page. This will indicate if there is a 
consistency or discrepancy within an area. The facilitator should lead 
a brief discussion to look for patterns of discrepancies among the 
participant's data. Remember, the primary goal of this exercise is to 
provide in^'ormation to each individual participant regarding the discrep- 
ancies in their data. The following are questions which may be used to 
help participants identify the meaning of the data provided on their 
worksheets. 

• "In Mhat oaqjcu did you ^ind the. IoaqqM dLUcAzpancle^? {dli^eAe.nce^ . 

boJtLoezn the 'X' and '0' on tii& 6heeX. on thz dU-HeAence beXuieen 
'(illiAt W and *mat Can Be') 

• WeAz the, dAJiCJiepmcle^ con^^tenX. throughout a single categofiy? 
{e.g., JAjtte IX pKoceduxal fiequiAemewU, student g^oap-<>ig4, etc.] 

• did any ojj the dAJdCAepancle^ [ofi lack OjJ them) 6uApAl^e you? 

• What otlieA po44-t.b£c dlbcAepande^ may exA^t In youn. pfiognjom^ that 
oAe nut Included on the 6heet?" 

The last question is especially important for helping participants 
think about the types of change goals they wish/need to establish. The 
facilitator may suggest that they may wish to take a few minutes to identify 
other possible discrepancies. To do this the facilitator should place two 
columns on the chalkboard or newsprint identified as "What Is" and 
"What Can Be." Comments such as the following would be appropriate: 

"ThiU) ^chX loe iu>ed tm methods ^ok thinking about the dl^^oAenceyii betuceen 
'What l4' a^}d 'What Can Be. ' In thiJb pn.oceA6 m may ^aue ove/dooked 
unpcntant (b6aei> and concenyUi (^ofi youn. pfiognatn. Let' 6 take a minute to ^ee 
i{i the^e ate otheA ducAe^xmcle^ tve need to lden.tl{,y. flut, let' 6 think 
about 'What U' in ou/i plognamii and then move to 'What Can Be.' Hoio about 
In the a.nea uj^ ittaf^^^ing. , ,pn.oghMr\i>, . .^uppoht i>eA\)lceA . . .eq^Upme^it. . . iaclliXA-e^ 
. ..othcA^bV 

As participants call out various areas of discrepancies the facilitator 
or an assistant should write these on the chalkboard or newsprint. A sample 
of the types of concerns might be: 



WHAT IS 



WHAT CAN BE 



PROGRAMS: 
• Students have recess 
twice a day and this is 
called pfr.'sical education 



• Each student should have a 
planne(i program of physical 
education dai ly 



ERIC 
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WHAT IS (cont.) 



WHAT CAN BE ( cont.) 



STAFFING: 
• Classroom teachers do 
it all with little or 
no training 



SEX EQUITY 
• Boys in grades 4-6 
are taught separately 
from the girls 



• Highly trained teachers 
plan and conduct a sequenced 
program based on the needs 
of the students 



All students should receive 
the same program opportunities 
and. if the programs are 
required, they will be taught 
coeducational ly. 



If the group is able to identify other discrepancies, the facilitator 
should continue helping participants review the discrepancies in their 
programs. 

When participants are not able to identify any more discrepancies, 
the facilitator should summarize the activity. Comments such as the 
following would be appropriate: 

"PuAxng the. ^ew mlnvuteA we zxamlned tfiAee dliiviQ.nt to idQ.vitA.iij 
tko, oKQjoJb oi 'What W and '{ilhat Can Be' In ouA. p^ognam^. ViA^t, we appK.oacki.d 
the. pnjoblm by i>yi>tmat>ic.aU,y naUlnQ que>4tcow4 aboiit thz dUman^ion^ oi oun 
physical iddac£uU.on piaqnam, thz choAjacXeAlitLOi the in^tAiicXtonai ita^i, 
avui tko. avOAMblo. kq/^oixkcu ioK physical education, {^aclUZie^ and &qalprmnt. 
On thz faoA-cA 0^ thl(> In^onmaXxon ba&eJUne. v)z can move, to ey&tabtUhlng tha 
goaU iofi change 'What WaJU Be. ' 

"Next, we oied a ^tlacXuKed que^tionnoAAe to think about and ide.ifvU.iLi 
the dUcAcpancleA between 'What W and 'What Can Be.' La4>tly, m u^ed a 
moKe intwUive meXkod o^ identifying 'What W and 'What Can Be.' Each oi 
the^e methods can help a6 move to the next impoKtant 6tage oi action p£amung. 
R&gandte/>A o] the me;thod on. methods you may select, n.emembeA that the pnimoAij 
pun.po&e. l& to identify tho&e aA,ea& of puimuiu need 6o that relevant and ■ 
.ade:quatz ciiange goaJU jmay bz established , OuA. goaU Aep^esent the ^meAencc 
bztuoezn "^heAe we aA.z [What iV) and voheAe we want to be [What Can Be). 
TheAefo^e, It lb ei^f^Uxae tha;t we take the tune to deteAmine the poAomUeAS 
of 'What W and 'What Can Be. ' 

"7*1 a moment m'U be moving on to acXlon planning. AAe theAe any qattUun*, 
OA conceAifUi uhlch you may have?" 

D. Lecturette""What Will Be" minutes) 

The purpose of this lecturette is to ensure that participants have a 
frame of reference for program development activities. ')p to this point 
activities have been focused primarily on assessment activities which give 
an, indication of the needs to be addressed. This short presentation moves 
their through the lext steps of program development. 
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The facilitator could provide the frame of reference for program 
development in the following way: 

"Tfittd ioft we've conctntAate.d on tke, a66e^6mznt oi weect* oa. the. ^eZi- 
zvaZmtCon ovJi pn.ogfiam6. K& M>e move toukvid dzvzZoping action pZan6, 
It u eA4ewtZa£ that we mdoMtand the oveAoJU p^ceAi ^oa. pfiognam dzveZop- 
ment ok change. Let* 6 take, a jjcw nUmte/i to cxamim tkU p)ioce64 and the. 4^ep4 
in pnognam development ujkich deteAminc 'What HJUZ Be. ' 

"A6 we con&ideA 'What WUl Be, 'we have, a ba^lc decl&ion ai> to the 
amount modiitcatton which lb de^tfiablz. The 6tep6 we weecf to take 
at tkU point IncJtude: 

STB? OWE: Develop a Commitment to TMz IK Implmzntation'-Etuninate 
Obviouu> Sex ViicnAjnimtion 

tUnimal comptixmce i/oith the Title. IX ^efloCottow could be met 
by developing a cormitment to eliminate the obviouA 6ou/Lce& OjJ 
diJiCfUmination, the pn.ocei6 6top6 heAe, the eUe.cX id to maintaJun 
the ttatxib quo and continue in a 'bu^inet^i a6 witual' ^oihion. 

STEP TWO: Explore PKog^am ?o66ibUitie& 

9 neexU o^ ^tudojnt^ 

# cormunitij/culXjuJuxl iniluencoA 
» exi&ting school pfiiofUtie^Si 

• iitaii capabiJUtiei 

OuA. detenmination ojj pfwgfiam poA^ibiLUtiei, mui>t be made on the 
baAi/) 0^ fiOUK {^actoH/i'-tke needi oi btudenti, the community /cuJUwial 
influenced on dchoot&, the existing school pKio^Atiei, and the 
capabilities of ouA. dtaff. Each of the&e mu^t be condtdeAed carefully, 

STEP THREE: Tonmulate Goals, PA.oce&4>e(>, Activities, and Evaluation Plans 

GOALS PROCESSES 



$ Positive ■se^.f- concept 

• AppKOfj^iate social behavior 

$ i^otoK siUM acquisition 

0 Physical fitnes.s enhancenient 

0 Wo^hohile teisuAe valued 

ACTIVITIES 



• ViAected [authonitative) 

• hlondviacted ilai^^ez faiAe) 

• Pnoblem dolving 
$ Creative pursuits 
9 Taam/ individual 

EVALUATION 



0 Basic movements 
$ Combimd movements 
0 Creative movements 
• Competitive expe^ences 



§ fonmal 

# InfcKrnal 

• Comprehensive 
§ Ongoing 
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"Aa oat p^ogfum plcLM ate de.v^op2d, we need -to coMid^/i ijou/i mayo/t 
a6pect6 0|J pKognam—the. goalA uifuxih o/te Idznti^izdt the. ptoce6Ae6 a6ec(, 
tfee actcv-ctced lufutcfi we ^eCect, and ^fie meXhodA we a6e ^o^ eva£uattow ojj 
-Cfte pncQKom. WkUe. thete o/te mawt/ accep^ab^e goaJU, p>ioceAAe&, ac^v^eA, 
owd mMocU ojj eva^oottow, ;tfioAe tcAted on the. dticuit muld 6eem mo&t 
appKopfUcute ioK eZemeyitoAy school physical edwcatijon pfwgnmii. It l& 
impofitant to note that pKognams may adopt any on. all ojj the cha/iacteAAJitLCi 
outlined in the piognm catego^teA pnovidod on the choAt. 

"In each category tUted on the cha/U it am AjnpoKtant that theAz l& an • 
acceptance/ undeA^tanding ol the e^^ecti ojj hex-n.ole ^ocAjotLzation mIUcH ma&-t 
be con&ldeAed and tAeated KegoAdle^A OjJ the ^pecl^ic pKognam pian^^ 

Step Fottt: OtheA. NeceA^ott/ Action Step6 

• training 6ta^^ 

• implemeviting pKopo^ed p^ognjim/ activity 

• evoeuot^wg and redesigning 

• continuing the implementation 
t'P.R. ing' 

"TfieAe ac/ttow 6tepA ate essential ^ok the t&tabtUhment ojj an optimal 
deXeJimination ol 'iUhat Will Be. ' the 6U^^ id tAxiined and enthusiAAUc 
about, what it to be accomptUhed, ii the implmentation ojj the piognam on 
activity i& conducted equiXably, ii evaluation and fiedoAign id on going 
and constant, if^ continued implementation reflects positive impKovement as a 
result oi e^^ectivt fiejdeydign measuAos, and i^ alZ * publics^ contribute to this 

cyclical process and ate constantly 'P.R.ed*— then we uiiJU have quality 
pfiognams. These quality pnogram& uUZt be: 

f ^A.ee iJ-tom sex stereo typing 

§ designed to serve the. needs ojj each child 

§ universal in their perspective so as to expose and educate. 

aZZ students to the capabilities and limitations ojj theAA 

bodies in a positive environment 
§ sequenced to o^^er constant, challenge and a muliXplLcity o(^ 

problem- so iving opportunities at varying levels o^ demands 
# constantly seZi- reviewing through tiie application oi both ionmal 

and In^ormalf Internal and external, and program and personnel 

evaluation Instruments." 

E. Questions and answers (5 minutes) 

The facilitator should allow a few mintues for questions and 
clarification on any points made during the session thus far. 

F. Group activity— "Establishing Action Strategies and Priorities" 

(20 minutes) 

"Wow, let's dee Ifi we realty are 'at home' mth the model ior 
change. Please take out Participant Wofiksheet entitled ' Establtshing Action 

Strategies and Priorities.' Since each o{^ you brings to this dosdlon 
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a dl^^eA.&nt pe/tipec^ve by vMuz ojj youA om ^olt—teaaheA, i>apeAvX^oK, school 
admi¥ili>tAatjofif ttc.--you uUjU go afxiU applying tkz acZion 4<ep4 we've oatUmd 
In diiieAznt my6. Owe thing ^ 4u/ie, homveA, and that. l& you oaz com^ont- 
ab£e uiUh tht pfiotu^, you. Ml pfiobably be able, to apply It to a va^eXy oi 
aonceJtM w^cfi you Ml weed to Kevi&/o In ofidoA to comply volth littz IX, to 
aciUzvz 4 ex zqiUty, and/ on. 4eefe pLognjam znhancmmt. 

"VlQ.a^z take about 5 mimUoM to complete, the wo-^feifieet. toe«?6e^ 
that you mil 6e ^eZzcting a goal ion. change e^^onti and beginning to 
{ionjnulate the 6tep6 you need to take to KOJich that goal." 

The facilitator should then allow the participants to complete the 
worksheet. The facilitator and assistants should move about the room, 
helping where necessary. 

After 5 minutes, the facilitator may a.sk one or two participants to 
share their findings with the whole group and make comments regarding their 
analyses of goals and plans. 

G. Summary comments (5 minutes) 

Closing comments should acknowledge the contributions of any 
assistants, encourage the participants to continue to use the analytical 
and action strategies to which they have been exposed, and direct them 
to assist in any necessary housekeeping chores. 

Finally, the facilitator should announce that there will be a 
10-minute break and then the entire group will reassemble for a final 
general session at which time there will be a reporting out from each 
of the subgroups and a final action session focusing on orgar.izational action 
planning. 



ANALYZING PROGRAM ALTERNATIVES- SECONDARY SCHOOL ^^^^ ncmiTDirn 7n mtmiitcc 
PHYSICAL EDUCATION~GROUP TIME REQUIRED: 70 MINUTES 

(A) Lecturette""Systematic Steps for Program ChaWgFX 
and Title IX Implementation: A Secondary School 
Emphasis" (10 minutes 

(B) Assessing programs for sex equity / (15 minutes) 

1. Individual activ1ty--"Physical Educat^n 
Program Assessment" (5 minutes) 

2. Total group processing (10 minutes) 

(C) Application of change process in physical (35 minutes) 
education programs 

1. Small group aci:iv1ty— "Building a Sex Equitable 
Physical Education Program" (20 minutes) 

2. Total group processing (10 minutes) 

3. Lecturette— "Characteristics of a Model 
Program" ( 3 minutes) 

4. Questions and answers ( 2 minutes) 

(D) Developing action plans ( 8 minutes) 

1. Individual activity— "Action Plannlnq" (4 minutes) 

2. Paired conversations (4 minutes) 
(£} Summary comments (2 minutes) 



Purposes of the activity : 

The purposes of this activity are: 

t to provide participants with an opportunity to review a model 
for change as It applies to physical education programs 

f to provide participants with an opportunity to assess sex equity 
in their physical education programs 

f to provide participants with an overview of program alternatives 
for secondary school physical education programs 

f to Increase participants skills in the designing of equitable 
physical education programs 

f to provide participants with an opportunity to Initiate 
action plans 
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Materials needed : 
For participant use: 

• "Physical Education Assessment: 'What Is'^,^ 'What Can Be'"— 

Physlcal Activity Worksheet PS-1 (attached to this session 
outline) 

e "Physical Education Program Options and Implications"— Phvslcal 
Activity Worksheet PS-2 (atcached to this session outline) 

• "Basic Orientations to Physical Education Programming"— Physical 
Activity Worksheet PS-3 (attached to this session outline) 

e "Scheduling of Classes and Facilities for Physical Education 
Programs"— Physical Activity Worksheet PS-4 (attached to thlT 
session outline) 

• "Evaluation of Physical Education Students"— Physical Education 
Activity Worksheet PS-5 (attached to this session outline) 

f "Developing a Model for Student Physical Education— A Summary 
of Continuums"— Physical Education Activity Worksheet PS-6 
(attached to this session outline) 

• "Establishing Strategies and Plans"— Physical Activity Worksheet 
PS-7 (attached to this session outline) 

For facilitator use: 

• a chart (on newsprint or acetate transparency) of "Systematic 
Steps for Program Change and Title IX Implementation" 

• chart (on newsprint or acetate transparency) of "Model Program 
Development" (see Activity C in this session outline) 

• newsprint and marker or chalkboard and chalk 
F'acilitator preparation required : 

The facil itator(s) should: 

t thoroughly review the entire session outline and all participant 
materials 

• review suggested lecturettes and comments and adapt them to fit 
unique needs of the group and facilitator style 

t prepare the charts listed in the materials portion of the session 
outline 

0 arrange for an overhead projector if acetate transparencies are 
to be used 
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Procedure: 



A. Lecturette— "Systematic Steps for Program Change and Title IX 
Implementation:— A Secondary School Physical Education Emphasis" 

ClO minutes) 

The purpose of this activity is to provide participants with a 
summary of Application Session A and an overview of the charge process. 

The facilitator should welcome participants to the session, summarize 
the activities of Application Session A, and outline the activities of 
Application Session B. Suggested comments are given below. 

Suggested lecturette: 

"Once m havz moAtoAzd an ondeA^itamUnQ oi thz Tltlz IX fizQuJCation 
and ajU impticjivUonA ^OK physical education pnognm6, thm v)z mu^t moye 
on to iidif^'ZvaZxmtAJon oi ouA phy^AXial education piOQHjcm, <dzntiiication o^ 
zxA^ting dlicnMnination, and the implmojfitation oi any conKzctivt and 
Kemedlal 6tzp6. VuJUng Application Sc44-con A u)e dt&cu^^ed a change modal 
and 6omz ol thz ^kMi ipK InjUUjattng e^^ecttue change e-Uontii. 

"VuAtng tkU 6e^6lon uoe Ml wlei^) the change model, examine ouA om 
dlitMA.ct'6 p^og/Le44, and then 6pznd time mn.fUng through the application 
0^ the change model to the development o^ (iquAXable phyUcal education 
pAogfumii . 

"Vu/Ung the i>e>i,6ion vie' II be doing -6ome indtvidiial v30K.k, -iomc ma^i 
gn.oup vionk, and JLpend time initiating thz dzvelopment oi action ^tepA ion 
pn.ogn.am& in ouA. om communities. 

"Be^o/te we move ahead to an examination oi physical education pAogAom^, 
let'6 6pend a f^ew minutes Aevieuoing the model loA change vjhich we began 
to exploAZ duJiing Application Ses^itixin A." 

The facilitator should then put the transparency of the chart entitled 
"Svstemftic Steps for Program Change and Title IX Implementation" on the 
projector tray. Cover all of the chart except the boxes which say "What 
Is" and "What Can Be." If newsprint is used, point to the box labeled "What 
Is." Conments which might follow are given below: 



"The fsinst Ateps in the change pAoc.eS6 provide the data ba^e iofi all 
pfLognam/ change decisions. One must knou) 'fDhat and 'What Can Be' in ofidzA 
to identify the aneas viitfie change goals should be f^omnulated. Oiui goal 
^o/L change the di^ien,&nce between wfie/ie we oAe and i^heAe we mnt tc 
be, ofi between 'What W and 'What Can Be,' A^teA we've as&os&ed tk(L 
ndejds ion. change, then vie mu&t identiiy the action alternatives ho that 
'What Can Be' becomes 'What 1-6.' VuAing ouA 6es6ion we wlU iocu6 on 
both the as6es6mznt oi dAscAepancies and the identiiicatAon and neview oi 
aJUoAnatives that oAe available to us ion physical education pAognwnA. 



-19- 



that m Mmmbd^ thz (U&tinction^ which m (uoYiAlddAad du/Ung AppJUaition 
Stiiion A b(ltu)^^n tha voAloiib typu 6zxAAt and noMzx^j^t pKogHom. 
you uUM Kzcall that a violation o^ thz Tltlz IK KzgaJtatlon Is an zxamplz 
oi 6ZK dticAlmincition. The ttiminatlon OjJ diAcnlmAM(Uion Jin phyitcaZ - 
education pKog^am >la n,tquAAQ.d. Tkz cuttcuimznt OjJ 4ex zqaity, homv^K, 
catt& on eac/i o{^ iih to move beyond thli> to dUminatt 6Zk- biased bzhavtonj^ 
and eH4uAe that alt OjJ ouA bzhavion^ and acXivltiu oAe Acx ^alA and 
-6 ex a^^iAmatlv^. 

"It ^ inipo^ant that m undoMtand thz KoXaJtlon^^hlp bdtvozzn the^e. 
teveZ6 oj5 p^ognjomming and the quatity 0(J thz izKvtcu deJtiviAad to 6tu- 
ofeitti. Aithoiifyh it it poi6ibt^ to hav^ a louo-quaJUty pKognam ijohich it 
nondi&cAAminaton^y, it i.^ diif^iciklt to conce^lva OjJ an zqixitabiz p^og^am 
that didn\t aUo n,zpK2^tnt a high £eve£ quatUy. Aa m move th/iough 
the activities o(J tku 6^66ion, m mJUi be zxamtnlng botJi oi thut cow- 
ceh.n^--the need io^ zqixltabZz pKognam and tht need jJoA Imp^ving th& 
quail^ty ouA p^ogham. Aa m detoAmlnd ^\iihxJUt Ia' m inzvitabZy mlZ 
be coMidenlng thz IzveZ oi eqiUXy Ktilzctzd in ouA p^ognjom at ooeM 
the quatity ojj ouA pKognam. 

"1(5 m kyioiA) ^What li' and m can n^zviouo a nmbeA o^ olteAnatlves 
u)hich n,^pKe>!>ent ^What Can Be/ m ma&t then evaluate u)hetheA on, not 
*What Ia' ii ducAlminatony, biased, Aex ^aln, on tex a^lnmatlve, and 
iA)het.heA the pnognam is minimal, optimal, on i^omex^hene in betuoem. Usually, 
iA)hen m u^e th^is model, m ^ind that we mnl to noXain the itatfjs quo, 
make 6liglvt modi f^icatlont , on i^tanX. ^n/jm scJiatch and n^ec/ieate the (diole.^^ 

The facilitator should then move the transparency cover to reveal 
th3 box titled "What Will Be." If newsprint is used, the facilitator 
should point to the appropriate box. Comments might include: 

**Cf,tcn tk'd dlU^e^nce betiveen H\}hat 1-6' and ^What Can Be' u Ao 
iangii that ^ifJkat ItSiZl Be^ is at best, a compnomise on intenmediany 6tep 
i^caduiQ to the optimal goal. This may be necestoAy ii}ken bannleAA oi a 
tmponoAu on peAmaneM natuAe have to be ovencome, avoided, on necognized 
A.nncconcA.£able. Exampies 6uck bahAiens in AecondaAy idiool physical 
^'ducatu'ki p^Kujnam^ include: attitudes nanging {^nom apathy to oppo&iJxovi . 
/^'icrt^' tmitatio\it>, phitoi^oplilcal dii^ieAence^, and/ on peASonal/commuitity 
mjec-tion cf^ the ba^sic concepts of, Aex equutif. RegoAdlesA of^ the con^stnalnts,' 
u;c muit biiek a^tcAnative^ and de^veiop a pla^i 6o that 'liJhat WajH Be' be- 
ccw<: obiloiu/^ 

The facilitator would then move the transparency cover so as to 
reveal the entire chart or refer to tne diagram on the newsprint. 

i7i(: Ji'cr\Ao\i ^cganding ^lUhat OJWl Be' /ia6 faet'w made, then the 
yi'iiii miSt 6c inipu'fno^r.tcd, cval^uated, and ncdc^signcd if) ncac^baxtj. Vou 

//ri'.' thiU (/ui rirr/ei' aClcm {^on the ccnJStant necycUng tha aiioi^e 
):^r':csb ic' that ^hKi'iy^encmC is ongoing. 

"CiiK i'^' i'M*r ro '^i K^nmoH f.Ljhti> imp(^emc^itin(i rl-a^i\c f^fa^ib i^ 

(fij' Atvc da' tiuw i\cccbba\ij tc evaiuaU' cuA ef,f,onts and ne- 

i'ViUdatinii clo c' /^'/Jc'ii 6 to modify phy^icai educdticn p^ug^i'jns anc 

miWiiiUi cui <ncXu<U' the ^ofKOiMng: 
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• Vo ^tudonti JUhe. tke. pfiogJum cl6 ^ li? 

§ Have any dulnablt quaJUtlu tii& ipHaQnam been ZjO'bt OA a KiAult 
oi boAMQ co^ducatLonai? 

§ Have duAJtablo, qixoJUJbutA been enhanced by tkz CjOzdmaUionat 
appKoach? 

$ Vo pno6 oiUmA.gh tkt co»i&? 

f 7^ ^tudoMt pA.odu(Uivity and leoAnAJf^ zvidznt? 

§ A.te student nzzdi b&ing Aji(Lntif^ie.d and tmt? 

• ((/(tot ^acjtou axz aiding the. pKoca>6? 

$ bihat jjacto-w a/ie IfiindeAinQ tht p\ocU6? 

§ Hou) can ai,d6 be mofit avaiZablz and kindeAonczA oveAcomt? 

§ KnQ. mmbdM oi thz in&thactional Ata^i zntha&ija&tic, pKzpaAJnd, 
looking ion. nm imy^ to ckaZZengz ^tudent&? 

§ What yid thz OMQAoJUi quatUy oi tht pfiognjom ai it l& b&lng 
ofigaviizzd and ijmpZmtnttd? 

§ A/ie thejie. beXtoA \my& to do vkaZ muj>t be done? 

"Once Audi qae^tiom oaz cm^wzfizd hom&tjiy, we con /ledeA-ign tht 
mak iaceXi oi thz pnognxm and iVvivt to impfwve. thi quality oi ouA 
pKogKom, InionmatAjon may be gathoA&d iofmatty tkicough iuKvzy^ and 
qusJiitijonnaiKQjti and InioHmtty thnough ob^eAvation and open dii>cui6ion. 
The obyecttve oi oua zvalua;tion zHonX^ i^ to eniu/ie that we oAe iully 
awoAe. oi t/ie oiitCjome4> oi oua pfiogfum in otideA to deteAmim thz changes 
lA^ch could Improve thz quaJUXy oi ^eAv^ce* pKovidzd A^dentA." 

B. Assessing programs for sex equity (^5 minutes) 

The purpose of this activity is to provide participants with an 
opportunity to assess their school's efforts to achieve sex equity to 
date and to outline alternatives for the specific approaches which may be 
used in increasing sex equity in their schools. This is accomplished with 
the use of Participant Worksheet PS-1 "Physical Education Program Assess- 
ment" and total group discussion. 

1. Individual activity— "Physical Education Program Assessment" 

( 5 minutes) 

The facilitator may wish to introduce this activity with comments 
such as the following: 

"Aa m -tevcetoed thz modiil ion. change we identiiied the. iiA&t 6t&p 
«>5 the deytf-minat-ion oi 'Ukat 7-6,' Thene aAe mny my6 to oi-se^A thz 
ncedi, v{'t yhy^ica^ tduca.ticn pnognami. We'^e going to be u/>ing an 
inMument uchich cont.ai.ni iii-teen ioUe^ to deteAmine '{JJhat W in 
■i-ix an.e.a6'- 
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§ Tittz IX pioatduAoJi KzqvUAmejfit6 

• Goati and ob/ectcvei oi physical zducaZion 

• Physical zduaUion cwifUcjuJtm 

• Student gKouptng^ 

• In&tfuictional pfioczdiVit6 and tzchjUqut& 
f Stud&nt zvaZuation 

"(de'/ie going to a^k you to takt about ii\>z minwte^ to Kzad thAaugh 
tht ^t/um&nt, A& you K.zad thAoagn thz ^tnwnent thz iinjitt tUm, 
pizazz moAk an 'X' on that point o^ thz lailz that but KzpnsjiZjnti youA 
dUtAlct'A position at tkU timz» ThM should /tzilzct youji but 
UtUmtLon o^ 'What I^. ' Tkzn Kzvlew thz icaJbu a tzcjond timz. Tkli 
tbnz, pizaiz pZacjz an *0* on that pant o^ tkz &catz that n.zpfLZtznt& 
whz^z you would tikz to &zz yoan. dUt/Uct*^ phyilcaJi zducatlon pnjogfum* 
Thz Azaond maAk t^ youn. z/itijnatlon oi *What Can Be' tn youA dUtJUct, 

"Any quution^?" 

The facilitator sliould answer any questions regarding the completion 
of the assessment form, and allow the group about five minutes to 
complete the task. 

2. Total group processing (10 minutes) 

After the participants have finished their task (about five minutes), 
the facilitator should instruct the participants to connect the "X's" down 
the page and the "O's" down the page. This will indicate if there is 
a consistency or discrepancy within an area. The facilitator should 
lead a brief discussion to look for patterns of discrepancies among 
the participants' data. Remember, the primary goal of this exercise 
is to provide information to each individual participant regarding the 
discrepancies in their perceptions of "What Is" and "What Can Be." The 
following are questions that could be used to help participants prove 
and question their own responses and the attitudes behind the data: 

• In what areas were the largest discrepancies? 

• Were the discrepancies consistent throughout a category 
(e.g.. Title IX procedural requirements, student groupings) 

• Did any of the discrepancies (or lack of them) surprise you? 

• Does the information suggest the need for extensive change in 
order to achieve sex equity? How might your district go about 
this? 

The facilitator might conclude this activity by saying: 

"The ln6tMJtmcnt idUch t/ou've jiobt tiAerf pKovldeM one method of^ 
Initiating changp. z^o^vU voltk uth.eA Q\oup&. Vou might ilnd it U6e.f,ul 
to Oik QVQAyone In tyoai depoAtmrnt to compJtc.te. t/if lni>tnument. and thm 
dliicu&6 tho. vcAloLUi pk'nce.p-i:ioni> cj^ 'What Ia' aiid 'iiJhai Can Be.' 
you build a ccmpo&lte pic tana (\< 'W/ioi W and Can Be* ijou have, 

a boioLim ^ox lnitiat.(n^ diauije '.(^^okU. 
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otheJi 'pabtlc6'--Tht booAd 0|( zdacatlon, puAznti, cej/itHjCUL o^^lcz 4>ta{)^, eXc. 
The. f^acU nzvzaliid by 6adi an zxeACyUe could 6eAve a boi-t^ jJoA. ^btablltl'UnQ 
an undQAi>tandLng the. optimal gooti ddAiAed by thz Achool ok dliVUct oA 
iX goQ^ about complying uoltii TMo. IX. It cart atdo, li ajtiwe^ed honestly ^ 
give insighU into the Piouble^omz a^LOja^ ^OA. u)hlch tpzcokl 4>tAatzgie^ Ml 
have to be developed and implemented ii 6zx. 'zquAZy l!> to be achieved." 

C. Application of the change process (35 minutes) 

1. Small group dctivity--"Bui Iding a Sex Equitable Physical Education 
Program" (20 minutes) 

The purpose of this activity is to move the participants from 
an assessment of the discrepancies or areas of perceived need to an under- 
standing of the program skills which are necessary for change. Participants 
will be asked to develop model plans for sex equity using Participant 
Worksheets PS- 2 to PS- 5 as a guide for their efforts. The facilitator may 
wish to open the activity with comments such as the following: 

"Once m.'oe idenli{^led^the diJtCAzpancle^ on oua peAcelved needt f^on. 
change., then It'-i e^4>ential\that we nevieiA) the olteAnatlveA ^nom which m have 
to clwoie. When we think oi physical education pKogKam4i,we can identif^ij 
(^ouA categofiieA o^ choAacleMMicA iJoA. designing and de^cnlblng 4uch 
pfLogfLom^. The^e Include^/ 

9 The available options ^o^i organization o{^ the cu/iAiculum. We 
can organize tne cuxnlculum around a core, elective, channeled 
e^e.ctCve, co/iirt- prescriptive, or combination curriculum. There, 
are advantages and disadvantages to each o^ -theses and eac/i of^ 
the-^e ha^ SiMlicatwnA ior 4ex equity. 

• T/ic basic ori(^tatlon o^ the phy^icat education curA-icullw). 
Phus-ical education prognami may be ipont^ centeAed, {titnesi 
cait^xed, Social -likilZ^ centered, or combined pnagfiam centeAed. 
Again, each o{^ the^e orieYitjOitloni> /i<x6 Implications io\ -iex equity 

§ Sclicdutijig c^ai^ei and (^acAtlties f^or physical education piocfnami. 
The Trft'c IX nec^ulatian requires coeducational c£n-44e-i but dccb 
not pici^cn ibe tlie 'Sck(?dutLnq pnoceduxes . Our i^election of^ a 
i>cltediO' inc] pioceduAc may af^f^ect the e.MoHment patteAnt ci^ /^tTiat\' 
•linden ti, and mail' i tadcnti. 

• [.vai:uat(<'n vf^ i,tudent-i> m phy{>-ical edacativn pnociiamb. Qui 
dctc'iimnatii'n v^.tlic mct/u'di and pnocedu%ei> cf^ i>tudi.'nt nvauuit irn < .s a 
c'iit<cai' i>('A'im:nt (.n tiie. piovision uf^ i>cx equitif. 

"f'l'cjsc tatc out Paxtici}xu t ijJonki>hccti> P.^-^ ^' P<-''. S.'mc tlic 
avaii'ahh cptinnb f^an each (','1 the chanacti:r>ist<ct> phtii><i\u' cJuca(<r)i 
01. ■•.)•(. Tf'is <T;i' (/(",(••; /tu'i/ 0-1 //'('.St' icn'iksheets . Titu' IX 'icr.s net 



dlctatz vokich tkuo. options {oK othoA optiowb you my dzveZop) ^houtd 
be pwt into pnacXicz, It Mould 4eem ode^oC jjo/i a6 to ZKomim mch o^ 
thm 60 that m may mafee a bette/i detmUnatton o^ the. optioyn that would 
be^t AC/tve tkz mexU o^ oua 6tudent6 and oua 6ckooU. Oua goal u to 
develop the 6e6t po66ible pKognam— (^Kee ^Kom QzndoJi bla^, In comptiancz 
laith the Title TX ^efla£<ttcow, and ctuected to meeting the neesU oi all 
6tujdentA, iemale and male. 

"At thAJi tune m'Ke going to a^k you to ^om g^oup6 o^ ^ouA. A& you 
meet In youA, mall gKoup6 you'll be f/ooKking a6 a committee, appointed by 
youA. locjol school booAd to make n.ecommendatA,oni> KegoAding the design o^ a 
physical education pKogfum'-one that mil be both educationally 6ound and 
one that iMl ^eilect 6tandaAdA/pKoceduAe6 u)hich oAe mo6t tikely to provide 
6ex equity. 

"Would tho6e o^ you Mho oAe inteAeited in pn.ognjam6 ^ok middle school 
on. junioK high age 6tudent& move to tkU (specify a place in the room), 
and tho^e o^ you u}ho oAe InteAe^tod in 6ejnioK high pKognam meet in thi^ 
(specify an area) o/iea ojj the Koom. When you have ^owmed a gn.oup mtk 
thAee otheA peuon^, Mould you please do the ^ottouiing: 

• Introduce youAiel^ to the othen. mejmbeA^ o^ the gKoup. 

• Quickly n.eviei/0 the vaniou^ options ioK physical education pKogn.am 
Mhich OAe outlined on PaAtici.pant Won:k6heet6 PS- 2 to PS- 5. 

• Take out VofvUcyipant WoKkiheet PW-6 whdAe you Mill ^ind a AuimaAy 
OjJ the voAlou^ pfLognam options tUted on a 6eAie^ o^ 4ca£e4. Mo/tfe 
tho^e points on the AcaleA Mhich you would select ion. the development 
0^ a model physical educxvUjon pn.ogn.m ^oK a ex equity by moAking 'X' 
at the appn,opfLiate points. 

• A^toA youA've made youA decision individually, then di!>cu4>6 the 
^ea6o>t6 you made the selection that you did Mith otheA gn.oup memben^. 

§ ^inally, a6 a g^oup, ^ofmulate the n.ecommendation!> Mhich yoa make 
a school booAd ion, a hex equitable physical education pAognxm. 
Vou Mill note that i^heeti o^ nempnint and moAkeAi oAe available 
ion. each gn.oup. you make decl6ion& n.egaAding the cha/iacteAliiticA 
oi youA model pKognam, you may Mi^h to outline the panameteA^ on 
nempAint 4o that you can Kepofit the outcomes to the total gnoup, 

"Vou Mill have about 20 minuter to con^ideA the options and begin to ion. 
mulate a iDlan. Aa uou dUcui,6 each option, Vuj to con^ideA: 

0 l6 the option con&i^tent Mith the pnlnclpleii oi Title IX? 

• What OAe the advantage^ oi thi^ choice ion incA<iaAing 4 ex equity 
in pn-ognam? 

§ What OAe the potential ^ouAce* oi di^cnimination on, bicit> Mhich may 
n.eAulX in.om implementation oi thU option?" 
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The facnitator(s) should assist participants as they move Into 
small groups and remain available to small groups for answering any 
questions or clarifying any concerns. 



After participants have had about 20 minutes to design their model 
physical education programs, the facilitator should reconvene the 
total group. 



After the small groups have been reconvened, the facilitator 
should lead the group In a reporting of their plans and a discussion 
of the observations and consensus which may have been made during the 
small group discussions. This may be facilitated by asking the groups 
to post their newsprint and give a short report of their discussion. 

When the small groups have reported, the facilitator should close 
the activity with comments such as the following: 

"ThuA ioA, t/ou've (U6U6zd thz tHofuU oi youA. dUtAyict to a.chlz\)Z 
4ex z<iuJXy avid duAUng thii activity, you'vz H£.vtmzd numzAotu aZtzAm- 
tlvQA ^oK AJicAQMinq zqaity tn youA pAjognjcm. Be^o/ie we move on, 
tak& out PoAtictpant itiofdunzzt PS-6 and fizvlm tht 4ca£eA once again. 
TlvU tune., hoMzvzK, place, a check manJi on the AcaZeA at the. poAM& tdUch 
de^cAAJbe, yoWi p^e^znt phy^tcaZ education pKogfum. How do the/>c dULK^zfi 
iKom the aJUzady moAk&d on the -4<ia£e4f VlnaiZy, 6eZect the. 6cai& 
wkLch you would moi»t like to ^ee changed In youK pnogtum. Aa m begin 
to move into action planning, thli pKovidei a ba&etine ioK the detcfm- 
inojtion oj youK action goal." 

The facilitator should allow time for any questions or comments 
before moving on to the next activity. 

3. Lecturette~"Character1 sties of a Model Program" 



"You've wow had on oppoHtunity to fievievo 4ex eQa6t{/ ijn youA. pfiognam 
in a numboA o^ my6. We examined the poA6ible di&cA.epancit& beJmen 
the 'dlhat W and '(jJhat Can Be' in ^evzAjoZ way^. We hope that it l& 
becoming evident to each o^ you that thzAe l& no uxiy to con&ideA 6 ex 
equity uiiXhout examining the oveAoJU quality the physical education 
pAogtiam provided. The. Title IX KequiJimeivt ioK ^eli- evaluation and 
the need ioK continuing Kevieuo and monito^ng o^ ouA pfLognam pfLovidcd 
an important opportunity to upgAade all a&pecti o($ ouA pAogAam, 

"Look back novo, on the 6ummaAy 6heeX6 we U6ed duAing the lai>t 
activity. Once again, a&k youA^el^ 'U tkl6 wheAe my pAogAom AealZy 
i&f AO, i6 it vkenje oua pnogfum should be? not, vkaZ would it 
look like? 

"How do you develop a model pAognam? WM, you 6taAt with 'What 
U' and move to 'dJhat Can Be.' Con^ideAotiom, unden. 'What li>' may be 
tho6e on youA 4)UrrmHVLy Aheet oA otheAA thought to be app^pAiate. The 
6ckme might look like thi&:" 

The facilitator should now place the first chart on the overhead 
projector or display the chart on newsprint. 



2. Total group processing 



(10 minutes) 



( 3 minutes) 
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DEVELOPING A MODEL PROGRAM 



Establish Goals Develop Objectives Provide Activities Assess Results 



• needs • 

• priorities f 
t mandates • 

• traditions • 



broad 
specific 
measurable 
comprehensive 



t basic I 

• complex ! 

• creative; 

• varied 

• progressive 



f evaluate 

• observe 

• survey 

• deduce 



RECYCLE 



Chart 1 



"A mod2Ji pn,OQKam lb (johatzveJi tho6z Involvzd In ltd cAoition 
mvlilon and tkm mako. happen. That* 6 pfiobably why m kavz z\J(>n.u nmiaz oi 

on tmcheAi' bla^^ti. . .tkoAz ioundzd on koAd data 60 oa to fULilaoX KfL^iponAQ. 
to dtudmt mads.. .tiko4>z AomewfipAe In be^een. U Tlttz IX de^igmd to 
make. aJU pKog/iam aJUkz? Hom you qqX. to youJi 'model pKogxam' lb youA 
meAOCtaXlvt, you ju^t have to be theJie by July 31, 197&," 

The facilitator should now place the second chart on the overhead 
projector or display the next newsprint chart. 

DEVELOPING A MODEL STUDENT PHYSICAL EDUCATION PROGRAM 

Goals 

• self-concept 

• social behavior 

• motor skills competence 

• optimal physical fitness 
• leisure skills/values 

Chart 2 



"Edtabtuhing may be the m^leA^t oj^ thi>. fiOiiA outtivuLd on 

ChoAl 1 {^ofi the UteJuituJie ^ pnoll{slc; and thu geneAaZ aAea^ of, cfHcc/iK anc, 
by ViacUtion, ioMy cormon iofi both 4exe6. The goaU yea ie^ en? f/ie clia,U 
aAe tak^l1 i^iom the. Call^cnnla VAamej^)on.k f^o^ ?hy 6-icaA! iducM.t<on, jmbi' iblwd 
A.n 1975," 
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The facilitator shou>d then place the third chart on the overhead 
projector or display a third newsprint chart. 



DEVELOPING A MODEL STUDENT PHYSICAL EDUCATION PROGRAM 



Objectives 



ii affective domain 
§ cognitive domain 
• motor domain 
• combined 
« creative 

Chart 3 

"St^vAMQ to wo/tfe viitk thz 'voholz' chitd and 6zzfUng to 4eAve 
tJiz muttidAjmyiiioyu o^ zach pz/uonaUXy pKe^znti mveA-zndinQ chaJUznae^, 
Avoiding thz iofuncutlon o^ izx dA^cJUjtU,naton.y objzctivu can bz accomptUn 
thz objzctlvzii you dztzfmlnz oaz tkemztvzi^ ^nzz iKom izx-^ittzuzo typing 

The facilitator should then place the fourth chart on the overhead 
projector or display the appropriate newsprint. 



DEVELOPING A MODEL STUDENT PHYSICAL EDUCATION PROGRAM 

Activities 



§ basic movements 

t combined movements 
0 creative movements 

§ traditional movements 
• competitive movements 
• new games 



Chart 4 



"Lookying aX. di^if^eAoit waiy-6 tc appn.oach movement o.ctA.\)itiQA> 
can 6omztime/> keZp avo-ld thz cta-ih opinivnb wtvich cw.e itecpQd in 
bty^Azotypzd biiLizib, l\c\)ing in.om baiic to cAzative tc new gamu and 
organizing activity paAticipation in kujnaniitic wayb back at, Von 
HzUibon'6 'kit and gigglz vottzybalZ' ok 'blood and gatb bocczA.' 
am huZp hzviXalizz pKogKom wM oa hzZping to achizvz 4 ex equity.'' 
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The facilitator should then place the fifth chart on the overhead 
projector or display the appropriate newsprint. 

DEVELOPING A MODEL STUDENT PHYSICAL EDUCATION PROGRAM 

Results 



• program effectiveness 
• fiscal soundness 

• s*udent productivity/progress 
t public acceptance/rejection 
• staff efficiency 



Chart 5 



"Becoaie pa^t pfLogmm diMcAXmlvwitWYi^ on. dU&milafi 
ooinU mphiUli, zvaZuation pKoaaduJizA appUzd to 6tad^nt p^og^e^4 may 
be 'JUUcky.' Time. U pn.ovidzd, homvuA, ion. tho. zqaaUzaUon oi zvahxat^on 
OA U fioAtz^b to phy6lcal activUy. VH^PUct^ i^UZ need to thAnk o^ cAeivUvz 
my6 to me^uuAe pn,ogn.eA6 oi opposed to blankeX axpzctat^ovit, oi aXl ^tudzinX^. 

"ThU 0(5 couA^e lexidi to RECVCLINC and tko. fiCMeiml oi pKogn/vnu, ." 

4. Questions and answers (2 minutes) 

The facilitator should provide an opportunity for questions and 
answers about any aspect of this subgroup, session. 

D. Action planning (8 minuutes) 

1. Individual work— "Developi ng Change Plans" (4 minutes) 

The purpose of this activity is to ensure that participants give 
some attention to the initial development of action plans for increasing sex 
equity In their physical education programs. 

The facilitator -hould open this activity with comments such as 
the following: 

"I^ you'll tjaku cat FoAticlpant Wonk^hQ.iLt ^'S-7 t^ntUM, ' d^iabliikmg 
StJuutzQl(Li> and Playii>.' toe'^e Qoirm to bacUn to 6imthc..Uz(^ tho^ vaKi.ou^ fi/pe* oi 

tkink back on thu voAloaJ^ actA.vU.leb 0($ thli 6a.^U.on and aniiAioA the. 
ouei^r^ on tho. uX}n.k^h<ieX. TtvU should tak?. about 3 to 4 moiiUc.!^. 
When yoa'vz {^InA^hod, peeiue tuA^n to a pzu>vn iUtlng moK you and qiuckX.y 
6haA.z youA plaiu.'' 
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Allow three or four minutes for the completion of the worksheet. If 
participants are not moving into paired discussions, urge them to find a 
partner and compare their responses. 



Encourage participants to meet with a partner and share their responses. 
This sharing of preliminary action plans, is an important device for helping 
participants begin to formulate specific action goals. 



The facilitator should reconvene the total group and explain that the 
three (two) groups will meet t^ogether after a ten-minute break. Summary 
comments such as the following would be appropriate: 

"Tfee objzctLvz thU i^oMion vXLd to zxploKz the. l&6uz^ 6zk dqixAJty <u 
timy Ktiata. to ^econdcuiy physical education pKogMom^. We've tev-t'eioed and 
expanded a model ^on change, oA^ei^ed 6e)i equity in ph^ylcal education 
pnoQHnnUf examined 6pe.CA^ic options ^ot phy6ica£. educatxon pfiog/iatn^, and 
MZiated plan6 ^ok change In oua pfiogKomi^. HopeiMy, u)e have aCbo come, 
to undeA&tand that m can u^e the ^eqiUiementi o^ Title IX 04 a po^itXve 
vehicle ^on pn.ognam/pKoce^'i evaluation and Improvement. thU l!> done, 
tlien u}e have not only m/iked to achieve Aex eqiUty, but m have atio impnoved 
the quatUy 0^ physical education pKogfLom. We'U have a ten-minute b^eak 
dMd reconvene in the total group ^o^l the loUit activity," 



2. Paired discussions 



(4 minutes) 



E. Summary comments 



(2 minutes) 
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II. ANALYZING PROGRAM ALTERNATIVES--ATHLETICS 

PERSONNEL TIME REQUIRED: 70 MINUTES 

(A) Lecturette— "Systematic Steps fcr Program 
Change and Title IX Implementatlo.^: An 
Athletics Emphasis" (10 minutes) 

(B) Assessing sex equity in athletics pro- 
grams (10 minutes) 

1. Individual activity— "Assessing Sex 

Equity in Athletics Programs" ( 5 minutes) 

2. Total group processing ( 5 minutes) 

(C) Lecturette— "How to Discover 'What Is' 

and 'What Can Be'" (10 minutes) 

(D) Creating a student interest survey (15 minutes) 

1. Small group activity— "Criteria for 
a Student Interest Survey" ( 8 minutes] 

2. Total group processing ( 7 minutes 

(E) Title IX problem solving (20 minutes 

1. IndiviJiual activity— "The Coach 
James Case" ( 5 minutes) 

2. Small group discussions (10 minutes) 

3. Total group processing ( 5 minutes) 
.(F) Suirma ry comments ( 5 minutes) 

Purposes of the activity ; 

The purposes of this activity are: 

• to provide participants with an opportunity to examine a model 
for change toward sex equity 

• to provide participants an opportunity to assess sex equity in 
their athletics programs 

• to provide participants with an overview of alternatives for 
applying the change process in athletics 

• to provide participants with techniques for implementing 
student interest surveys 

• to provide participants with an opportunity to assess and to 
extend sex equity-related problems 

Materials needed : 
For participant use: 

• "Assessment of Sex Equity in Athletics Programs-- 'What Is'— 
'What Can Be'"— Physical Activity Worksheet PA-1 

• "Creating a Student Interest Survey"— Physical Activity Worksheet 
PA-2 

• "Designing a Survey Form"--Physical Activity Worksheet PA-3 



-31- 

■ 139 



• "Coach James Case Materials"— Physical Activity Worksheets PA-4 
to PA-8 and accompanying answer sheets 5A to 8A 



For facilitator use: 

• a chart (an acetate transparency or newsprint) of "Systematic 
Steps for Program Change and Title IX Implementation" 

• charts for "Equalizing Athletic Opportunities" (see text of 
Section C in this session outline) 

Facilitator preparation required ; 

The facllitator(s) should: 

• thoroughly review the total session outline and all participant 
materials 

f review suggested lecturettes and comments and adapt them to fit 
unique needs of the group and facilitator style 

t prepare the charts listed In the materials portion of the 
session outline 

• arrange for an overhead projector If acetate transparencies are 
to be used 

Procedure : 

A. Lecturette -"Systematic Steps for Program Change 
and Title IX Implementation—An Atheltics Emphasis" 

(10 minutes) 

The purpose of this activity is to provide participants with a 
summary of Application Session A and an overview of the change process. 

The facilitator should welcome participants to the session, 
sunmarize the activities of Application Session A, and outline the 
activities of Application Session B. Suggested comments are given 
below. 

Suggested lecturette: 

"Once m havz ma6te.fLe.d an mdtfutandlng od thz Tittz IX nzQuZastion 
and lU <mpUccuUoyu ^oA. phy^icai. e.duaU^on pKognami, tkm m muAt mouc 
on to Mi-(L\}Oitaation oi ouA aihZ^U.ci> pKoQhjcm, Idantiiiax^on oi e^xlf^t- 
Ing dyUcAAjnination, and the. Ajmpimzntatlon o^ any conAddtiyJo. and Kmad/jxl 
6tep6. VahinQ AppUcjotlon So^^ion A m da>(HJUs6e.d a change. modeZ and 
6om(L oi tkz 6kM6 iofL lYuXla^ng eii(Lcti\}Q. change, e^^o^. 
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"VuAAMg tkU ^e^6lon wz Ml HjzvI^w tho, change modzl, zxamim ou/i 
own dUtAA,cZ*^ pfWQfLU^, mnk thAougk tht application oi tht chmgt modzl 
to thz dzvtlopmznt o^ zquitahlz aXhtztici pfWQKom, and coMideA kow 
we cm dzat viUh pAX)bZm& that may aUiz in IJUUz IX Imptmzntation, 

"VuA^g thz ^z6^lon m'Zl be doing lomz Individual wo/ife, ^omz 
6mall'gKoup wo-tfe, and 6pznd tbnz Initiating thz dzvdbopvmt oi action 
iitipi ion. pHognam In nvji oiun commuitctce&. 

"Be^o^e we moue o/iead to an zxamimtlon o£ athlztic^ pfiogfvom, Izt'^ 
6pznd a im mimUu Kzvlming tkz model ioK changz MhlcJi we bzgan to 
zxplonz duAlng Application Su^lon A." 

The facilitator should then put the transparency of the chart 
entitled "Systematic Steps for Program Change and Title IX Implementation" 
on the projector tray. Cover all of the chart except the boxes which 
say "What Is" and '^What Can Be." If newsprint Is used, point to the 
box labeled "What Is." Comments which might follow are given below: 

"Thz ilfut Atzp In tkz driOngz pnocu& pnovldz^ tkz data baiz ion. 
alt pn.ognam6/ changz dzcl6lon&, Onz muAt know '(iJhat W and 'l/Jhat Can 
Be' In oHjdzn. to Idzntiiy tkz oAzod whviz changz goatb should bz ionmulatzd, 
OuA. goat ion. changz l& tkz dliizn.zncz bztuozzn vokzKz we ate and uohznz 
we mnt to bz on. bztmzn 'What U* and *What Can Be. ' Aitzn. we've 
o&^e^^ed tkz nzzd6 ion. changz, thzn we muit Idzntiiy tkz action 
aJUznnatlvZ6 6o that 'What Can Bz' bzcomz& *What U,' Vunlng ouK 
iiZbhlon we Ml iocxu on botk tkz a^JStumzvit oi dlicAZpancizi and tkz 
idzntlilcatlon and Azvlaw oi aJltznnatlv2>i> that oAz avditablz to vi& ion. 
athlztlcM pn.ognam, 

"A6 we wonk thn.ou.gh thz actlvltlzi oi tkz ^zbAlon, It l& Impontant 
that m n^mmbzn. tkz dUtlnctlond w/Uc/i we coyu>ldzn.zd duAlng Application 
Szi^lon A bztwzzn xkz vanlou6 typz6 oi 6zxl&t and non&zxlitt pn.ognam. 
Vou n.zcall that a violation oi thz lltlz IX mgulatlon Id an 
zxamptz oi 6zx dl&cnljnlnation, Thz zHnUnatlon oi ducAlmlnatlon In 
atklztlci pn.ognam l& njzqalAzd, Thz attalmznt 4ex zqiUXy, hoijozvvi, 
calt& on zach oi oa to movz bzyond thl6 to elimlnatz 6zx-blaiiZd 
bzhavlon^ and zn&uAZ that all oi ouA bzkavloA6 and activitlzd oAz 
4ex ialA and htii aiivmatlvz. 

The facilitator would then move the transparency cover to reveal 
the boxes entitled "Evaluate What Is and Identify Action Alternatives" 
and "Decide What Will Be." Then, these comnents are suggested: 
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"Tfie complz3UXit& oi h^uolvAnQ 'WfiO/t Be' in.om tl^iz data obtaimd 
H-tgandLng 'Whcut W and '(^hcut Cm Be' pKzcladt a tUting hzAe. oi tko, 
mdt(2M^ po66U)4Jtitie>i . TheAe ate oi many wayA a pfiog^um to be 
optAotzd 06 ihoAt cuie.. pzoplz to aizatz tkem. Tkz ^oltou)ing analy6li> 
4^ep4, hovotveA, might appHjopnA,atdiy be apptizdi 

9 Vettmim thz dUcAtpantUe^ that tXA^t btti/ozzn ^dJhat U' and 
'mat Can Be.' 

• Jdzntt^y the. con&tAaint(> Mhtck mu^t be apptidd {budge-C, iacWXidtt, 
peMomtl quaZiiication, attiXadt6, e^c. ) . 

• R£4o£ve 6t/uUtgtz6 to dzaZ mtk zach and ait con^t/uUnti . 

§ Seefe -teiouAcei to p^ovldz ioH. thz implmzntation o|J tko. be-A-t 
6tAatzgtQjii . 

f PfLoducz a pilot ofL tXAjoJi pKognam, poticy, and implmzntation 
plan. 

§ Cfoutiqut and fizda^ign ijohviz mzdzd, 

§ ¥Md-tM the. planh and cJuUlquz pfioce^^ ob u)M 04 ^eMilti. 
$ Rzde^lgn 04 nzedzd. 

Once the plan ha^ been ^Md- tested 4acce64i(uX£f/, application to the 
idiole iJi indicxUed, 

"In athleJxc6 the, comPiaint^ mXh u)htdi dUVUcU uiili inevitably 
have to cjope (Ml include: 

9 Public/ p^ie^^iionaZ nonconmitment to the new n.equiM.eMent^ / 
^oluutionb 

§ Lack oi imnd& iofi the needed additional pKogKom and buppont 
^>eKvice^ 

$ Lack 0(5 availabiliXy OjJ qualified coaches and oU^oLali, 



$ Existence 0(( dUcAAjninatoKy Hule^, regulations, oft policA.eJ> in 
governance bodLici^ 

9 Lack 0(5 coopeAotion ^n.om public media 

f Pre^4>u/ie groups seeking i>tat.us quo on tiie one hand and otiiOA 
pre&suAe groups voldhing more action ior progress more quicizty 
than planned 
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"Many thti^ coi/Ut/iiinti cm be fieduczd in thtOi 
inteMity ofi compiztzZy avoided IzvoZ-hzaded, dexUcat^ 
jpn.oit664jonaZ6 who po^6e^6 a kigk dzQfizz oi ^kitl in communi- 
catlon and aon^tCdt mnagment Involvz fLZpKUzntcuUvo^ 
iKom (M p<uvUqm In thz total pKocti^ oi dtUbzfuvUon, dzbatz, 
and ^t6olutAjon," 

The facilitator should then move the transparency cover 
to raveal the box entitled "Implementation of the Plan" and 
comment as follows: 

"Jmptmcyutation plaM to kzvamz ok modify pKognami 
in cuChleXi<L6, intHmuA^ati and 6poHt& cZab acJtivitieji vUM 
KzquifLZ thz mutual iuliUbnznt oi toAki by thz v(VUoa6 gKoap6 
involvzd in thz plavwlng pKoczJb^. GovoAyumcz bodies (/oitt 
havz to Kzviei/o, modify, appfiovz, and d^tt^minatz thz neif) 
polidzA and pkoczduAe^ to "bz implmzntzd. Local school 
boa^6 tMt nzzjd to^ adapt and appfiovz thz Kzcormmdzd 
goals, potUUzs, budget AJtm&, pnoczjduxe^, and pnacticzt 
Kzga^uiing thz J^copz and -cM/te>i^ oi alZ pfLognanUt. Czntnal 
OjJ^-cce pzfuonnzl (Ml n^ed to pKovidz in^eAvicz tAoining 
to local 6chool pz/uonnoZ A^ga^iing thz ponding change* 
and thzy, in tu/in, mJLl acMOtJULy implzmznt thz modi^ica;tion4> 
Mithin thz pfiognam thzy opznatz. Nonz OjJ thziz itzp^ nzzd 
bz t/iaumatic. Thz modiiication^ on. changz pKoczi&z& OAZ 
^acititated vohzAz zf^^zctivz cormuniication is provided, lufiew 
^.ztzvant gfLoap6 oaz involved, and u)hzn thz z^^onjU oKz undeA- 
taken to znAuAZ that peA&ons involved kavz a iuZZ andeAStanding 
0(J thz nzed ioA changz. 

"WheXheA thz implzmzntation o^ an zqiUXabZz athletics pxo- 
gnxm succzedA oa iaJUU voill bz detznminzd in la/igz pant 
by thz leadeMhip pAovided by athtztics peASonnel. As zdu- 
catofvs we oAZ chaAged not only with as^sisting -in bAinging 
thz diJttAicX./ schools into comptixincz with thz Titlz IX 
Azgalation, bat atso ioK eja^uAing optimal edacationaZ. 
oppoAtunitizs ^ofL alt students." 

The facilitator would then move the transparency cover 
or point to the total chart so as to reveal the entire chart 
and say: 

"And now the iinal step in this systematic pnoce^s f^ci 
changz'- 

EVALUATE and REVESJGhi as nzcz^saxy. 

"Quality distAicts and schoots ui^i' buitd an cvadiaticH 
dzslgn into alt ^accti 0($ evcAy pnugiam/ S(.Av<ce conducted o-S 
poAt 0^ t}iz zducational pxoce^ss {^oi the a.im/peAsonb served. 
In deating with athleXicb concems as theij iCfafc tc T<.t(e IX, 
thzse points should bz con^sideAzd: 
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• A/ie tkz pfiogMjcm pnavUdi mzetXng tkt neectA, 
IntQAiiAtA, and abUitlez oi all 6tudejfuU7 

§ M.e tht ^eAvAJCzA pfiovidzd iquAjtablz iofi alZ 
6tudznt& involved In 6poKtA pHjognamA? 

$ U the. 6taU adequatz? iutty quatiilzd? scheduled 
ioK optimoLl zUzUlvomAA? 

$ VoeA the pfiognam /tece^ue po6ltLvz pubtixi ^uppoKt 
and Ktitoj^t tkt ojJUuAjoI InteAUtd oi all * publics? ' 

§ Me tkz pKogHom ii^cally 6ound and co6t tUzctlvz? 

• What poAltLvz things have occuAAzd oi a Kezult oi \ 
the changes made? 

• iiJhat nejgatlvz things have occu/uied a fieMilt oi 
the changes made? Can the^e be cofuiejcited? 

• A/te theAe betteA uxiy^ to do vuhaZ Id definable and vihat moA^ 
be done in oldeM. to boAit AZfive all uihd afie involved? 

• iUhat otheA modi-iication^ , ii any, mut be made to 
guoAantez comptiance uUth all lam {State and VedeAoZ] 
and quality pKogfuuM ion. all cJUenteZe? * 

"A4 ^he4e and otheA qaeAtlon^ oAe anAuoeAed, 6taii6 can entoA 
Into the ongoing Kede^ign p/ioceiA vihixih, ii in exA^tence, 
uMially lea.dA to mo^ie pfiodnctiviJty, betteA pubtic utuieA&taruUng 
oi the intent and outcomes oi all pfiognxm eiiofLtA, and constant 
ieZi-Kenmal oi all involved." 

B. Assessing sex equity in athletic programs (10 minutes) 

The purpose of this activity is to provide parti cpants with 
an opportunity to assess their school's efforts to achieve sex 
equity to date and to outline alternatives for the specific 
approaches which may be used in increasing sex equity in their 
schools. This is accomplished with the use of Paricipant 
Worksheet PA-1 entitled "Assessing Sex Equity in Athletics 
Programs" and total group discussion. 

1. Individual activity— "Assessing Sex Equity in Athletics 
Programs ( 5 minutes) 

The facilitator may wish to introduce this activity with 
comments such as the following: 

"Aa m n.avieu}ed the modeJt iofi change m identiiied the 
ilfut 6tep <w the deXeAmination oi 'i))hat Ta. ' TheAe oAe many 
myi to <w4e44 the medA oi oAhletia p^o ;^uwi4. We'^e going 
to be uAing an inAtAwnent which co¥vtjoUn& iiitem 4ca£e6 to 
ddtdAmine 'What 14 ' in iouA aAexu: 

• JiXlo. IX pnoceduAol fieqixiAmentb 



/ 
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• Sepo/tote OK wUtoAy t^cm/pftogMom 
0 VoJteJVMMuUon oi zqual oppoAtuyuXy 
$ CoadUng and in^tAuction 

"ble'^e going to atk you to takz abouJt iivz mimUe^ to Ktad thAough 
the. InAtAmtYtt, you Ktad thAjough tht JUfUitAmznt tho, iOut turn, 
plejcae. moAk win 'X' on that point oi thz ^c/Us. that but fizpAe^enti 
youA di&tfiictU position at tiuA thnz, Thi& should ^.^zct youfi btit 
t6tination o£ 'What U. ' Thm Azvieu) thz 6ca£z& a 6Zcond timz. This 
turn, plusz piact an '0' on that point oi the, hcjoJUi that KzpKZ6ent6 
ukzAe. you Mould like to ^ee youA dUtAictU athleXic& pfwgfum* The 
6&cond moAk i6 youA titimation oi 'iUhat Can Be' in yovJi dlstAict. 

"Ant/ que^tun&?" 

The facilitator should answer any questions regarding the completion 
of the assessment form, and allow the group about five minutes to 
complete the task. 

2. Total group processing ( 5 minutes) 

After the participants have finished their task (about five 
minutes) the facilitator should instruct the participants to connect 
the "X's" down the page and "O's" down the page. This will indicate 
If there is a consistency or discrepancy within an area. The facilitator 
should lead a brief discussion to instruct participants to look for 
patterns of discrepancies among their responses. Remember, the primary 
goal of this exer<c1se Is to provide information to each individual 
participant regarding the discrepancies in the perceptions of "What 
Is" and "What Can Be" in their athletics programs. The following 
questions that could be used to help participants prove and question 
their own responses and the attitudes behind the data: 

• In what areas were the largest discrepancies? 

t Were the discrepancies consistent throughout a category (e.g.. 
Title IX procedural requirements, student groupings)? 

• Did any of the discrepancies (or lack of them) surprise you? 

• Does the information suggest the need for extensive change in 
order to achieve sex equity? How might your district go about 
this? 

The facilitator might conclude this activity by saying: 

"The i^tAument which you've, just U6^d pAovide^ one. meMiod 0(J 
inAXiating change e^^o/tti uilth othoA gAoapi. Voa migivt Und it lue-^ul 
to Oik evzAyom in yooA depantment to comptoXa thz- iMtAimojit and tiien 
di& ca&6 the voAioui peAce.ption6 'What li' and 'What Cow Be. ' Ai 
you build a composiXe. pictuAz o^ 'What Ia' and 'What Can Be,' you hav& 
a ba&eJUne ^OA initiating change ei^oAti,. 
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"you migivt aJUo a&c thld type, in6t/ume.nt with KzpH.ti>zntativu 
0($ you/L otiiQA *piibticM^ --thz booAd oj Q-duc/Uion, paAznt6, coj/vtAol 
oiilcQ. 6tjiii, ZJtc. Thz ^act& ^zvzaZzd by 6uch an exe^c^e could 
*e/Lve 04 a bculi ioK e^tabtUktng an undeA^tanding tht optimal goali 
duVi^d by the. 6chool ok dUtfUct 06 It got6 about Cjomplytng Mh Tltlz 
7X. Jt can al6o, an^mAtd honz4itZy, gl\)t in^lghtd Irko tkz tKouble.- 
4>omz oKza^ ^on. u)IUck i>pec^al itAatzgie.& voilt tiavz to be dzvelopzd and 
Ajmplmzntzd li 4ex zquity to bz ackizvzd," 

C. Lecturette— "How to Discover 'What Is' and 'What 
Can Be"' (10 minutes) 

The facilitator should introduce this section with comnents such 
as the following: 

"Many at, mz66 -thz 6tatu^ ojj voa^oua things daily. How m 
£q.qI. ..hoiA) othoM look. ..hou) things oAe going. . . fUhen we dzcA,dz 
to luok iofi "Elicit 16' in athleXi(i6, many aAza6 liavz to bz thoroughly 
n.z6(iarckzd. " 

The facilitator should then display chart 1 on "Equalizing Athletic 
Opportunities" on the overhead projector or on newsprint. 

EQUALIZING ATHLETICS OPPORTUNITIES 

Finding "What Is"... 

• Review current programs, policies, practices 

- What's offered? To whom? 

*- How may a student get involved? 

- How many are involved? Boys? Girls? 

- How are the students treated once involved? 

- Do the programs meet the standards outlined on the "laundry 
list?" 

- What about funding? 

- How about honors and recognition? 

- What about staff policy and treatment? 

Chart 1 

"hhi>mrlnQ tke^e. bciuc qu(i6ti.on6 ^ a good May to 6taAt on thz 
moAch tomfid aclU(Lvi.ng 4ex nqiiity. 1 the. honest an6u)eAi Kzvzal that 
pKe^zKential tieatment iM given to one. 4cx the,n, oi we leoAned in ouA 
ViianguSjOK model outUned in Se66ion A, 'What l6' i& 6ome distance i^om 
'{Uhat Can Be.' So, u}hat'6 oi^eKed and to wfioni? How may a student gel 
involved? AKe acLtive pAaghxm6 Oj^ punitive, encouragement and counseling 
fiegoAding 6ponX6 pKogKom in e.vide.nte all students? How many aAe 
actually involve.d? 

"Once involved, ^ the tAealment oft aU itude.nt6 equitable': To {^ind 
oat 'What Li,' tlie idicle 'laundry U.iV muu^t be Acvieitied, and it Mould 
be wc-ic to note the {iA.ndingi, so thai a'hen pfiugKm/ policy de.cli>ions aKz 
to be made, tlie-ie i^ bub^tmUicUAng evidence ofi visible data ^oA the 
suppoxt ofi the fiationale adopted. By new, wc'/lc all awoJie 0(5 Mhat goe^ 
on that lauyidAy liit...bu,t jasf {^ck xevieu) it includes 
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- the. mtwit OLYd extent tht compttitive athlttic.^ pioQ>im6 
olf^QAQji and thoAA accormodaXion OjJ inte^e^ti and abiJUXiQA> 
malt6 and ^ema£eA am both 6ponXA and thz IzyjoJU compaJtUion 

- the pKovliion equipment and happlio^ ^ 

- the Acheduting OjJ garner and practice tm(2A> 

- the pKovi^ton OjJ tAAveZ and pen. dlom allomnce 

- the natuJie,. and extent the oppontwMJtij to fiecQA-ve coacking 
and academic tutonXng 

' the pKovi&ion o^ lockeA fioom, pKactice^ and competitive iadJUtiuM 

- the pKovi6ion OjJ medical and tAairUng ^aciZitie^ and 6eAvicQ^ 
' - the p^ovi^ion OjJ hovUiing and dining ^acitutie^ and 6eA.vic&& 

- the nature and extent o^ publiciXy 



"VvJttheA, the govefimnce by-Zam mwtt be reviewed. Kkc eZigibiZiXy 
fLejqwULementA the 6ame ^on. boy6 and ginZi? Do they fieciUve like oppofituniZie^ 
to play bc^ofie an audience, paAJxcjulanZq in tike ^pofuU? A/ie 4ea6ow4 the 
6ame length? hie playd^^ provided f^ofi aJUi team? 

"And then theAe'6 funding, {WheAe doe^ the. money come ^^om?) 
Vo boo6teA. clubs have knoMtedge OjJ Title IX, and a/ie they positive in thzOi 
Ktiponse to the neui fiequOiementiil 

"Wfeen pep fuillici> occun., oAe boys and gvdU tAeated with the same degree 
0^ pnide? the some, amount o^ recognition? How about yearbooks? kie the 
boys listed as simply UARSITV BASKETBALL vohile the ginJU are labelled 
GIRLS BASKETBALL? AKe the pageJS allotted iox covendge o{ tike sports 
equal? 

"And finally, hou) equitable arc the administrative procedures and 
poticics related to coaching assigments, compensation ^or extra duty, and 
sports goveAnance>esponsibiZtics? Equal pay ^or equal or comparable 
mrk? Equal opportunity {^or released time? Nonsexxst job descriptions? 
Ope,n-niinded employe/is? 

"All 0(J these areas must be reviewed and data qatkeAed in ordeA to Und 
out 'What Is'" 

The facilitator would then display. Chart 2 in the "Equalizing Athletic 
Opportunities" series on the overhead Dr,ojector or on newsprint. 
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EQUALIZING ATHLETICS OPPORTUNITIES 



Finding "What Is" 
0 Look at 

- schedules 

- rosters - coaching assignments 

- practice time and place assignments 

- governance by-laws 

- eligibnity rules 

- equipment inventories 

- safety policies 

- travel policy 

- codes of conduct 

- honors criteria for clubs/awards 

- student publications 

- budgets 

- facilities 

- etc. Chart 2 

"WkeAQ. do m look to geX tke anAuoeAi? {>JqM, hoAo. ouiz 4ome piaau i. i 
6ta/Ue/u ..." 

After waiting a few seconds, or possibly commenting on a few of the areas 
cited, the facilitator would display Chart 3 on the overhead or on newsprint. 



EQUALIZING ATHLETIC OPPORTUNITIES 



Deciding "What Can Be" 

- Maintain existing programs because they're "on the beam" 

- Maintain all existing programs and add others in order to 
equalize programs for all students 

- Recognize that there's a gread deal of discrimination and 
consider all sports anew. Develop a self-renewing policy 
based on student needs, interests, and abilities and offer 
activities as they are demanded. 

- Dump it all. It's too hard to make programs equitable. 

Chart 3 

"Whew m knovo 'What IV tJi^n 'itlhcut Can Be?' Any oi thii^z actioM 
tutp.d mold be poi>i>M& but tkt lUut option Id noAoZij dzimf^lbta 

qiLotUy ddiicatoh^ oAt in thz potLcy-mkAMg po^Mon^ and ii 
pai>t ^ponZi) pAogn.a>u /lave been conducted mXh tko. dducatlonal intoAQ^ti 
0^ tko. poAtlcA-pantd oi a p^UofiUy. potntzd oiU ^tioA, thz inhojient 
valuer 0^ athletics and 6ponZ(> oAe diA^My co^zlated to tha qaatUy 
0^ tk(L izadzfUihlp provided In thz d^itgn and Ajnplmzntation pfiogfLamd. 
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standi to ^mAon that thz beydt inteJie^t^ of^ 6tud^nX^ could be. 
AeAvcd thkouqk thz appZlccuUqaof^ aZtzn,nativz nmbeA tivizz, buZ that the 
actual mcchaiUc6 o^ *cAeatingri^ nei/o (johceZ' might cau^e vaAioiu 'pubtic6' to 
become aloAmed oa thOAA tAacCltionaZ 6poKt&f ijo^ which mny have vested 
InteAeAitA, axe ioKced to itand the 4>cAutiyiy o^ today' 6 Atudenti and 
theAJi valuer a6 eKpneA>6ed in theiA KeA>pon&eAi to the InteAit^t iuAveyi> 
conducted pa/U o^ tlie 6 eZ^- evaluation p^oce^& n&quuAi'd bij f'-iXlc. IK. 

"So nejoti&tically , mmbeA tuoo 6eem6 the my mo^t 6choolb aAe moving 
and thli too ha^ it4> dkauobackA. Many ieeJl that athletics they exxi^ 
ioK men today oAe a bit am^JieZdy and that the advent oi LnU T< could be 
an opportunity to put 'canity' back into the pHjognam. Hon Jv yea i^el?" 

At this point the facilitator would display Chart 4 of this series 
on the overhead projector or on newsprint. 

EQUALIZING ATHLETIC OPPORTUNITIES 



• Ready to take the challenge and move forward? 

f Wanting to comply but worried about where the money will 
come from? 

• Hesitant regarding the whole issue? 

• Absolutely opposed to this law and all it implies? 

• Undecided . . . 

Chart 4 

''HopeiuZly each OjJ oi can 4ee oat^e^veA in the ilut category o^ 
behavior, Title IX i& the lai/o 0(J the land and we now have the \e^poni>i- 
biitty iofL o^iiiiitinQ -cti imflementatton." 

The facilitator should now display the final chart for this series on 
the overhead projector or on newsprint. 

EQUALIZING ATHLETIC OPPORTUNITIES 

"What Can Be" other areas of concern 

f '\ffirmative action 

r Governance 

• Fiscal considerations 

• Student treatment 

• Employment practices 

BUILO a continuum of possible action alternatives for each area 

Chart 5 
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"OuA chaltdnge. l& to gtt movlngl Und out ukat ^tudzntt mnt, 
vkat idMlblz, what c/tange4 muAt be mado., and h.ov) qiUckly owe con 
QfLt them aacomptuhzd. WVOLVE 04 many ptoptt at pot&Mz in thz 
pfL0c<iiit 60 th(L Ke^uJU& mXl not be neflO/ttve ok traumatic," 

(Note: If the accompanying application booklet Implementing Title IX 
in Physical Education and Athletics is available, the facilitator may 
wish to direct the participants to part three, for suggested action 
alternatives for the headings noted on Chart 5 of this series.) 

D. Creating a student interest survey (15 minutes) 

The purpose of this activity is to provide participants with an 
overview of the data collection requirement of the Title IX regulation 
and some specific methods for carrying out student serveys which can 
identify student interests in various intramural and interscholastic 
sports programs. 

1. Small group activity— "Criteria for a Student 
Interest Survey" ( 8 minutes) 

This activity may be introduced with comments such as the 
fol lowing: 

"Om o\'the pnlmoKy -^eqiuAewen^ f^on. deLAtgntng zquUXable CJompaXitlvo. 
6pofLt6 pKognam /U tht availabiLity tn^omatton fKLgoJixUng 6tudent 
lnt(Lh.<ii>t^ in comp(LtA.tA.\}Q. 6poKt!i--club, tntKomuAol, and intoA&cholaittc 
pfLognam. Sudi ■iniomatlon ^ o^tzn obtained thfiough tht oAe oi a 
iitadznt inttfiQJit ^uAveAj. Although tiid JitZt IX Kzgatation doZ6 not 
icqitc'te itudznt IvitQAeJit 6uAvey^, It tmpticAtZy fiequAAe^ thz developrmnt 
0^ ph.uCQ.daA(U to deteAmim tht tnt&A.eJitl> o^ ^tudzwU. The^e data should 
be coiUldQAdd In tlm dc^tgn atiiieZic^ pKognam, at both tha ^nVumuAat 
and inte'Uckola6tA.c levels. 

"V^^y^gntnQ and utitiztng pHoceduAe^ {^oK tiit colZzctton o^ data 
MLga^ding 6tud^nt int(Lfi<Liit^ tn way^ MiUck oAe maxAmaJity (lHq-cJUvz .16 
a contA.niUng n.(Li>pon6tbltiJ:y ^ofi athlQttcJd poMonndZ, At tkU time 
m'^e. goiyg to take a ijeii' minuter to con^ldzK how a 6tudznt 6uAvey may 
be LLicd 60 a6 to obtatn optin\aZ Kd^uJUji. Would you plmi>Q. takz out 
PaKt.icu.pant [)JofLk6h^eX PA- 2? Ai you mU notz tha,t thu wonk^hdO-t a&ki 
you to coniitddA what should bo. tncJUidsiA In a 6tuddnt tntoACit <JU/i'jet/, 
thd (t'liiquaicy with wluch a 6u/Lve.y should be conductedp and the outcotmt 
you wautd pAojcct {i^om 4>uch a ^uAvty in youA tchoott. 

"Would you p^t'oAt'. jotn two otheA poMoni and ionm a gfwup to wonk 
togQth^h. you coMldzh. the an^WPAi, to thQA>e qu(i^tioni? Vou' II have 
about cu'cj/i/ minuter to ccmpl'e.te the woKk^t^heet and then we'll iee wka.t 
■idea^ have been identxfiivd. Rmemben you wiJtt be con^ttdening an 
InitAument that, would a^6e^6 inte.^Q^t^ ioh. iyvUiamunjol oA well 
■Lnteniichcda.i>tA.c i,pcht.^ pnognam." 




The facilitator should assist participants as they move into small groups 
to discuss the questions on the worksheet* Participants Should be given 
about 8 minutes to discuss the worksheet. At this point the total group 
should be reconvened into the total group. 

2. Total group processing (7 minutes) 

The facilitator should take a few minutes to process the responses of 
participants. It may be useful for the facilitator to ask someone to 
assist by listing some of the responses to the first question on the 
chalkboard or newsprint. Questions which could guide this processing are: 

f What types of information should be included on such a survey? 

f How would you distribute such a survey? 

f How often do you think such a survey should be conducted? 

After five minutes of group discussion, the facilitator should ask 
participants to take out Participant Worksheet PA-3 and review the informa- 
tion provided on the sheet. 

The facilitator should ask the group to compare their responses 
with those provided on the worksheet. The point should be made that there 
is no single method for implementing a survey, but the participants may 
wish to consider use of the suggestions given in the group and those 
outlined in the worksheet as they implement their student interest surveys. 

E. Title IX problem solving (20 minutes) 

1. Individual activity--"The Coach James Case" (5 minutes) 

The purpose of this activity is to assess and extend participants' 
skills in dealing with day-to-day problems which are likely to arise in 
the administration of athletics programs. Participants are provided a 
briefing sheet and four items which describe sex equity issues which must be 
resolved. Participants are asked to analyze the situations individually 
and then discuss them in small groups. The facilitator may wish to intro- 
duce this activity with comments such as the following: 

deJi<.gn and imp^ejno^nta.tA.cyi of] lUhUctLCi p-iog'umh . Impun.tant as this 
activity m muit cU\-io bf cuiWiC. 0(5 tlw. ncUo:ii> :v7wc/i imiit he taken in 
tkz dai^-to-day admA,nLi>OiaJtion of^ the pno^fiam. Knoivinq hvx to dea£ icith 
thz ipfioblom {jokick inevitabiif oMa^c an t'^ioittat' component ii'.x 
^qvUXij. 

"VuA^ng thz next activity ijou witi' have t.lic- oy^po'i.tun.iX.ii to 6. '/.ant' -the 
zxpOA^iznce oi Coach VoJt Jatme.^, Athtetv^ Vi-:ec.ton fc^i H<(ittop Schooi., Vou 
uUlZ be f,ac.zd lottli some 0(5 the pn.ob^em.h iv/itc/; a.^ibe and j'le ahked to a^s-itif 
in helping Coach Jamcb* deaZ uu f/i the piobwjns. 

hiotc: The facilTtator should note that Coach James is assigned no gender. 
This may be noted if assumptions of gender- are made. 
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"PIQM.6Z takz out PcuvU<Upant itioAh&hziZi PA- 4 to PA-9. Hwe you 
mXl ilnd a colZtcJUon oi mcutafUxiU on thz Coach Jame* Cwe— a bAA,ziing 
^hzztt iouA mmoi ok IttWu, and anaty6l6 6hZiJt» Ptza&z takz a im 
minuter to fiead thz mzmo6 and on&mA ikz qtiUtlonM indlvjLduaJiity. " 



The facilitator should allow approximately five minutes for the 
group to complete their worksheets. When this has been completed, the 
facilitator should provide the group with the following direction^: 

"Now that you'vz had an oppofitvuUty to pKo\)ldz tomz 6aQQ2/itionA ioK 
hzlping Coach Jamz& dzat uUth thz pn.oblm& outtinzd in thz 6hzzti, w *Ajz 
go^ng to oik uou to dlicMA youA. 6oiivUoni mXk othzK pafiticipanti. 
Vou'U havz about tzn mimtu to dA^ciUA thz coiz^. To makz 6uAz that 
zadi ca&z u> covzKzd, voouZd thz pz/uon& on thz Izit ^idz 6^ thz fioom 
cjoncZYvtfiatz on thz mmo Kzczivzd i^nom HobzAt itiztih and Ann Bnj06h. Thz 
peA6on6 on tkz ^ght tldz oi thz fioom should iocu& on thz memoA AzgoAding 
Jack Ramzy md Jziin.&y Evan&." 

The facilitator should allow about 10 minutes for small group 
discussion. During the time that -mall groups are discussing the 
cases, the facilitator should be available to answer questions, encourage 
participants, and supply any missing or needed materials. 

3. Total group processing ( 5 minutes) 

The facilitator should reconvene the group and spend a few minutes 
processing the small group discussions. Questions which might be used 
for this purpose include: 

• What were the Title IX implications for the cases you considered? 

• What solutions did you identify? 

After the group has given some indication of their responses, the 
facilitator should call their attention to Partij:ipant Worksheets PW-5A 
to PW-8A, which provide an analysis of the cases. Participants may wish 
to compare their responses with those provided on the analysis sheets. 

F. Summary comments ( 5 minutes) 

The facilitator should spend a few minutes summarizing the session 
and preparing participants for the next session. 

"Poung tlhiii 6QA,6lon toe /lave 6p^nt timz coni>ld(L>ung tiiz model (JoA, 
change., jL6iUi6ing 6zk equity in athZztla pnogfvam, idznti^ying 6tep6 
i\o^ apphji:ig the. diangz pA0C(i66, cAzating 6p(LCA.^icxLtion6 a itudznt 
intiiUQJit iun\.'ty, and ddvoJioping aJUtnmXivzA ion. solving 4cx zqulty-Kzixitzd 
pn.oblmi>. Each oi tht&z activities um dUAzctad tomAd incAza&ing ouA 
undeAstandiyigi oi the need iofi hex equity and the 6fUttii necu6anxf ioK 
implmeivUng &eK equAt.y. 

"EiicntA to implement Title IK can provide tho6e oi us involved in 
athH.U.ci> icUh an important oppontunxty to cJuXiailly examne tixe 'What 

oi u tf pfivQfuim, to pn-oject the 'liJhat Can Be' and to i>tAlve to achieve 
a /n(].'i ('t'V'cf quality pfiogfum which wiee-ti the needs oi all students. At 
t'ui I'iniit a'e'Aii goinij to fai;e a ten tninute bfieak and then neconvene 
wUii the total g^oup." 



2. Small group discussions 



(10 minutes) 



III. 



BREAK 



TIME REQUIRED: 10 MINUTES 
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ACTION PLANNING FOR SEX EQUITY 



TIME REQUIRED: 50 MINUTES 



A 
B 
C 
D 
E 



Total group reporting (15 minutes 

Lecturette— "Indivicjual Action Planning" (10 minutes 
Individual activity— "My Action Plan" (10 minutes 
Small group discuss si ons (10 minutes 

Total group processing ( 5 minutes 



Purposes of the activity ; 
Purposes of this activity are: 

• to provide participants an opportunity to share the experiences 
in the physical education and athletic group sessions 

• to provide participants with an overview of action planning 

• to provide participants with an opportunity to develop initial 
change plans 

Materials needed ; 

For participant use: 

• "Suggestions for Action Steps"--Physical Activity Worksheet PAW-ft 
(attached to this session outline) 

• "My Action Plan""Physical Activity Worksheet PAW-9 (attached to 
this session outline) 

For facllitator(s) use; 

• Charts on "Effective PR" 

(see text IV B--"Individual Action Planning") 

Facilitator preparation required : 
The facilitator(s) should: 

• thoroughly review this outline and the participant materials 

• review the suggested comments and lecturette and adapt them to 
accommodate unique group needs and facilitator style 

• prepare the charts listed in the "materials" portion of this 
session outline 

• arrange for an overhead projector if acetate transparencies are 
to be used 

Procedure : 

A. Total group reporting ( 15 minutes) 

The purpose of this session is to create a climate for informal 
sharing of the activities of the physical edu(^ati&n and athletics group 
sessions and to begin consideration of the development of initial action 
plans. 
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The facilitator should open the session with conments such as the 
following: 

"Vou've. been^meetcng apoAt at th/izz itMo) ^zpoAoZe. gfi/yup6 to cxjn&ldeA 
4ome oi tkz Tltlz IX and 4 ex tqvuUy conczAi/u u thzy ^p^iioaJUiy KzJbotJtQ. 
to physical zduLca;Uon and (UhZeX>it6. 8e^o>ie m move on to thz nzxt ojcXlvJUbj 
to gain a pmpectcve o^' thz typu oi things that happzmd in thz physical 
iMcation and athZetici 6U4ion&, letU takz a%&/0 minutu to Kzvi&jo the, 
^ei^iom. 

§ \)ikoLt iuj/uU 0^ things uiznt on in youK 6ti^ion&? (process group response) 

• What quution& oK conceMM Kmain in youA. mind6? 
(process group response) 

# What ioitoM-up actions ofie ^ugge^tzd?'* {process group response) 

The facilitator should use this group processing as an opportunity to 
re-establish a common frame of reference for the total group. If the time 
is being used productively, the full 15 minutes should be devoted to this 
activity. If not, the facilitator should feel free to move Into the next 
activity. 

B. Lecturette""Indiv1dual Action Planning" (10 minutes) 

Suggested lecturette: 

"VuAing the. apptication ^oA-iiom m have ^ociued on the itt^uu 0(J 
4ex equity tw viei/ied inam tlie peAipective OjJ phy^icat activity peMonneZ. 
PHimoAy attention ha6 been given to the impiicationi oj^ 4ex equiity ^ok 
the 6tkactuAe and operation OjJ phy^ieaZ activity pn.oqjLam. We know, 
homvefL, that physicaZ activity p^ognam do not opehate apant ^^om the 
total 6chooJt OK the community. IjJ changei axe to be made, it uUlZ be 
nece&baAy to inten.pfiet the need jjo-t change and to involve othefi gKOixp& 
iixck 04 boajid membefU), admini6tnaton^ , othefi A^jJjJ, 4>tudent6, and the 
loAgeA. community. 1^ we axe to attain 6 ex equity, it uiUZ nece66itate 
ouA movAMg out and cafoiying out tlie vaxioui lom& ojj public n.elati.on& 
that ajie needed. 

"How mulA we, oa individuals, get on with thi& necei^oAy "PR?" 
We begin with ouK&elvei. We begin uiith ou/i om intcAnalization OjJ the 
concept that each child ib a human being and that each and all educational 
oppoKtunitiei, 4>hould be available to each clviZd, no matten. t^iat 4 ex. Once 
we've inteAifuUized thii concept and made the changes, we must make 04 
individuals in ouA own way o^ thinking. .ouA own way 0^ acting, then 
we will be individual Kole models ^ok otheAS to view and follow. This 
individual Kole modeling is the ^iASt and most Hjosting PR image we have. 

"Vo we becjin to give lip service to eoualitu and then continue to allow, 
lead, OK onjgayiLze in a discAiminatoKy ok biased fashion? Vo we accept 
the law CKcept ^ok the paAt..any poAt tlvat is disagKeeable to oua own 
vested inteAests? 
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"A^teA pzMonaZ inteAmtLzation and action, thtn muAt takz It one 
6ttp ivuithzA'-tiuit 0^ thz invotvemznt oi otkvu, Oua ln\)ol\)mM may 
takz tkz 0^ making uoith 6tadent(> and itudznt gA.oup6 to incAza&t 

thexA ItvdU oi aMJaAene64 and to lm)olvQ. thm In thz chanQU wlUah m{i6t 
be madz. OuA invoivmznt may mom taking thz tiirn to inborn paA.ejnt& 
about the. nzzd ioK ^ex ajquAXy and thz potzntiaZ ^oK po^itivz outcomes. 
Oh, OUA involvemznt may mzan MOAking iMk ouA coJUejaguzh in int^pAzting 
thz nzed ^oA a ex zquity. Each o^ tkz&z ionm o^ involvemznt makz up qua 
om "PR" pAogAoms,'* 

The facilitator would then display the first chart of the series 
"Effective "PR" on the overhead projector or on newsprint and continue. 



Wko does tkiS^'PR" ^King 
WKo communicates « 





^HFPtcTiO^ r'rt' CD 

"Who fioi fidAipondlbitiJiy ion tlvU "PR" thing? Aa we can 6zz, EVERYONE 
mu^t be AJi thz act i^ PR ii, to be positive, ,,1^ change id to occuA {^)z mu^t 
COmUhlJCATE ziizcjUvuly, . . " 

The facilitator would then display Chart 2 on the overhead projector 
or on newsprint. 
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It's Old Common Sense 



1>'*PR'* is reollu common 



sehse relatiin^ wiih people • 



/ 



> Remember people are 
olwQus receivmq messoqcs*^ 



> Whot message wouU 
you like to receive? 



"Thz mz&4>cLgz{4>) we pA.ojzcX at individuatii mJU 4eAve cl6 the. 
(JoA.ce ^oA. changz* » .In oun. actiont (U indLLviduaJU-''in oua actions 06 com- 
potito. QA-oupt-'in ouA. CLCtioyii, oa a Mholz, , ,Zach OjJ oi 6tcvit!) jjA-om a di^iftCAznt 
capacAXy and pA.OjQ.ct& meA^a^e* to tkotz we ^niJ-Cuence. . .W^cU: me^^age* do 
m tznd?" 

The facilitator should then display Chart 3 on the overhead projector 
or on newsprint. 
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pioiuiiJuovwil eMcaton^ oJio. m makbiQ day-to-day dzcUion/i and acUoM 
(UQuUJtabU one^? A& pfLoioj^Uovval idjouioM, oJie. m bzcorUng chang^ (^Q^^ 
v3ho act viitk cowX^ewce and not i^jom a batz o^ ie/vi? Me we abU to tiaJUiy 
ou/L colUi(iikQ\i.(iJt>, izjdiicatz ou^ ^tadantd, fiUatz to om pabUc6 aji a po&^ttve. 
my KZQaAding zqvuty matteM—aZZ zquUty—^zx., ^ce, on. c^oiA? 

"Aa voting d(2JiZQatz& in ovJi pnai^^ijoml gnau.pi on a6 pzopla who 
inUuzncQ. voting dzlZQOto^ , oAe we making changz ocM ^ athlejUci 
by-lcm, 6chQjduZ(L6, policy 4o tkat 4ex aquity can be, achLCvzd-at Iza^t 
on papcAl 

" And iinaJUiy... oi pcopU wfio wa^tt to 'mafee a ci^jii^eYCHCt', ' can icc? 
Con we get bei/OKicf pape^ compUancz to tkz point o^ Ajnplmntlng tha 6p.iXU 
04 v)M OA tkz IMoA oi tkz tomV 

The facilitator should then display the final chart of this set ies 
on the overhead projector or on newsprint. 
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"Owe thing l6 4uAe— PR happaM—l^ ^ U to COUSTRUCTIUE, tt mtJL6t 
be pJ^janMA. . .1^1 u> to bz PESTRliCTIUE, It mJU juAt happen. PlanyUng 
lncAza^(L^ thQ. UhzJUhood ojj ovJi 4acccA4 In oujl z^^onXs to attain 6qx 
eqiuXy. " 



The exercise is designed to give participants a chance to develop 
an active plan which can assist them with the process of change. Partic- 
ipants are asked to develop goals and objectives, specify appropriate 
actions and establish timelines for change. The following instructions 
should be given: 

"A6 m. begin to think about oua 'PR' ^ei,pon6tbLtCtLe& , m ate Inev- 
itably i^aced with the need ^ofi playinlng the type^ o^ acjtloni, uklch we weed 
to take. Ai we beg^w to think about change, It Vi Impon^nt that we 
fimemben. tiie va/Uou^ levels whe^'te changes may be made. WWUn ou/l 
cZoMiiiM / team we can begin to mnk vxith iitudewtd In u)tt//<5 which emuAe 



C. Individual work--"My Action Plan 



II 



(10 minutes) 
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a po64Xlvz fioli. modeZing 6tK-iaifi (mi 6tx-aiilnmatLvz bdiavion^* 
iHitlUn ouA. 6chooJU m can u)0Kk laUk adnuMlitfuuUon and othoA iacutty 
to buM a cJUmoutz oi amAmui and po^ltLvz actijon» And Icut, but not 
tzjOLbt, taitkin oujl commuitctce^ cmnd fjKoi^&^lonat M6ocation^, m can pnovidz 

"Thuz outcome uUJU not happm voithovX pianyUng and zUofit* (tJouZd 
you ptuMZ takt out PcuvtlUpant Woniukzet e.ntUl^d "M(/ A(Lticn Plan," 

Tfic noofdRj^htoX l6 dtbtgned to pHDvJidt a method fHanning tko^e. cfionge^ 
whtck OKQ. nzzdod to adUzvz 6zx equ^S you. MZ aJUo take out 
PoAticAjpant WokluhzeX PAW- 8, you vaWi itptt a tUtuiQ thz tujoe^ 
0^ action 6t^p6 U3kick you can takz In youA dojpoAtmejntJb t youA 6ch.ooJU, 
youA comunity and youK pnoiOj^MYiat aA40cattco»t6. P^eode ti\t tUt 

0^ poi^ibZz action Ate.p6 qulckJly, a& a mojom o^ thinking about thz v<vUoui 
typu oi action uohlch may be takzn* Thzn, complete Pafitlcipant (tJo^fuheet 
PW 9. f/ohich pKOvldti a method o^ planrUng the actionit you vM/^h to take* 
you*iZ have about 10 minuter to bejgln to iofimuZate youfi ploM aj^td then 
6pend a iew minuter ^hoAlng tho^e plam uUth otheAM In a 6maJU gfioup." 

The facilitator shoirld move about the room to be available to answer 
questions or make suggestions. \ 

0. Small group work (20 minutes) 

After participants have had an opportunity to complete Participant 
Worksheet PAW-9, they should be asked to form groups of four. The 
primary objective of the small groups would be to encourage the sharing 
of action ideas and for gaining suggestions as to how they might be im- 
plemented. Comments such as the following would be appropriate: 

"Wow that you've had an oppontavUty to Identify 4ome peA^ovial action 
ptavUi, taz'd ilke, you to ioHm gfL0up6 ^ouA. peA&oni, then hkoAe youA 
goaJU and the actlon& i/ohlch would be nece^^anjj ^on. cafuiylng tliem out. 
Aa you dl6cjut6 youfi plan6. It li> u&z^ul li you tUten coAeiuZly to otIieAi 
and heZp the^n cJtanl^y theln. gooLii, a Hen. ^^ugge^tlom^ KOjbouAce^ ok. action 
wfeen appfiopfUate and pnovlde any otheA 'polnteA^' that mold 6e oic^u^." 

The facilitator should be available to assist in the formation of 
groups, the identification of objectives, or the provision of relevant 
information whenever appropriate. 

E. Total group processing ( 5 minutes) 

After groups have had an opportunity to share ideas, the facilitator 
should reconvene the total group and process the discussions. Questions 
which would be appropriate are: 

• ''What type^ action plan& did you Aj(iiiti{iy? 

0 What boAAlen^ do you anticipate In coAAying tkuc out? 

$ What AuppontJi do you have ion accomptU^ilng yciiA QoaLi>? 
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• DJhaZ ob^eJW(vUon& do you have, at tkU point?" 



The fa^cilitator should not "force" these questions, but allow for 
any relevant comments or observations. 
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tVALUATION AND CLOSING 



TIME REQUIRED: 10 MINUTES 

( 5 minutes) 
( 5 minutes; 



(A) Completion of evaluation sheets 

(B) "Summary and Closing Comnents" 

Purposes of the activity ; 

The purposes of this activity are: 



• to provide participants with an opportunity to evaluate the 
activities Included In this application module 

• to provide participants with a general summary of the application 
sessions 

• to provide closure for this application module and preparation 
for the third generic session 

Materials needed ; 

For participant use: 

f evaluation sheet (Physical Activity Worksheet 10) 

For facilitator use: 

t charts on "Achieving Sex Equity in Physical Education and 
Athletics: A Sumnary" (see text in V. B. "Sumnary and Closing 
Comnents") 

Facilitator preparation required : 

The facilitator(s) should: 

• thoroughly review this section of the outline and all participant 
materials 

t t ev1ew suggested conments and adapt them to accommodate unique 
group needs and facilitator style 

Procedure : 

A. Completion of evaluation sheets (10 minutes) 

The purpose of this activity is to provide participants with an 
opportunity to evaluate Application Sessions A and B. This may be 
introduced with comments such as the following: 

"We Mould Ukz eac/i oi you to takz out Vhy^tcaZ AcZivtty liloAkAhzat 
10 which l6 the zvaZuatlon (Joawi ^o/l tkt ApptCccuUon Su6a.ovi&, You Milt 
notz that: tht quutlovu pn.o\)ldtd In. tku zvaluoLtLon oAe. duA.gnzd to 
obtain two kindi o^ in^omationt 

9 VouA izedback fizgoAdirtg thuz two AppJU.catA.on St&6ioru—Uhat 
acjtivijUz6 mAz mo^t uAtiul? {Ukich weAe Im&t heZpiuJt? What 
do you bilizvz you gainzd |{/tom thz Application Sz^iiom? VouA. 
an&MZAs to thz^z quzitioYU can hzZp u& to impnxsvz. oan. ^tttu/ie 
imzAvicz tAcUning pfwgAom. Plzoiz indtcjottz any idzM which 
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you my have. H.zgaA.<UnQ acjUvAM.t6 vihlch couZd M6i6t you and 
otke.fu 'in phy^lcAt zducation and othlztLu to adUzvz ^ex zquX^y. 

# VouA, ^dea4 K^QOAxUng ^u^u^e neec^A and\ ^o^oio-up— We oAe aUo 
asking you to hzlp in iduitiiylng lioHoi^^uip acZlvitlu and 
aJiQjoub ioK iutu/iz in^o^ation oK in&eXvicz Vicuining fy^ognam. 
Pizazz IndJicatz any ldza& wiUch you may have Kzgakding activitiu 
(Aikich coutd ai^i6t you and othz/u t/ooKfung in physical zducatCon 
and athZ^tici to achizvz 6ZK zquity." 

The facilitators should allow the participants a few minutes to 
complete the evaluation sheets. After participants have completed the 
evaluation, they should be collected and any questions that are raised 
should be answered. 

B. Lecturette--" Summary and Closing Comments" 

( 5 minutes) , \ 

After collecting the evaluation sheets, the facilitator will close 
the session by briefly summarizing the two application sessions, thank- 
ing all of the participants for their attentiveness and introducing 
the framework for the final generic session. These comments might be 
used. 

"In the^z two appticatCon &e4>6ion& we havz attmptzd to oAA^-t 
eac/i o<J you in: 

§ gaining a thoKougk knoijotzdgz o^ Titlz IX and it& ^zqiuAmznU 
06 iJ: KoJiatz^ td phyi>ical zduccution, athlztici, and 6zlzcZzd 
oAzoi OjJ anciZtcViy conceAn 

9 incAzjOding youA. knowlzdgz o^ an o^ganizzd ckangz pKotz^6 wkick 
may bz utUizzd in thz ijnplzmzntation o^ Titiz IX and tkz 
attaining OjJ 4ex zqulty 

0 IzoAning thz 6klitl> oi an(Uyi>lii and action planning io^ zach o^ 
thz majoK oAZdb o^ conczAn 

tf actuaUy applying tki6 knot^Jlzdgz, AkiM, and pKocz^6 to physical 
activity conczAni—thz local school 6itz, thz diUtAict school 
oiiicz, thz community at loAgz, okid thz 6tat.z/Kzgion/ nation 

"In zach oi thz objzctivz^ I've ju^t mzntionzd, wz havz attzmptzd 
to do ^oun. things:" 

The facilitator should now display the first chart in the series 
entitled "Achieving Sex Equity in Physical Education and Athletics: A 
Summary" on the overhead projector or on newsprint. 
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"Vlfut, incKQ/i&z youA mkVLznt&6: Kzg<vi(Ung thz Ibm mi JuU 
KzqulfLemmt&; 4 ex dX^cAAmlnatlon--tht ujhy^, hom, and MrfieAeA we ^ee 
<w ev/cdewce >6C4 zxA^tzncz In phy^iail activity pnognjom; cfeiwge 
and thz med ion. going about it in, a AyAtenatU ioihlon; and iinaJUy, 
thz application o^ a Mo^blz changz p>ioce44 which aZZom 6choot6 to 
zxploKz altoAnatlvu and thm plan ^oft. po6itivz action 6t&p^, 





0> « ft 





\ 



"Sexiond, tkz attUud^A we b/u-ng to TMz IX implementation pnoQHoM 
<wd thz txmpleA m pio\)idz ioK otheM aJLt-cJUtUal eZementA in the Aucce^^ 
OK iouUbuJLt oi Acx equXtj/ tHofuU. It l6 ouK KOMpoMJJiiUty to kelp AjnteJipfieX 
the need ioK eqtiUy to otheAi and to design 'PR' 6tAAtzgle/> vih^ch can /iwutt 
in a hiQheJi level oi 6ex equity 

The facilitator would then places Chart 3 on the overhead projector. 




"Tkind, covuideA and ^telzct i^om the ^ange. oi available alteAnative^ 
the minimal and optimal avenues vihich may be powued. OuA. goal miUit be to 
e^tabluh the design ioK 'iHkat WiU Be. 



The facilitator should then place Chart 4 on the overhead projector. 
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"And ^maJUy loe'ue idmtii^zd action 6tzp6 appiopUatz to 
QAch oi ovJi conczAn <vlz(U we could CHARGE. . . iofuMAd to thz atteUmznt 
oi equity, ionmAd to btttzA pfLogHrm iofi 6tudznt&.., iomaxd tom^d 
. bctteA commrUaition with ouueZvt&, oua. cottzague^, and oua 'pubJUc& 

iofmnd tomnd making thz KoatuUti optimal. How tkz m&tkodi oAz knom, 
the mcQ^ioKy 4-tep4 ioK implemzntation outtinzd, thz fiupon4>iblz _p2A&on& 
Idmtliiojd, and thz daz datt& 4&t^ . .Mie should 6e fieadtf to TAKE ACTION." 

The facilitator should turn off the overhead projector at this point. 

"A6 you coAAy out thuz implemzntation 6tfiatCi^i&& it l& impontant 
^ofL you to ^mmbcfi thuz rnjoK points t 

4 Tlttz IX Ajnplmzntatlon pfw\)ldQ^ an opportunity to impKovz alt zducational 
p/u jKamlng, Tkz Akltti dzvelopzd hzn.z can a&4>ut you in making mzaning^ul 
changu in any ok alt ^acztA oi physical activity pKogfusxming, 

• TaXIz IX imptzmejntatAjon id a pa/it o^ a total pnogKom oi inc^zoAtng 
zducational equity iofi all 6tadznt4>, Tkz activities ^uggzitzd ior 
achizving 4ex equity in physical activity pKogfummbig Muld be adaptzd 
and utiUzzd io^ ackizvlng atl zquity, . . in K.zgaAd to nxicz, cultuAz, ctoA 
and physical capabiUty a& wM a& tkz oAza oi 4ex zquity. Tkz ultimatz 
goat oi zquity zHonti U to zn^uAz that aJUi .4>tudznt& OAZ provided mth. 
pky6ical and mental zxpe^ence& which witl pKepctAe them io^ equal 
pakticipatlon in ouJi hociety and ioK maximizing the development oi theOi 
potential* 

$ The achievement oi 6ex equity i& be&t accomptUhed thncugh the positive 
Individual and g^oup eiiontd which estabtuh exemptoAy modeling. Each 
oi you ii a vl&ibte and potential teadeA within youA &choot &y&tem and 
community and youA Ke&pon&e to Title IX i&4>uei and otheA equity conczAni 
i& an impontant iactofi in the quality oi education pAovided in youA 
6y6tem. We hope that each oi you will be a positive iofice ion en&uAlng 
that the needs and ntghU oi alt students afie a consistent conczAn in 
youA pfwgnam and youA Achoot, and that you ^y^temicaUy act to en&uAe 
that the total organization and individual dtaii membeAS peAiorm in 
way6 wkick oAz consistent with this concern ior equity. 

"In contusion, I witt cloAz with thi& adaptation oi a quote irom 
CoAl R. Rogers, the eminent p^ychotogi&t, counselor/ educator: 

The only person who is educated is the pc'.-on who has tearned how 
to teRTn; the person who has teamed how adapt and change, the 
person who has Aealized that no knowtedge u.-iecuAe, that only 
the process oi seeking knowtedge gives a basi6 ior 6ecuAlty.' 

"We have been teoAnlng how to leaAn..how to adapt and how to change. .. 
good tuck In youA eiiorts to imptement Title IX and adUeve sex equitu in 
youA 6choots." 

The facilitator should announce the next general session and the location 
where it wIT be held. 
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ACHIEVING SEX EQUITY IN PHYSICAL EDUCATION AND ATHLETICS: 
ANALYZING AND PLANNING FOR CHANGE 



Charts and Information Sheets for Facilitators 
For Session B 



Prepared for the 
Title IX Equity Workshops Project 
of the Council of Chief State School Officers 

By the 

Resource Center on Sex Roles In Education 
National Foundation for the Improvement of Education 
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AN EQUAL CHANCE THROUGH TITLE IX.* 
AN ANALYSIS 

Physical Activity Information Worksheet 3 



The exercise involving the viewing of the film " An Equal Chanc e through 
IltlelX" also requires the participants to analyze the film in terms of th< 
assumptions made by the film. Enclosed in this set of materials is the 
analysis sheet (Physical Activity Worksheet 4) with a sampling of the 
assumptions made in the film. An exhaustive analysis of the film is in- 
cluded for your preparation with the variative script. Please preview the 
film and review the analyses points before the exercise. 



*This film may be obtained from the American Alliance for Health, Physical 
Education, and Recreation. 1201 Sixteenth Street, Washington, D. C. 20036. 



PAW- 3 



AN EQUAL CHANCE THROUGH TITLE IX: AN ANALYSIS 



(Note: The following are just some of the assumptions made by the 
film. The answers can help facilitate the discussion) 

1. What assumptions seemed to be made about students in the film? (e.g., 
kids naturally enjoy physical activity) 

• all students deserve the opportunity to reach their full potential 

• movement competence is essential to later physical development 

• sports are appropriate for some and inappropriate for others (sex- 
linked) 

• competition teaches social lessons 

• vigorous activity is needed for fitness 

• the demands of daily life make little distinction between men and 
women 

t competitive athletics is for physically gifted students of both sexes 

2. What assumptions seemed to be made about physical activity programs in the 
film? (e.g. physical education programs are very important to the* develop- 
ment of self-image) 

t many programs will have to change 

• sound programming can be run on a sex- integrated basis 
t sports require complex physical skill 

t team teaching is desirable 

t curriculum is not mandated in the law 

t curriculum development is the right and the responsibility of the 
school 

• lifetime fitness is a worthy goal 
t everyone needs a healthy body 

3. Whac assumptions did you see being made about similarities of male and 
female students in the film? 

« 

• in primary school, boys and girls have traditionally been treated 
equally 

• females and males can learn physical competence together 
t the range of ability is similar in males and females 

• both females and males can learn to be good competitors 
t both males and females desire to be physically fit 

4. What assumptions aid you see being made about differences between male and 
female students in the film? 

t early in school boys and girls are assumed to have different interests 
and talents in school 

• boys are active, girls are passive 
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AN EQUAL CHANCE THROUfiH TTTf F TX- AN ANALYSIS 
Major Points and Assumptions Narrative 



All students deserve the opportunity 
to reach their full potential, both 
mentally and physically 



• Many schools will have to change 
the programs 



e Sound physical education programming 
can be run on a sex integrated basis 



"Women," advised Aristotle, "may be said to be 
inferior men." Though it has taken more than two 
milleniums, most people have come to believe that 
both sexes deserve equal opportunity to reach 
their full potential . . . that all persons -- 
both men and women — must be given equal treatment 
before the law. 

That's what Title IX of the Education Amendments 
of 1972 is all about ... it says that no person 
may be excluded on the basis of sex from any 
educational program or institution receiving 
any federal support. Simply interpreted for 
physical education that means that all physical 
education classes will become sex integrated. 

That puts the burden of change with school 

classes and activities which have been traditionally 

sex segregated. Change does not come easily. 

We hope that this film will help make the changes 
required by Title IX easier for the people who 
have to change the most. 

Schools all over the country are proving that Title 
IX can enhance and complement sound physical 
education programs. Hundreds of schools antici- 
pated Title IX and already have almost totally 
sex-integrated physical education. 



• Sex-integrated physical education 



classes ars common in the early grades sex segregated. 



(Location sound: "I got it") 
(Location sound) 

Traditionally the early grades were spldcm 



• Movement competence is essential to 
later physical development 

e Physical competence is essential to 
total development 



Boys and girls together learn the early movement 
patterns that are the building Weeks for future 
achievement. Every child needs physical activities 
for total development 
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t Physical development instruction is 
needed by females and males. 

t Sex stereotyping takes place early 
in the schooling process. 

t Sports have been presented as activi- 
ties inappropriate for females. 

t Males have been urged to be actively 
Involved in sports. 



t One of the ways to build self- 
confidence is through a positive 
concept and successful physical 
activity. 



self 



t Historically physical self-confidence 
has been important for males and not 
females. 

t Physical activity programs are 
usually Integrated at the elementary 
school level. 



f It is important that both males and 
females have opportunities to 
develop leadership. 

t Sports require complex physical 
skills. 



t Historically there have been differ- 
ent activities, skills, and emphases 
for male and female programs. 



• Grouping by size, age, strength, 
skill or weight are objective 
criteria. 

• Grouping by sex is not an objective 
crit6rion. 

t Integration of physical education 
must continue into intermediate 
school . 



Elementary physical education is provided under 
direction of a physical education specialist 
supported by the classroom teacher. There is 
no question that developmental needs are equal 
for both boys and girls. As early a? 4th or 5th 
grade, though, sex stereotyping beqins— even with 
something as natural as handling a ball. Tradition- 
ally teachers separated boys and girls so boys 
could learn about sports not supposed to be 
suitable for girls. 



Any activity that a child can accomplish successfully, 
that builds self concept and forms a basis for self 
confidence is a good activity. 



Title IX is helping to dispel these outworn ideas 
of "suitable" activities that have grown out of 
old sex-stereotyped ideas. 

The specialist here is working with boys and girls 
to combine rhythm with movement concepts. There 
are few problems in complying with the requirements 
of Title IX in elementary physical education. 



Opportunities 
to be leaders. 



may 



be provided for boys and girls 



In the intermediate grades boys and girls operate 
in a more structured situation. A teacher's first 
task is to see that all boys and girls are ready 
for the more complex physical skills needed for 
sports. 

Many of these sport skill activities have tradi- 
tionally been available separately to boys and 
girls. In the sex-segregated classes, pairing and 
grouping were usually based on size, age, strength, 
skill or wbI Qht • 

Grouping by size, age, strength, skill or weight 
applies in sex integrated classes also, with 
special attention given to individual differences. 



The only difference made by Title IX is that boys 
and girls not be separated by sex but continue to 
together in classes as they were in the primary 
grades. 



be 
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• Students need positive reinforce- 
ment. 

• Students can help one another. 

• Safety Is Important and the responsi 
blllty of staff and students. 



Students receive help and encouragement from the 
Instructor and coach each other as they begin 
to learn the details required by spec1a.1 activities. 

Teachers are concerned with safety and make this a 
vital part of learning. Safety Is a mutual responsi- 
bility shared by all. Here again, It Is Important 
for both boys and girls to be equally responsible. 

In many classes In today's physical education both 
boys and alrls are attracted to the martial arts 
and wrestling. But boys and girls are not required 
to wrestle together. This wrestling class Is made 
up entirely of boys. 

• Females can be challenged by strenuous Weight training classes which were often reserved 



• Physical contact activities may be 
conducted on a sex-segregated basis. 



physical activities. 

• Title IX Is not a curriculum law. 

• Equal access and Integrated offerings 
are the key to Title IX. 

• Movement competency Is a physical 
and psychological prerequisite for 
competitive situations. 

• Competition teaches social lessons 



• Team teaching is an approach that 
works with integrated physical 
education classes. 

• Team teaching Is desirable. 



• Rule modifications are necessary 
for the successful Integration of 
contact activities. 

• There are more similarities than 
dissimilarities in the way that males 
and females play. 



• Qualified staff can instruct and 
supervise studen^-s of both sexes. 



for male students are now open to females. They 
enjoy the same challenge as males, as well they 
should. Title IX mades no requirement as to 
curriculum — only that classes be open to all and 
not be conducted separately on the basis of sex. 

With a solid foundation of efficient movement skills, 
the Intermediate student Is ready both physically 
and psychologically for supervised mild competition. 
Here students learn Integrity In competition by 
playing games by the rules — and within the rules. 
In Intramural s. Title IX requires sex-Integrated teams 
In all but contact sports. Equality of opportunity 
Is the major Intent, and teams should be picked on 
the basis of skill, weight, strength, or age — 
not sex. 

Instruction in sports activities such as wrestling 
or football may present problems which, In some cases, 
team teaching can help solve. Granted, there are 
honest differences of opinion about what is a contact 
sport. 

Obviously tackle football is, but like most games, 
the rules can be modified so that boys and girls 
may play together. Here, flag football 1s being 
•played In single sex teams. 

Note the similarity In the way boys and girls play, 
even in separate teams. 

Under Title IX after school interscholastic teams 
may be made up of either all boys or all girls. 
The major requirement to understand is that both 
boys and girls be given equal opportunity to 
participate in the sport they are able and want to 
engage in. Note this buys' team coached by a woman. 
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Sometimes girls ask to be allowed to try out for 
Compensatory opportunities for females the boys' team in certain sports. It may be 



are valid and required when opportun- 
ities have been limited in the past. 



necessary to allow this and let them play on the 
boys' team if the overall opportunities for girls 
are not in parity with opportunities for boys. 
It is not necessary to allow males to try out 
for a female team unless the local situation is 
such that girls have more overall opportunities 
than boys to engage in competitive activities. 
Title IX is an equal opportunity law — to ensure 
fair treatment for all. 



• Students need to be infonned of 
program changes and the reasons for 
the changes. 



In all 

now 

your 



• Females and males can learn physical 
competence together. 



• Differences are not necessarily 
deficits. 



(sync, sound: "Greg, I would like to welcome you 
to Madison as a tenth grader. And I would like to 
help you plan your program for this year, 
junior high and senior high schools, PE is 
co-ed, meaning that you will have girls in , 
class. Heh...Heh... Think you can handle that? 
There is no telling how many boys or girls will ba 
in a particular class, and, as I am sure you are 
aware, there are some sports that are more popular 
for the boys and some for the girls. The whole 
thrust for this program is that each and every 
program will be available for both sexes; for 
example, a girl who is interested in flag football 
may play flag football, and a boy who is interested 
in volleyball will be able to get volleyball. And 
there will be a mixture in your class, sometimes even, 
sometimes uneven.") 

Here again, boys and girls both have a chance to 
participate equally in this challenging weight 
training class. 

The degree of muscular strength between the sexes 
may differ but the goal is the same - a healthy, 
fit, totally functioning person. 



• Self confidence, from physical fitness The self confidence that comes from physical fitness 
provides personal satisfaction. provides satisfaction for girls and boys. 



• Vigorous activity is needed for 
fitness. 



Girls love one of the most demanding of all 
activities — cross country running. There is equal 
need by both sexes for vigorous physical activity 
to maintain good cardiovascular conditioning, or 
physical fitness. 

Greg: "What about the contact sports like 
wrestling?" Counselor: "OK, wrestling is a little 
bit different. Any boy or girl who is interested 
in wrestling may sign up for it. However, boys 
wrestle with boys and girls wrestle with girls. 
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• Dance provides a valuable socializing 
experience for students. 



• Curriculum development Is the right 
and the responsibility of the 
school . 

• A11 students deserve an equal chance 
to develop physical competence. 



Like I said, the main thrust of this program Is 
to give anybody a chance to take any sport In which 
they are Interested." 

Ballroom dance Is traditionally a coed activity* 
a natural socializing experience that continues to 
be popular. Other dance forms — ballet, ethnic, 
and modern, for example are Increasingly popular 
with both boys and girls. 

To repeat, each school still has the right and 
responsibility for curriculum development. The 
only requirement made by Title IX Is that all 
students, male and female have equal access to 
what Is offered. 



Here students 
the teacher. 



receive one-to-one Instruction by 



• The range of skill found within 
groups of males and females Is 
similar. 



• Physical competence should be 
learned sequentially. 

• Physical fitness has social Implica- 
tions. 

f The rules learned 1n game playing 
provide models for appropriate 
social behavior. 



• Lifetime fitness is a worthy goal. 



/ 

It 1s Interesting to note that the range of ability 
in time trials shows little difference between sexes. 
Perhaps one of the reasons is that girls have had 
competitive opportunities in swinning over a longer 
period of time. One of the more exciting courses 
offered in some schools is scuba diving -- an 
exhilarating, individual experience. 

With movement ability developed in the early years 
and sports skills sharpened in Intermediate grades, 
high school students are ready to learn more 
advanced concepts. 

They learn the value of physical fitness and respect 
for the ability to cope with emergencies as well as 
the demands of everyday life. They begin to 
see how the rules used in game situations can 
sometimes help them handle real life experiences. 

Our goal for students is that they develop the 
ability and the desire to stay fit throughout a 
lifetime. It is important to note that Title IX 
makes no requirements as to choice of equipment. 
Students are helped to choose the activity that 
best suits their strengths, skills and needs. 
Vigorous warm ups are fun for everybody. In many 
parts of the country, skiing is a popular winter 
sport for both men and women -- in fact, the whole 
family. To ski well and safely requires a high 
level of skill, flexibility, strength, and 
endurance. A high school physical education class 
is an excellent place to prepare for a trip to the 
snow. All this is topped off with a two-mile run. 
Hey, the teacher made it! 
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0 There are physical differences 
between females and males. 



• The pressures of everyday life do 
not differentiate on the basis of 
sex. 

• Peak mental and physical well-being 
is a desired state of being for 
both adults and young people. 



t Competitive athletics is a program 

for gifted students. 
• The purpose of physical education 

should not be the preparation of 

interscholastic athletes. 

t Physical activity should be an en- 
joyable part of life. 



• Females and males are more similar 
than dissimilar. 



• Females should have the opportunity 
to compete. 

• Females are just as good competitors 
as males. 



• Everyone needs a healthy body. 

t Everyone has a need for physical and 
mental well-being. 



With slightly modified rules to limit potentially 
dangerous body contact, most games can be made 
suitable for integrated classes. 

The demands of daily life make little distinction 
between the sexes. 

In order to function effectively, men and women 
need the opportunity reach a peak mental and 
physical well-being. 

The intent of Title IX is to assure that no students 
because of sex will be cheated out of the opportunity 
to develop all their potential for a full and 
healthy life. 

Although athletics is available for the gifted 
individual who wishes to excel, the purpose of 
physical education is not to make an athlete of 
every student. 



The more realistic purpose Is to help each one 
acquire the skills and confidence that will help make 
vigorous activity an enjoyable part of the daily 
lifestyle. Every student should know what it 
feels like to be healthy and fully functional. 

Where they have the opportunity, girls show that 
there are more similarities than dissimilarities 
between the sexes. 

Up the last hill, here is where legs seem to turn 
to water, but a resolute spirit wins out. When 
girls have the opportunity to participate they 
are good competitors. 

So long as a sport is equally available, athletic 
teams may be of a single sex or sex integrated 
depending on the circumstance. 

Boys o.: the water polo team practice at six o'clock 
in the morning. 

Everybody needs coordination, strength, skill, 
endurance, and a healthy body I 
Everybody needs physical and mental well-beingi 
Everybody needs activity for a lifetime. All kinds 
of people. All their lives! Title IX is another 
step to assure that everybody achieves this. 
Keep Moving, America, we're doing great I 
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Actions Taken 1 
(eg. I.S.E.) 



"WHAT IS" 



T3 

Of T3 

I 



Consider 
"WHAT CAN BE" 



SYSTEMATIC STEPS FOR PROGRAM CHANGE AND TITLE IX IMPLEMENTATION 



Evaluate 
"WHAT IS" 

and 

Identify action 
alternatives 



— ^ 


Decide 
"WHAT WILL BE" 




Implement- 
ation of 




Continuing 
Evaluation and 
Modification of 








Plan 


> 


Plan 

1 
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ACHIEVING SEX EQUITY IN PHYSICAL EDUCATION AND ATHLETICS: 
ANALYZING AND PLANNING FOR ACTION 



Charts For Elementary Physical Education Subgroup 



Prepared for the 
Title IX Equity Workshops Project 
of the Council of Chief State School Officers 

By the 

Resource Center on Sex Roles in Education 
National Foundation for the Improvement of Education 
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ACHIEVING SEX EQUITY IN PHYSICAL EDUCATION AND ATHLETICS: 
ANALYZING AND PLANNING FOR ACTION 



Charts For Secondary Physical Education Subgroup 



Prepared for the \ 
Title IX Equity Workshops Project 
of the Council of Chief State School Officers 

By the 

Resource Center on Sex Roles in Education 
National Foundation for the Improvement of Education 
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ACHIEVING SEX EQUITY IN PHYSICAL EDUCATION AND ATHLETICS: 
ANALYZING AND PLANNING FOR CHANGE 



.Charts for Action Planning for Sex Equity 
(all participants) 



Prepared for the 
Title IX Equity Workshops Project 
of the Council of Chief State School Officers 

By the 

Resource Center on Sex Roles in Education 
National Foundation for the Improvement of Education 
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ACHIEVING SEX EQUITY IN PHYSICAL EDUCATION AND ATHLETICS 
LEGAL REQUIREMENTS AND THE NEED FOR CHANGE 



Participants' Materials for Application Session A 
for Physical Activity Specialists 



Prepared for the 
Title IX Equity Workshops Project 
of the Council of Chief State School Officers 



by the 

Resource Center on Sex Roles in Education 
National Foundation for the Improvement of Education 



ASSESSING TITLE IX IMPLEMENTATION 
A PHYSICAL ACTIVITY PROGRAM PERSPECTIVE 



Physical Activity Worksheet 1 



What positive experiences have you had in attempting to comply with the 
provisions of the Title IX regulation? 



What are the. greatest barriers to the attainment of Title IX compliance and 
sex equity in physical activity programming in your district? 



What one issue concerning sex equity in physical activity programming would 
you like dealth with in these two application sessions? 
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BASIC GUIDELINES FOR PHYSICAL EDUCATION TITLE IX COMPLIANCE 
Physical Activity Information Sheet 2 



In order to apply the necessarily abstract and technical language of the 
Federal regulation to the physical education programs of education agencies 
and institutions, it may be useful to review a number of basic guidelines or 
rinciples derived from the Regulation. The principles regarding compliance 
in this area are scattered throughout the Regulation and the following guide- 
lines pull together the es:ence of physical education compliance. 

1. Physical education programs, courses, classes, or activities may not 
differentiate between students on the basis of sex. 

• Any requirements for participation in physical education must be 
the same for females and males. Male and female students may not 
be required, on ''the basis of their sex, to complete different 
numbers of hours, days, or semesters of physicdl education. Males 
and females may not be required to participate in different physical 
education programs, classes, courses, activities. 

• Participation in physical education programs, cou>^ses, classes, or 
activities may not be refused to students on the basis of their sex. 

« Physical education courses and classes may not be conducted separately 
. 'for male and female students (except on those occasions whv?n they 
deal exclusively with human sexuality). The same is true for most 
physical education activities. 

• Physical education courses may not bo sex-designated. 

2. Title Ix Does not require any specific curricula or activities within a 
physical education program; it requires only that those which are offered 
by an agency or institution be open equally to students of both sexes. 

3. Title IX does not specify any particular process for the assignment of 
selection of students for physical education courses or classes. Any 
procedure may be used if it does not discriminate on the basis of sex. 

4. Students may be grouped by ability, as assessed by objective standards, 
within physical education classes or activities. Grouping by objective 
standards of ability may result in groups composed primarily of students 
of one sex. 

5. Students may be separated by sex within physical education classes for 
participation in wrestling, boxing rugby, ice hockey, football, basketball, 
and other sports thp pui'post; or major activity of win'ch involves bodily 
contact. 

6. Evaluation of student's skills or proijress in physical education- must 
be based on standard wliich <io not have an adverse impact on students 
of one sex. 

I'AW- 2 
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If the use of a single standard or set. of standards for the evaluation 
of both female and male students has an adverse effect upon students of 
one sex: 

• two separate standards or sets of standards, one for males and one 
for females, should be developed for evaluation of skills or per- 
formance; or 

f a single standard or set of standards which measure individual student 
improvement should be adopted. 

7. Physical education facilities and equipment must be allocated without 
regard to the sex of students or instructors. 

8. Physical education staff must be assigned teaching and supervisory duties 
(other than locker room supervision) on the basis of their qualifications 
rather than their sex or the predomiridnt sex of the students in a particu- 
lar course, class, or activity. 

9. Physical education staff may not be treated differentially on the basis 
of sex in hiring, job assianmerit or classification, compensation, or any 
other condition of employment. 

10. Ihe Title IX regulation makes no requi reiuents regarding tne administrative 
structure of the physical Gi:lucation department or staff. If, however, any 
Changes are made to accompany tne integration of physical education classes 
by sex, these changes may noi hdvj dn ddversH effect on the eiiip i uyinent of 
one sex. 

n. Elementary schools should have been in full compliance with the regulatory 
requirements for nondi scriniination in physical education by July ?1 , 1976. 
Secondary and pnstsecoiidrT'y schools should ccinply fully as rapidly as 
possible, ^^ut in no event later than July 21 , 1978. 

12. If noncompliance with Title IX requirements for nondiscrimination is identified, 
two forms of action must be taken: 

f modifications must be made to correct any policies, procedures, 
or practices which have been found to discriminate; und 

• remedial steps must he taken r.o alleviate the effects of any 
discrimination identi f ied . 

Secondary and postsecondary schools are qriuited an adjustment oeriod, not a 
waiting period. Barriers to immedicittj tompl lance must be identified, and 
active steps toward their elimination must be taken during this time interval. 
Such steps might include: program pldtinirTg, stdff training, facilities or 
construction of additiondl facilities, etc. 



Prepared by Martha Matthews a. inciuied in Title IX and Physi cal Edu cation: 
A Compliance Ove rview . Wasningtoii: i^esourcc Center "on "Sex Roles i"n Education, 1976. 
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BASIC GUIDELINES FOR CONirETITIVE ATHLETICS TITLE IX COMPLIANCE 



Physical Activity Infor-nicition Sheet 3 

1. Athletic programs may not be conducted separate on the basis of sex unle ss. 

t The teams are involved in c^ontact sports such as football, basket- 
ball, wrestling, boxing, ice hockey, or rugby. (NOTE: Other sports, 
whose purpose of major activity involves bodily contact, may be deemed 
contact sports but districts must apply to tlie Office of Civil Rights 
for permission to treat sports other than those listed as contact 
sports. ) 

f Selection for participation on the team is based on competitive skill. 

2. Title IX petTTiits but does rot require schools to field separate teams for the 
exemptions listed in number 1 unj^js tlie operation of separate teams is 
necessary to satisfy the interest and abilities of both sexes. 

3. If a school fields a team in a non-contact sport for one sex but not the 
other then members of the excluded sex must be allowed to try-out for the team 
unless the overall athletic opportunities for the excluded sex have been 
greater than those opportunities for the sex which the team proposes to 
serve. 

4. Title IX makes the following provisions for INTRAMUkAL or CLUB activities: 

• No studer.t may be denied participation in contact or non-contact sports 
for which there is or is not a sele«.;tion criteria based on skill if 
sufficient interest exists among niemt.ers of the sex that would other- 
wise be excluded an6_ if the*"e are fewer opportunities for members of 

that sex to participate in sports at the level of conipetition in qjestion. 

• Teams in non-contact spor'ts for which thp criteria for participation i-^s- 
interest other than competitive skill niay not he limited to members of 
one sex. 

5. The Title IX regulation allovs scnooU to conciict sruccut teams (cnrprised of 
members of botf' sexes) onlj/ if (. i. i vi: i I i is a seiecLion criterid and 

if the needs, inter-ests ant! ahiliti.- nf ir.th scxts are effectively accommodated 
by havinrj only one teai';. Snoukl i: ovord M effect of offering only one team 
mean that Miony intf^resteo mon-hM s (^i onr '"-cx erf- hxc Uifitd du^^ to \c\ck of sufficient 
skill, then the offe'^inrj of onr ^cno viovU' not l-c ricf^tT i;cj V.v needs aiHJ at Hi ties 
of both sexes. 

6. Equal opportunity to uart iripati.' i-i at M.r.K.-^ i;;;j?t bn nrovided to niembcrs 
of both sexes. While this ^Izer- not n.^irn: itv in tis'jal support, there 
must be evidence that equi cable serviv f.-"- ar • ;r(;viticd in ftiese and other 
areas : 

• Effectivo acciMTio.iar iot; of thp i '^tc'i>".. t 'lui ai-ilitips o\ members of 
i)0th sexes m s[}rrLi, and iin-ei^ n i I i t 1 1'" 'j r : ••tt'.j i;H»st validated 
through use of btadenl , pate:;! .jiiH t.nwl'-, ^U' vf^ i-'a (.o;;ip i Ki t i on arid 
interpretation) , 
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• Equipment and supplies provided; 

• Travel and per diem allowance provisions; 

t Opportunities to receiv-; coaching and academic tutoririq; 
f Access to locker rooms, practice and competitive facilities; 

• Access to medical and training facilities and services; 

• Access to housing and dining facilities and services; and 

• Efforts to provide publicity 

7. Eligibility standards, medical examination requirements, and other criteria 
for requisite skill (grade average, etc.) must be the same for members of 
both sexes. 

8. Schedules (length and duration, not necessarily season) and supervision 
must be the same for teams of one sex if there is a like team of the other 
sex. 

9. Opportunities to play before an audience must be comparable. 

10. Teams may be coached by members of the opposite sex and districts must seek 
out the best qualified candidate to coach the team in question. 

11. Athletic coaches must be assigned coaching and supervisory duties (other 
than locker room supervision) on the basis of their qualifications rather 
than their sex or the predominate sex of the students to be coached. 

12. Athletic staff members may not be treated di f fe)'entially on the basis of sex 
in hiring, job assignment or classification, compensation, or any other 
condition of employment. 

13. Title IX regulations may not be superseded by adherence to other sports 
governance bodies (high school federations, leagues, recreation departments, 
local policy, etc.). Either the policies and practices which conflict must 
be changed or schools must withdraw from membership from the conflicting 
governance body. 

14. Title IX makes no requirements regardiiv. Lhe administrative structure of the 
athletic departmerit( s ) and staff. If, huwcver. any changes are made to 
accompany compliance withtne Title !X requldtiori in the an-a of after scPool 
sports, these changes nay net have an adverse o^f^rf on thp Pn.nlnvmpnt nr the 
job-grading of members of one sex. 

15. Elementary schools should have been in full c.oinpl idnce with the regulatory 
requirements for nondiscrimination in iritromural s , dub sports and inter- 
scholastics by July 21 , 1976. Secondary schools shrtiild (.omply fully as 
rapidly as possible, but in no event later il^in .luly ?], 1Q78. 

16. If noncompliance with lifir IX rtuju i (■cmenv lot iumkI j ,■ iinirid [ Idh is idpiiti^ied, 
two forms of action must be taken: 
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• Modifications must be made to correct any policies, procedures, or 
practices which have been found to discriminate; and 



• Remedial steps must be taken to alleviate the effects of any discrimina- 
tion Identified. 

Secondary schools are granted an adjustment period, not a waiting period . 
Barriers to Immediate compliance must be Identified, and active steps 
toward their elimination must be taken during the adjustment period of 
1975-78. Such action steps should be clearly outlined and on file with 
the district Title IX compliance plan. 



/ • 

/ ' 

J 
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Prepared by Kent Boesdorfer and Shirley McCune as included irt Title IX 
Compliance in Physical Educat ion and Athletics: A Workshop ih Aw.areness 
and Diagnosis , Wo^-king Paper for a Training Information Workshop, Denver, 
Colorado, 1977. PAW- 3 
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PHYSICAL EDUCATION CASE EXAMPLES 
Physical Activity Worksheet 4 



Listed below you will find a number of case examples of situations which may 
occur in the day-to-day operation of physical activity programs. Please read each 
one and answer the following questions: 

• Does the case example demonstrate a violation of the Title IX regulation? 

• If the case example does not demonstrate a violation of the Title IX 
regulation (sex-discrimination), would it be characterized as a sex-biased 
behavior? 

• If either of the conditions exist (sex discrimination or sex biars), 
what are some of the appropriate corrective and remedial steps wivich 
may be taken? 

Physical Education— Elementary Case Examples 

1. For several years two faculty members have been trying to introduce 
"Movement Education" into their physical education classes for the 
fourth grade. Two other fourth grade teachers have continued to 
follow a sports orientation for their curricular efforts. Now, par- 
ents are complaining that it's not fair for some students to get one 
thing anq others to get another. As the fourth qradn chair, 

what would you do? 

2. While driving past an elementary playground you notice that all of 
the boys are playing a rousing game of dodge ball while the girls 
are swinging on the swings or sitting under the trees. Your com- 
panion comments, "I guess dodge bail is too rough for the girls." 

3. Several parents have learned about Title IX and are appalled that 
the school is still conducting separate physical education programs 
for all of the students grades K-6. They demand to know when their 
daughters will get an "even break." As chair of the Title IX 
faculty committee you explain that this is a very unpopular law and 
physiologically students are not equal so coeducational physical 
education is out of the question. What might happen? 

4. The physical activity class is completed. The teacher tells the girls 
to put on their shoes and return to class while the boys put away all 
of the mats. 

5. During fourth grade physical education, the boys play soccer while 
the girls take dance. 

6. Mary is an outstanding athlete. Every day she is allowed to play with 
the boys during physical education while her female classmates engage 
in other activities. 
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Physical Education—Secondary Case Examples 

1. In order to qualify for advanced track and field classes, students are 
required to run a mile in less than six minutes. The result is that 22 
boys are admitted to the class, and no girls qualify. 

2. In order to provide the best instruction possible, the staff at Kennedy 
High School decides to team teach all contact sports classes so one man 
and one woman are assigned to each section. 

3. The boys in a physical conditioning class are complaining because they 
must do a full pull-up to pass the arm strength test, while the girls 
only have to do the bent arm hang for 10 seconds. 

4. All classes of basketball made up predominately of girls are 
scheduled into the small gym while all classes predominately composed 
of boys are using the big, official gymnasium. 

'j. Xavier High School has Initiated coeducational physical educa- 
tion for all of its 10-12th grade students. The freshmen, how- 
ever, are still in sex segregated classes so that they can be 
classified and "properly" oriented to what lies ahead. During 
this freshman year all boys must take weight training and wrestling 
while all of the girls must take posture analysis and modern dance. 
During the spring ouarter they are exposed to coeducational 
activities on an elective basis. 

6. In order to overcome past discrimination, the merged physical 
education department announces a new course in girls' weight 
training so they can "catch up with the boys." 

7. An irate parent is complaining about the injury his son received 
in a soccer class. It seems a 180 pound girl crashed into Jim, 
his 105 pound son, in a beginners' class. 

8. A girl returning from terminating a pregna:icy is required to 
make up all physical education sessions missed while a boy 

in the same class is allowed to re-enter after recovering from a 
broken leg with no make up work required. 

9. A female physical education teacher resigns. The principal fills 
the position with a male who can help coach the football team. 
This makes the male/female ratio in physical education 6 to 3 

in favor of the men. 

10. The counselors decide that they will "unofficially" designate boys 
with an "x" and girls with a "y" on physical education class rosters 
so they can avoid overloading the locker rooms at any given class 
period. 



Prepared by Barbara Landers, State of California, Department of Education, 1977. 
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ATHLETICS CASE EXAMPLES 



Physical Activity Worksheet 5 



Listed below you will find a number of case examples of situations which may 
occur in the day-to-day operation of physical activity programs. Please read each 
one and answer the following questions: 

t Does the case example demonstrate a violation of the Title IX regulation? 

f If the case example does not demonstrate a violation of the Title IX 
regulation (sex-discrimination), would it be characterized as a sex-biased 
behavior? 

f If either of the conditions exist (sex discrimination or sex bias), 
what are some of the appropriate corrective and remedial steps which 
may be taken? 



Athletics— Elementary School Case E xamp 1 es 

1. The Washington Carver Elementary School is going to have a field 
day. Events are planned for all boys and girls. Boys will do the 
100-yard dash, the 440 run, the 880 relay and the tug 'o war. The 
girls will do a 50-yard dash, a 440 relay, an oral message relay, 
and a three legged race. 

2. While coming in from the playground, you notice Mark, the captain 
of the losing team gently crying. A colleague you are with tells 
him to "stop crying and act like a man." 

3. Cheerleader tryouts for the Pop Warner football league are being 
held on your school grounds and sponsored by two of your teachers. 
After many days of spirited workouts the squads selected are posted 
on the bulletin board. You, as the principal, notice that no boys 
or members of any of the minority races have made any of the squads 
even though many tried out and many male minority students are 
members of the football teams. What would you do? 

4. The little league for boys baseball wants to use the school fields 
for practice and play. What should the principal do? 

5. The YMCA wants to run a boys' soccer league on the school fields on 
Saturdays. What is the principal's decision? 

6. Sally wins the 50-yard dash by outrunning all of her classmates. The 
teacher comments, "Why, you're j'jst another Roger Bannister!" 
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Athletics— Secondary Case Examples 



1. Thirty-two girls want to come out for the varsity football team. The 
coach tell§ them that he's sorry but they cannot. 

2. The high school fields one golf team and effectively announces that 
it is open to all students. Twenty boys and sixteen girls try out. 
Eight boys make the team. No girls are selected. 

3. Volleyball is one of the major sports for girls at Tulare High School. 
This fall six boys approached the coach and indicated that since they 
were better players than any of the girls on the existing team they should 
be the school's team. The coach, Mr. Bing, thanked them but related 

that the girls would continue to represent the school since boys cur- 
rently had fourteen teams on which to compete in eight sports and the 
girls had only seven teams in five sports. 

4. The sum of $10,000 a year is allocated to Kennedy High School for Athletics 
from the school board each year. The girls' athletic director is 
demanding that $5,000 be allocated to each of the athletic staffs--male 
and female. 

5. League regulations allow the boys' varsity basketball team to play a 
total of 28 games per season (including holiday/invitational tourna- 
ments), while girls may play only 18. Championship playoffs are 
planned for the boys' team but not the girls. 

6. In an effort to expand the girls' athletic programs, the principal 
announces to all of the women physical educators that they must 
each coach a girl's team during the next term or be relieved of 
their teaching contract. 

7. The student body president, in a budget hearing regarding the dis- 
bursement of student body funds, announces that when and if girls 
sports can draw a crowd, the student body will consider giving 
them funds as they are currently awarded the boys athletic teams. 

8. The school paper has six reporters on its sports staff--five boys 
and one girl. The coverage of school sports reflects 80% for boys' 
teams and 20% for girls even though there are four boy's teams and 
four girl's teams currently in season. 

9. Today the athletics staffs will vote on the male athlete of the year 
and female athlete of the year. 

10. Sally is an outstanding diver. She wants to compete with the bovs' 

shHrthe hPs?'Hf there is no girls' swimming team. Eve t o gh 

on the bovs' tLm^''.'" ' ^'^ ^^"^'^^ ^i9ht to compete 

on the boys teams. Her parents want to know what they can do. 

Prepared by Barbara Landers, State of California, Department of Education, 1977. 
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PHYSICAL ACTIVITY OBJECTIVES FOR FEMALE AND MALE STUDENTS 



Physical Activity Worksheet 6 



Exercise A. 

D1 rections ; Listed below are eight possible objectives for physical education 
and eight different objectives for athletic programs. Rank each column 
from 1 to 8 with #1 being the most important. List other possible objectives 
on the following page but do not include them in your ranking exercise. 



Physical Education 

OBJECTIVES-- 

For students to develop: 


Ranking For 
P.E. 


Ranking For 
Athletics 


Athletics Program 

OBJECTIVES" 

For students to provide: 


A. A positive sense of 
competition 






A. Entertainment 


B. Gracefulness and 
effective body 
management 






B. Opportunities for 
the gifted 


C. A high level of skill 
in many sports 






C. Training for 

sports scholarship 
candidates 


n A cpncp e\f ronnprfltlnn 

and responsibility 






D. Sports services 
for the largest 
number of students 
possible 


F ^orial qUIIq and 

recreational 
opportunities 






E. A laboratory for 
positive character 
development 


F. Optimal physical fit- 
ness levels of 
performance 






F. Competitive 

experiences in a 
wide variety of 
sports 


G. Varsity athletics 
calibre skills 






G. Championship 
experiences in a 
limited number of 
sports 


H. Positive values 
related to physical 
education concerns 






H. An extension of 
the physical educa- 
tion instructional 
program 
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OTHERS: (Do Not Rank) 



OTHERS: (Do Not Rank) 



Directions For Scoring; Select a partner of the opposite sex and total the 
numbers given as a ranking for each of the objectives. Does this total, 
when taken in its numerical order (from least high to highest), change the 
ranked position of your objectives? Where do the most changes occur-- 
physical education or athletics? To what do you attribute the existing 
discrepancies? 



Exercise B. 



Work with a partner of the opposite sex, list the three top objectives one 
should have for "Student Physical Education." 



1. 

2. 
3. 



Work with a partner of the opposite sex, list the three top objectives one 
should have for "Student Athletics." 



1. 
2. 
3. 



Exercise C. 

Discuss with the group what must happen to reconcile the differences. 
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SUGGESTED ANSWERS TO PHYSICAL EDUCATION CASE EXAMPLES 



ERIC 



Physical Activity Worksheet 4A 

The following answers are provided for use with case examples included 
in Application Session A for Physical Activity Personnel. These answers 
respond to these questions: 

• Does the case example demonstrate a violation of the Title IX 
regulation? 

• If the case example does not demonstrate a violation of the Title IX 
regulation (sex-discrimination), would it be characterized as a 
sex-biased behavior? 

« 

• If either of the conditions exist (sex-discrimination or sex-bias), 
what are some of the appropriate corrective and remedial ^teps 
which may be taken? 

Physical Education--Elementary Case Exa " ^les 

Case 1. This situation is not in violation of the Title IX regulation, unless the 
physical education classes are being conducted on a sex-segregated 
basis. The existence of two different methods of instruction does not 
constitute non-compliance, but may clearly indicate a bias that could 
impact negatively on one sex or the other. 

A suggested corrective action would be the development of a consistent 
philosophy and physical education program for fourth grade students. 
All students deserve similar instruction or individualized instruction 
which can meet the needs of each child. 

Case 2. The remark that "dodge ball is too rough for girls" would indicate the 
presence of sex-bias, but it is unlikely that a Title IX violation has 
occurred, unless equipment has been assigned on the basis of gender. 
While this situation would probably be prohibited by the Title IX 
regulation, if the activities were part of the instructional program, 
the free play or recreational nature of recess wouid not prohibit sex- 
segregated activities. 

Possible corrective steps wouid include having the staff ensure that 
sex-segregated play groupings vere by choice and not by the exclusion 
of the other sex. In addition, staff should make positive effects to 
counsel all students as tc le availability of all activities and en- 
courage play on the basis individual interests. As students become 
more comfortable with mixed sex groupings, it would be anticipated that 
such scenes would becom^i les; prevalent. 

Case 3. This is an example of the school's sex-biased attitudes which result in a 
violation of the Title IX regulation. Th(-: provision of sex-segregated 
physical education is based on outdated stereotypic information that is 
contrary to fad. 
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The corrective action callcjd for is the immediate integration of physical 
eduction classes at the K-6 ^jraae levels. If this conversion is resisted 
by tf.e schools, an internal g>"ievdnce or complaint may be an appropriate ' 
method of urging the schools to comply with the Title IX regulation or 
a complaint may he filed with the Office of Civil Rights, Department of 
Health, Education, and Welfare. 

Case 4. This assignment of activity on th? bah-is of sex would be a violation of 

the Title IX rf^gulation. \\] students should be given the same opportuni- 
ties to perform tasks. Groupinq by sex for work details or going to and 
from lunch or tne pl'"'~'grc')r:d sfiould he avoided. 

Corrective steps mighr. include development of policy guidelines, inservice 
training for staff, and individual consultation with instructional staff. 

Case 5. This assignment of activity on the basis of sex is a violation of the 

Title IX regulation. ClasstrS in physical education must be conducted on 
a coeducational basis. Although soccer may be identified as a contact 
sport, students could be ^e^arated by sex for actual participation in the 
game or contact drills. Ski l is sessions not involving contact should be 
conducted on a coeducational basis. 

Corrective steps woulo bo the development of policy guidelines, distri- 
bution of such gu-idel^nes to staff, and inservice training for staff. 
Other corrective st.:ns v/oi.;ld include developing a physical education 
program which would provide? movement activities and field sports for 
all students. 

Case 6. The segregation of male and fenale students durinq physical education classes 
would be a violation of Title IX. Although the needs and abilities of 
one outstanding fenidl^? student have been recognized and accommodated, 
oth-^r students are bei^'iu di incriminated against by such behavior. Title IX 
does not dictate curri ,1'jin, but does encourage programs that best serve 
the needs, iritorosts, id af ilivios of ali students. 

This situation -hou^d be f:o>rec:t'd by p^'cvidipg coeducational physical 
education immoJiotc : v . 



Phys ica l fo uc a t i o ri_- - '>j znjKi<.'y\' 



Case 1. Grouping by abil'tv i r./..-:„is t>i... vj^'^^r the r.l'e. IX regulation. Ability 
groups should ijp (J -i t. f )• '.i '.{-.; b, oi. n •. , jr I i v 1 1 v -rf;l .Ued criteria. 
However, if u,erc ari; - jifi-ien^ .j*-' -tu.h-nt^- (ft-males and/or 

males) that ^..mn-t .>,,-., ,t i <,^-l-,,^:,: inr l^j-, ;:,n in the class, but 
have i 'iter r . (;.?.■,;-■. '>,(.,\| ,y --.ro'.uii-, !(• tfu-;ti. 
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Case 2. This is not only permitted by the Title IX regulation, but it is 

also highly desirable, especially during the adjustment period from 
1975 to July 1978. Caution should be taken, however, that this team- 
teaching approach does not result in the boys beiny instructed by 
the male instructor and vice versa for the girls. 

Case 3. If it has been found that identical evaluation standards for females and 
males in this area results in all /most of the females getting lower 
grades, then the differential standards are appropriate and permitted 
under TUle IX regulation. It may be more desirable to allow any 
stud .It who cannot execute a pull-up to do the alternative bent arm hang. 

Case 4. This scheduling option would be a violation of the Title IX regulation. 
The situation reflects the age-old stereotype which believes that all 
boys are more robust than all girls and must, therefore, have more 
space. 

Corrective steps would call for cooperative use of both gyms with 
alternate scheuul'ng of facilities for female and male classes. 

Case 5. The Title IX regulation allows until July 21, 1978 for the phasing in of 
coeducational physical education at the secondary level. There is, 
however, a certain sex role bias shown in the selection of the required 
activities for the freshmen students. . 

Corrective steps would call for developing a greater variety of activities 
for males and females and conducting some activities on a coeducational 
basis. . 

Case 6. This spx- segregated course would be in violation of the Title IX regulation, 
Courses cannot be designated on the basis of sex. A more appropriate 
option might be to offer a novice weight training course and make it open 
to bnys and girls. If an all-female class were to result from an open 
elective process, there would be no violation of the Title IX regulation. 

Case 7. This may or may not be a case of negligence, but it does not appear to 
be a violation of the Title IX regulation. The class is being conducted 
on a coed basis and grouped by ability. It would be the teacher's indi- 
vidual rpspori',ibi 1 ity to ensure that the activities in which the students 
engage are suitable for their skills. 
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Case B. Requiring a female student returning from termination of a pregnancy 
to make up work and not requiring a male student who has been ill to 
make up work would be a violation of the Title IX regulation. Corrective 
actions would require equal treatment of students who have been absent 
for any medical disability. 

Case 9. This may or may not be a Title IX violation. If the employment procedure 
was carried out in a nondiscriminatory fashion, no Title IX violation 
occurred. If, however, only male applicants were encouraged to apply or 
only male candidates who could coach football were considered, a violation 
of Title IX did occur. 



The ultimate consideration is that of outcome. Did the selection of a 
male physical education teacher, who can assist with football coaching 
responsibilities, diminish services for females or substantially change 
the assignments of female teachers? If the effect of the action was to 
change services for females, it would be a violation of the regulation. 

Case 10. The practice of unofficial lydesignating boys with an "x" and girls 
with a "y" as a means of providing for more equal distribution of 
females and males in classes would not be a violation of the Title IX 
regulation as long as program offerings were not discriminatory. 
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SUGGESTED ANSWERS TO ATHLETICS CASE EXAMPLES 

Physical Activity Worksheet 5A 

The following answers are provided for use with case examples included 
in Application Session A for Physical Activity Personnel. These answers 
respond to these questions: 

• Does the case example demonstrate a violation of the Title IX 
regulation? 

t If the case example does not demonstrate a violation of the Title IX 
regulation (sex-discrimination), would it be characterized as a 
sex-biased behavior? 

• If either of the conditions exist (sex-discrimination or sex-bias), 
what are some of the appropriate corrective and remedial steps 
which may be taken? 

Athletics— Eleme ntar y School Ca se E xamples 

Case 1. This event is not only a violation of the Title IX regulation (in 
designating sex segregated events in non-contact activities without 
specific skill criteria), but the different events clearly indicate 
sex-role stereotyping of appropriate events for girls and boys. 
If, in order to best serve the needs, interests and abilities of the 
students, it is necessary to group, objective standards (e.g., age, 
grade level, weight should be used, not gender-based standards. 
All events sho uld be the s ame and not designated as "boys" or 
"girls" activities. 

Case 2. The Title IX regulation does not explicitly cover the interaction of 
teachers and students although differential treatment of students is 
prohibited. On the basis of the information provided, it is unlikely 
that there is a Title IX violation. 

Sex bias is clea-rly evident in the comment of the colleague. It is 
not necessarily 'Inanly" not to cry if the situation merits. It may be 
desirable to discourage the behavior, but it should not be done with 
gender related comments. The colleague should be made aware of the 
stereotyped nature of her/his comment and its potential effect on 
students. 

Case 3. The Pop Warner football league's activities would be covered as a 
consequence of the district's provision of a site, faculty advisor, 
and general support for the program. While it is clear that minority 
group members .md males were allowed to try out for cheerleader, the 
criteria tor cclcction are unknown. 
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It would be the responsibility of the principel to: 

• .determine that nondiscriminatory criteria were used in the 
tryout process 

f advise faculty sponsors as to the requirements for nondiscrimination 
and the representation of all races and both sexes 

• monitor the tryouts to confirm that they are being implemented 
in a nondiscriminatory manner, and 

• if the process was discriminatory, re-open the process after 
providing relevant information to faculty sponsors, league 
official vi, and parents 

Case 4. On the basis of the Information given, a violation of the Title IX ^ 

regulation cannot be shown. The mere usage or rental of school facilities 
by an outside organization has not been found to be "significant assist- 
ance." However, as a general rule facilities should be available 
equally to males and females and teams of a voluntary nature should 
be open to participation by members of both sexes. 

Case 5. National youth service groups such as the YMCA, YWCA, Boy Scouts, and _ 

Girl Scounts ha'-e been exempted from covei-age by the Title IX regulation. 
If this is the only school involvement in the activity, alluwinq the 
YMCA to use the fields is not considere<.l significcuit assistance to an 
organization. The school should, howevor, provide an equal access 
policy to facilities so as not to discriminaLj on the ba^is of sex. 

Case 6. The race is not a violation of the Title U requlation because it was 
not <t sex-segregated event. The teacher's comment reflectes either 
sex stereotyping or lack of knowledge regarding outstandint; women track 
performers such as Wilma Rudolph. 

Alhl _e c bjj^£condaj;j^ Sdi^^^ 

Case 1. Football is a contact sport and sex-seqregaled tod.ns aic perniitled 

under the Title IX regulation. Some effort, however, must be made to 
accommodate the interests and abilities cf the femate students. 
Possible alternative actions would be to establish female football 
or touch football teams in an intramural or intorscholdst i c activity 
(if there were similar teams against whom they could compete); or 
the females could be encouraged to participate in other teani sports 
sue!) as field hockey, speedball, soccer, etc. 

Casi^ While the processes followed for the selection of the iji.'l f team would 
rippeaf to be nondi scrin-iiiatory , i.he result.' wul * -.ho -t vim.dtion 

'he Title iX regulation if no efforts wore n.aclt.' lg pro-^ido loi the 
interests uf feiiidles. Since there is siqni f ir.tin:. interest on the part 

of females, the district should consider establishing a separate team 
for females. 
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There is no violation of the Title IX rogulatioii. Allowing boys on 
the team when the opportunities for females have been limited in the 
past would be a .violation of the Title IX regulation. Since the boys 
are interested in volleyball, the school snould consider the possibil- 
ity of substituting volleyball for one of tfie competitive sports now 
offered for boys or be added as a mixed-sex offering in the intra- 
mural program. 

The equal division of available fund?; U not required by Title IX. 
If services provided are adequate and equitable, there need not be a 
dollar for dollar parity. Expenditures must be adequate to ensure 
comparable opportunities and to provide female and male athletes 
comparable equipment, facilities, and services. 

The adherence to this league requlation by thp district would be a 
violation of the Title IX rerjulation. Teams in like sports must 
have like lengths of seasons, opport.uni ties to play before an audience 
and the same honors and awards. 

This would not be a Title IX violation unless the same condition did 
not apply to all male physical education teachers as well. 

The action implied by the student body president would be a violation 
of the Title IX regulation. He is implying that girls, who constitute 
a large portion of his student body, can support the boys' teams but 
that the student body, in turn, will not sponsor adequately the events 
planned for girls. While dollar-for-doHar parity is not required by 
law, the student body will have to rethink its financing policy and 
distribute their dollars in proportion to the interests'of the students. 

The composition of the sports staff is not a violation of Title IX 
unless some policy or practice ir> opera tiny to bar women from that 
position. The sports coverage, on the other hand, is a violation of 
the Title IX regulation. Efforts should be made to recognize and 
publicize the entire sports program. This may require positive 
counseling in order to attract women to the sports reporting assign- 
ments, in-service training for involved staff (e.g., newspaper advisors), 
and in-service training for the coaches of girls' teams so they will 
encourage coverage and provide the necessary facts to make the 
articles newsworthy. 

These awards would be a violation of the Title IX roq^Jlation. Awards 
for athletics made to students should he fret; from sex designation unless 
they reflect comparable awards for sex seqregate'J teams involved in 
the same sport. Thus, "male athlete" and "femdle athlete" of the year 
would be unacceptable, but outr.tdndinrj relKJunder for boys' basketball 
and a similar award for girls ."ould bo accejitaU le . 

This is clearly a violation of Til.l'.^ ;X, ^all.v ^.hould be permitted to 
join and complete with the boy^ ' >winiiiiir,ci {f:'ai'i, inci; swimming is a non- 
contact sport and there no nean: -.or' girls. 
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ACHIEVING SEX EQUITY IN PHYSICAL EDUCATION AND ATHLETICS: 
ANALYZING AND PLANNING FOR ACTION 



Participants* Materials for Application Session B 
for Physical Activity Specialists 



.1 



Prepared for the 
Title IX Equity Workshops Project 
of the Council of Chief State School Officers 

By the 

Resource Center on Sex Roles in Education 
National Foundation for the Improvement of Education 




AN EQUAL CHANCE THROUGH TITLE IX: AN ANALYSIS SHEET 
Physical Activity Worksheet 7 



What assumptions seemed to be made about students in the film? 
(e.g. students naturally enjoy physical activity) 



What assumptions seemed to be made about physical activity programs in 
the film? (e.g. physical education programs are very important to the 
development of self-image) 



What assumptions did you see being made about similarities of male and 
female students in the film? 



What assumptions did you see being made about differences between male 
and female students in the file? 

f. 
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How could the programs or the aspects of the programs depicted 
in this film be adapted and/or incorporated in your physical 
activity program? 



What problems, if any, would you anticipate in implementing these 
programs? 



'i it 
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ALTERNATIVES FOR CHANGE 



WORKSHEETS FOR USE IN APPLICATION SESSION B 
FOR PHYSICAL ACTIVITY PERSONNEL 



Subgroup 1 - Elementary Physical Education Group 



PHYSICAL EDUCATION ASSESSMENT 
WHAT IS" "WHAT CAN BE 



Physical Activity Worksheet PE-1 



Responses to the Implementation of a sex equitable physical education 
program can take a variety of forms. The district response may vary from 
ignoring the issues of sex bias and sex discrimination, to complying with 
the bare minimal requirements of Title IX (and other anti-discrimination 
legislation), to implementing a program of genuine sex equity. 

The following instrument is designed to help you assess the level of 
response of your district to the issue of sex equity in physical education. 
By completing this instrument twice you can assess the current level of 
district response ("what is") and also assess the response level that you 
would like to see— your estimation of "what can be." 

The instrument is divided into six categories: 

• Title IX Procedural Requirements 

• Goals and Objectives of Physical Education 

• Curriculum 

• Student Grouping 

t Instructional Procedures and Techniques 

• Student Evaluation 

INSTRUCTION S 

Complete this instrument twice. The first time through, place an "X" 
on that portion of the continuum that best represents your district's 
position right now. This perception should reflect your best estimation of 
"what is." The second time through, place an "0" cn that part of the 
continuum that represents where yon would like to see your district regarding 
that issue. This second mark i«: your estimation of "what can be" in your 
district. 



adapted from : Enberg, Mary Lou. Tracking Equal Opportunity in Physical Educatio n 
Recreation, Athletics . (Olympia* Washington: Washington Department 
of Public Instruction), 1977. 
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PHYSICAL EDUCATION INVCNTORY 
What Is" "What Can Be" 



Physical Activity Worksheet PE-1 

TI TLE IX PROCEDURAL REQUIREMENTS 

^ • t.^ I J I 1 , 

Make a statement of intent Perform a self-evaluation Perform a thorough self evaluation 

to comply without a formal to see where inequities exist in 

self-evaluation physical education opportunities, 

access and programming 



Detenmrie compliance or non- Establish committee with responsi- Establish committees which include 

compliance by executive action bilities to determine compliance students and have the power and re- 

status but no power to affect changes, sponsibillty for analysis and form- 
except to make recommendations atlon of long range plans for equity 

in programs and facilities 



3. 



Establish student interests 
by deciding what is best 
for them 



Administer but ineffectively 
utilize student surveys 



Administer and use student 
interest surveys to evaluate 
physical education experiences and 
to choose options for programming 



. i I f - ! 

Wait until complaints have Wait until 1978 to make adjust- Systematically pi an for and continu- 

been filed with the Office ments where obvious inequities exist ally reassess physical education 

for Civil Rights before and recreation offerings to match 

considering program changes student needs and interests 



GOALS AND OBJECTIVES OF PHYSICAL EDUCATION 



5. 



Continue sex-segregated 
program 



Assume that it is "business as usuaT' 
with only a change in clientele 



Review and rethink the goals and 
purposes of phys^'cal education in 
your district In light of the mandate 
of sex equity 



1 



6. 



Concentrate on the physical 
needs of students and let 
the psychological needs be 
taken care of elsewhere 



Expect that psychological needs 
will be met from the nature of the 
program and your own warm personality 



Pay special attention to psychologl- 
cal security of students participaing 
in a new kind of experience 



CURRICULUM 



7. 



8. 



"a 

0) I 



Provide sex-1ntegrated pro- 
grams based on the concepts 
traditionally provided in 
ths "boys* curriculum" 



Consider physical education as 
"playtime" without need of a 
structured curriculum 



Modify the curriculum, mixing the 
activities traditionally provided In 
the "boys'" curriculum and the 
"girls'" curriculum 



STUDENT GROUPING 



Continue the major emphasis on 
psycho-motor competence 



Redesign the curriculum to ensure 
that all students are exposed to a 
variety of skills and the quality 
of the program Is Improved 



Recognize the Integrated class as a 
new opportunity for enhancing the 
cognitive and affective as well as 
the psycho-motor domain 



9. 



10. 



Conduct separate activities for 
girls and boys in two groups 
within the same classroom or 
area 



Do not allow any activities" 
to be conducted in sex- 
integrated settings 



Provide for some sex-integra ted 
activities but keep students 
segregated during all contact 
sports activities 



Adhere to the rules, <tssuniiny that 
everyone has a need to participate 
by the standard rules 



Conduct all activities on a sex-inte- 
grated basis including skills practice 
for contact sports and team activities 
where ability and safety considerations 
permit 



Modify or have students suggest 
modifications of activities to allow 
for participation by a wide skill range 



ERIC 



11 



Abil ity group by sex by 
assuming all females would 
exhibit lower levels of 
skil 1 than all males 



INSTRUCTIONAL PROCEDURES AND TECHNIQUES 
12, 



Retain traditional ability tests 
which may or may not discriminate 
on the basis of sex 



Develop and/or adopt tests which will 
divide students into skill groups 
for those activities in which skill 
is the important factor for safety 
or for enjoyment 



Continue current teaching 
procedures and techniques 
in sex-segregated classes 



Continue current teaching procedures 
and techniques in sex-segregated 
classes 



Survey effectiveness or ineffective- 
ness of teaching procedures and 
techniques for combined classes 



13. 



14, 



Allow the continuation of 
teaching patterns of males 
teaching males, and females 
teaching females 



Merge the girls' physical 
education department and the 
boys* physical education 
department "on paper*' but 
retain the separate structures 
of the departments 

STUDENT EVALUATION 

15. ^ 

Establish a single standard 
for student evaluation for 
females and males 



Mandate team-teaching assignments 



Renew or develop team teaching 
skills so that integrated classes 
can be organized with provision 
for interest and skill level 



Merge the girls' physical education 
department and the boys* physical 
education department and provide for 
common office areas, access to equip- 
ment, and administrative procedures 



Merge the girls' physical education 
department and the boys' physical 
education department and initiate team 
building efforts which provide a 
common administrative and curriculum 
frame of reference 



Establish separate evaluation 
standards for females and males with- 
out assessing the degree to which 
females or males could meet the 
standards 



Establish different evaluation 
standards for students on the basis of 
their ability, effort, and progress 



ESTABLISHING ACTION STRATEGIES AND PRIORITIES 



Physical Activity Worksheet PE-2 



Please list the level for which you intend to develop strategies and 
priorities (individual, school, or district) for change. 



Select the most critical area of concern/problem you face in implementing 
Title IX at this level and note it below: (e.g., personal attitude, existing 
school program, discriminatory district policy, etc.) 



Using the item noted in 2 above, complete the following analysis: 
What is? 



What can be? 



What will be? 



List one constraint which could thwart your effort and a strategy you could 
employ to overcome the constrain c listed. 



Constraint 




PE-2 



^49 



Indicate an outcome which would help you determine when you have 
Effectively implemented ycur plan. 



What other concerns/problems would have to be treated in order to 
achieve sex equity? 



PE-2 
(page 2) 



ANALYZING PROGRAM ALTERNATIVES 



WORKSHEETS FOR USE IN APPLICATION SESSION B 
FOR PHYSICAL ACTIVITY PERSONNEL 



Subgroup 2 - Secondary Physical Education Group 




PHYSICAL EDUCATION ASSESSMENT 
"WHAT IS" "WHAT CAN BE" 



Physical Activity Worksheet PS-1 

Responses to the implementation of a sex equitable physical education 
program can take a variety of forms. The district response may vary from 
ignoring the issues of sex bias and sex discrimination, to complying with 
the bare minimal requirements of Title IX (and other anti -di scrimination 
legislation), to implementing a program of genuine sex equity. 

The following instrument is designed to help you assess the level of 
response of your district to the issue of sex equity in physical education. 
By completing this instrument twice you can assess the current level of 
district response ("what is") and also assess the response level that you 
would like to see— your estimation of "what can be." 

The instrument is divided into six categories: 

• Title IX Procedural Requirements 

• Goals and Objectives of Physical Education 

• Curriculum 

• Student Grouping 

• Instructional Procedures end Techniques 

• Student Evaluation 

INSTRUCTIONS 

Complete this instrument twice. The first time through, place an "X" 
on that portion of the continuum that best represents your district's 
position right now. This perception should reflect your best estimation of 
"what is." The second time through, place an "0" on that part of the 
continuum that represents where you would like to see your district regarding 
that issue. This second mark is your estimation of "what can be" in your 
district. 



adapted from : Enberg, Mary Lou. Tracking Equal Opportunity in Physical Education 
Recreation, Athletics . (Olytr.pia, Washington: Washington Department 
of Publ ic Instruction) , 1977. 

PS-1 
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PHYSICAL EDUCATION INVENTORY 
"What Is" "What Can Be 



TITLE IX PROCEDURAL REQUIREMENTS 



1. 



Make a statement of intent 
to comply without a formal 
self-evaluation 



Oetermirie compliance or non- 
compliance by executive action 



•a 3. I 

«9 VI Establish student Interests 



L by deciding what is best 
for them 



4. 



• I 

Walt until complaints have" 
been filed with the Office 
for Civil Rights before 
considering program changes 



Physical Activity Worksheet B-3 



Perform a self-evaluation 



Perform a thorough self- evaluation 
to see where Inequities exist in 
physical education opportunities, 
access and programming 



Establish committee with responsi- 
bill ties to determine compliance 
status but no power to affect changes, 
except to make recommendations 



Establish committees which include 
students and have the power and re- 
sponsibility for analysis and form- 
ation of long range plans for equity 
In programs and facilities 



Adm 1 nister but ineffectively 
utilize student surveys 



Administer and use student ^ 
Interest surveys to evaluate 
physical education experiences and 
to choose options for programming 



Walt until '1978 to make adjust- 
ments where obvious inequities exist 



Systematically plan for and contlnu- 
ally reassess physical education 
and recreation offerings to match 
student needs and interests 



GOALS AND OBJECTIVES OF PHYSICAL EDUCATION 



L 

Continue sex- segregated 
program 



1. 



Assume that It is "business as usual" 
with only a change in clientele 



Review and rethink the goals and 
purposes of physical education in 
your district in light of the mandate 
of sex equity 



Concentrate on the physical Expect that psychological needs ^ Pay special attentTon to psychologi- 

needs of students and let will be met from the nature of the cal security of students participaing 

the psychological needs be program and your own warm personality in a new kind of experience 
taken care of elsewhere 



CURKICUIUM 



Modify the curriculum, mixing the 
activities traditionally provided in 
the "boys'" curriculum and the 
"girls*" curriculum 



Provide sex-integrated pro- 
grams based on the concepts 
traditionally provided in 
the "boys' curriculum" 



Redesign the curriculum to ensure 
that a>l students are exposed to a 
variety of skills and the quality 
of the program is improved 



8. 



X3 

Of -o 
to tn 
(D I 

to 



Consider physical education as 
"playtime" without need of a 
structured curriculum 



STUnFNI (iROUPING 



Continue the major emphasis on 
psycho-motor competence 



Recognize the integrated class as a 
new opportunity for enhancing the 
cognitive and affective as well as 
the psycho-motor domain 



9. 



Conduct separate activities for 
•J ir is and boys in two groups 
within the same cldssrooiii or 



Provide for some sex-integrated 
activities but keep students 
seyreyated dur-inq all contact 
s|)orts acti vi ties 



Conduct all activities on a sex-inte- 
grated basis including skills practice 
for contact sports and team activities 
where ability and safety considerations 
periiii t 



U), 



ik) mi allow any uctivitios 
to be condiictiMl in ox- 
intoyrdted set tin, 



Adhere to the rules, assuming that 
everyone has a need to participate 
[»y the standard riiles 



Modify or have students su<jg*»st 
modi ficati'^^ s of activities to allow 
for participation by a wide skill range 



ERIC 



11. 

Ability group by sex by 
assuming all females would 
exhibit lower levels of 
skill than all males 



INSTRUCTIONAL PROCEDURES AND TECHNIQUES 

12. 

Continue current teaching 
procedures and techniques 
in sex-segregated classes 



13. -r—. 

Allow the continuation of 

, teaching patterns of males 

* teaching males, and females 

teaching females 

14. 

"Merge the girls' physical 
education department and the 
boys' physical education 
department "on paper" but 
retain the separate structures 
of the departments 

SlIJDEN T LVALUA TjON 

15. 

Establish a single standard 
for student evaluation for 
females and males 



Retain traditional ability tests Develop and/or adopt tests which will 

which may or may not discriminate divide students into skill groups 

on the basis of sex for those activities in which skill 

is the important factor for safety 

or for enjoyment 



Continue current teaching procedures Survey effectiveness or ineffective- 
and techniques in sex-segregated ness of teaching procedures and 

^^^^^^s techniques for combined classes 



Mandate team-teaching assignments Rpnew or develop team teaching 

skills so that integrated classes 
can be organized with provision 
for interest and skill level 



Merge the girls' physical education 
department and the boys' physical 
education department and provide for 
common office areas, access to equip- 
ment, and administrative procedures 



Merge the girls'* physical education 
department and the boys' physical 
education department and initiate team 
building efforts which provide a 
common administrative and curriculum 
frame of reference 



Establish separate evaluation EsTablish di fTerent evaluation 

standards for females and males with- standards for students on the basis of 
out assessing the degree to which their ability, effort, and progress 

females or males could meet the 
standards 



PHYSICAL EDUCATION PROGRAM OPTIONS AND IMPLICATIONS 
Physical Activity Worksheet PS-2 



PROGRAM 



CHARACTERISTICS 



SEX EQUITY IMPLICATIONS 



1 . CORE 



All units of instruction are required 
of all students. Students move through 
a predetermined series of units. May 
or may not be ability grouped. Accom- 
modates teacher skills and interests; 
prescribes student interests or needs. 



• may not accommodate student .nterests 

• possible conflict areas—wrestling, 
dance, etc, 

• if units of instruction are tradi- 
tional, ability grouping may be needed 

• need for staffs to agree on student 
needs 



2. ELECTIVE 



2. Possible units of instruction are 
posted and students elect through 
interests or ability. Wide diversity 
of offerings possible. May accommo- 
date student needs, interests and/or 
teacher skills, interests. 



may lead to principally recreational ly 
oriented programs 

unless stranded (i.e,. Novice, Exper- 
ienced, etc) may exclude some activi- 
ties because of feelings of inadequacy 
allows for complete sex-traditional 
choices with no sex-crossovers in 
activities (i.e., easy to keep status 
quo) 

harder to justify at the lowef^ levels 
(e,g.. elementary school) 



3. CHANNELED ELECTIVE 



3. Possible units of instruction are 
posted and students elect in response 
to predetermined "goals," i.e., two 
team sports, three individual sports, 
one aquatics, one dance, one condi- 
tioning, one combative, etc. May or 
may not be stranded. 



allows for the establishment of iden- 
tified program goals and for come 
student interest fulfillment 
may be too flexible to assure sex- 
integrated classes 
better success if stranded 



oil 



PROGRAM 



CHARACTERISTICS 



SEX EQUITY IMPLICATIONS 



4. CORE/PRESCRIPTIVE 



4. Students are pretested in a fundamen- 
tals class and then guided toward 
programs designed for their needs- 
may enter the core (correctives em- 
phasis) or the channeled elective 
(meet basic requisities. then elect 
according to interest) or the free 
elective (gaming/participation em- 
phasis). Requires more teacher 
agreement, organization, and diver- 
sification. 



•o 

n • 
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5, COMBINATION-INDIVI- 
DUALIZED-DIVERSIFIED 



5. Any/all of the above combined or 
redesigned to fit the specific needs 
of the local setting. Contract learn- 
ing offered on an individual basis. 
Units with vocational education em- 
phasis, peer teaching, cross age 
teaching, performing fine arts 
orientation, and integrated curri- 
culum (body as a laboratory) units 
possible. 



staffs must agree on pretesting areas 
of emphasis and standards of perfor- 
mance 

student needs are identified and 
served individually or in like groups 
more difficult to administer than 
other options 



• easiest of options to implement sex 
equ i ty 

• complex to organize and conduct with 
small staff 



From: Landers, Barbara. Title IX Phas e III, . AUprnatlves for Improving Programs ... (Sacramento. Calif, 
State of California Department of Education) Ma rcFToTT: 

2^)1 
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BASIC ORIENTATIONS TO PHYSICAL EDUCATION PROGRAMMING 
Physical Activity Worksheet PS-3 



ORIENTATION 



CHARACTERISTICS 



SEX EQUITY IMPLICATIONS 



Sports Centered 



primarily offers units of instruction 
in predetermined sports areas 



biased in favor of males who are 
socially predisposed to the compe- 
tition 

may not meet the interests of 
students 

is of limited lifetime usefulness 
for both females and males 
teaches important social skills 



Fitness Centered 



Social Skills Centered 



sets physical performance goals in all 
fitness areas and establishes how staff 
will project these to students— required 
obstacle courses, units in body condi- 
tioning, etc. 



is sex-blind (same goals for both 

males and females) 

may be limited in lifetime fitness 

preparation 

may be limited in reaching other 
than psychomotor competency goals 
may initially favor males over 
females 



sets a recreational environment and 
allows students to schedule activities 
of their own choice 



may perpetuate a sexist (illegal) 
status quo 

provides a lifetime competence 
atmosphere 

needs structure to assure effective 
as well as psychomotor functions 
are fulfilled 

may be difficult to organize 



ORIENTATION 



CHARACTERISTICS 



SEX EQUITY IMPLICATIONS 



Combination (example) 



establish a core requirement in motor 
ability areas, scheduleiall students 
into the fundamental cVass for self- 
evaluation; move those with high skill 
level into a gaming track (elective); 
those with instructional needs into a 
basic track (predetermined); those with 
remedial needs into an adapted track 
(rehabilitively oriented); and thoie 
with interests skills and maturity into 
a leadership/vocational/services track 
(special units emphasis). 



• staffs must agree of core requirements 

• complex to organize and conduct with 
small staff 

• allows for an atmosphere of "indivi- 
dual as important human being" 



ro 



Adapted from: 



Landers, Barbara. Title IX Phase III ... Some Alternatives for Improving Progra ms 
Calif. : State of California Dppartmer.t of Education) March 1977. 



(Sacramento, 



SCHEDULING OF CLASSES AND FACILITIES FOR PHYSICAL EDUCATION PROGRAM 
Physical Activity Worksheet PS-4 



OPTION 



Schedule approximately the same number of boys and 
girls into each physical education teacher's class 



1 

45^ 



Schedule approximately the same number of boys and 
girls tc "staff" by period. Multiple options are 
available to students within the class 



Schedule students to physical education by 
f^lective suhjecl arods (badminton, volley 
ball, for oxampl^)- These classes must 
be open to both boys ond girls 



SEX EQUITY IMPLICATIONS 



teachers would keep this group of 
students for semester or year 
if student registered, male students 
might select male teachers and 
females select female teachers 
requires broad teaching expertise 
on the part of staff 



t solves the student reservation 
§ if teachers assign students, activity 
must be 

• if students select activities, all 
activities must be open to both boys 
and girls 

• in contact sport activities, students 
may be separated by sex wi thi n the 
class 



Schedule approximately the same number of boys 

anij giv'is to "stu^f" by period. Assignment 

or stuflcnts to activities is controlled by staff 



• allows for greater staff specialization 

• tendency for students to gravitate 
toward sex-traditional activities only 

• may have to be stranded to allow for 
a wide v ariety of skil 1 levels 

t mandates that activities be stranded 
(i.e.. Novice, Intcrmedi\ite, Advanced) 

t student groupings, on ,tfie basis of 
ability^ need to lijHlize specified 
standards of indi/idual perfornjance 



Ada ted from 



Landers , Barbara. Title IX Phase III, ... A1 ter natives for^ 
Stjte of Cj 1 ifornia~T)epti'rtMK^nt of EducTtiolt) March 1977"."' 



T 

Improvinci Programs ..• (Sacramentp, Calif 
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EVALUATION OF PHYSICAL EDUCATION STUDENTS 
Physical Activity Worksheet PS-5 



OPTION 



ONE DEPARTMENTAL POLICY 



COMPETENCY BASED EVALUATION 



ACADEMIC FREEDOM 



COMBINATIONS OF THE ABOVE 



CHARACTERISTICS 



SEX EQUITY IMPLICATIONS 



The members of the P.E. department agree 
on all facets of evaluation and the poli- 
cies are applied equally to all students; 
i.e., 20'/ for preparation, 3S% for partici- 
pation, 45% for skills/cognitive growth, 
method of earning points, etc. 



• assumes thai all students begin in 
the same place 

• is subject to individual staff 
i nterpretation 

• measurement is not regulated 

• does not allow for individual 
focus, which may reflect negatively 
on females who start out behind males 



Competencies for various units are pre- 
determined. Instruction is directed 
toward the development of these competen- 
cies. Evaluation is on student progress 
or retention of high skill/cognition 
abil ity 



t very conducive to individualized 
instruction 

• subject to individual staff inter- 
pretation in administration of tests 



Staff members are allowed to establish 
their own evaluation schema for the units 
they teach 



• allows a great deal of staff latitude 

• does not provide for program consis- 
tency 



Departments have one set of evaluation 
policies for all basic instruction units 
(core), allow academic freedom for special 
courses (cross-age teaching, life saving, 
WSI, performing dance, etc.), establish- 
ing competency based criteria for elec- 
tives, etc. 



• more difficult to organize and control 

• allows flexibility for staff 



DEVELOPING A MODEL FOR STUDENT PHYSICAL EDUCATION - A SUMMARY OF CONTINUUMS 

Physical Activity Worksheet PS-6 



1. SEX EQUITY 



Age span: Middle Jr, Senior (Circle one) 



No vommitn^pnt 



^ROGR/^M FOCUS 



Accept concepts 
with reservations 



Accept Concepts 

But will "Wait and See" 



Ready to make 

necessary 

changes 



Full 
commitment 



Sports cenTfere^ Sports centered Fitness S*ports and Concept/ values CombinatTon of cFrHT 

cno-ice recreational instructional centered fitness centered needs centered 

emphasis emphasis centered 

PROGRAM OPTIONS 



CTi 



Elective 



4. SCHEDULING 



Block' schedule 
"Take all comers" 



5, EVALUATION 



"Channeled eTec t i ve Core/Pre- 

scripti ve 



~B I ock schedule 
Group by ebil ity 
once in the gym 



Cor. bi nation/ 
Indi vidual ized- 
Oiversif ied 



Stranded to reflect 
student needs 



TelectTve 



Selective 



schedul ing schedul ing 

(college fonnat) (college format) 
minimal offerings di versi fied 

offerings 



Prescriptive Combination 

schedul ing schedul ina 

(in accordance with (stranded) 
identified needs) 



No pol icy 
Academic freedom 



Pre-determined 
pol icy- the same 
for all activities 



Pre- determined 
policy - in 

accordance with course 
objectives 



Competency based 
evaluation 



Combinations in 
accordance with stranded 
requirements 



EMC a 7/ 



ESTABLISHING STRATEGIES AND PLANS 



Physical Activity Worksheet PS-7 



Please list the level for which you intend to develop strategies and 
priorities (individual, school, or district) for change. 



Select the most critical area of concern/problem you face in implementing 
Title IX at this level and note it below: (e.g., personal attitude, existing 
school program, discriminatory district policy, etc.) 



Using the item noted in 2 above, complete the following analysis: 
What is? 

What can be? 



What will be? 



List one constraint which could thwart your effort and a strategy you could 
employ to overcome the constraint listed. 

Constraint Strategy for overcoming 

I 



PS-7 f o 



Indicate an outcome which would help you determine when you have 
Effectively implemented your plan. 



What other concerns/problems would have to be treated in order to 
achieve sex equity? 



PS-7 
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ANALYZING PROGRAM ALTERNATIVES 



WORKSHEETS FOR USE IN APPLICATION SESSION B 
FOR PHYSICAL ACTIVITY PERSONNEL 



Subgroup 3 - Athletics Personnel 



PHYSICAL EDUCATION ASSESSMENT 
"WHAT IS" "WHAT CAN BE" 



Physical Activity Worksheet PA-4 



Responses to the implementation of a sex equitable athletics program 
can take a variety of forms. The district response may vary from ignoring 
the issues of sex bias and sex discrimination, to complying with the bare 
minimal requirements of Title IX (and other anti-discrimination legislation), 
to Implementing a program of genuine sex equity. 

The fonowing instrument is designed to help you assess the level of 
response of your district to the issue of sex eqjity In athletics programs. 
By completing this instrument twice you can assess the current level of district 
response ("what is") and also assess the response level that you would like to 
see— ycur estimation of "what can be." 

The instrument is divided into four categories: 

• Title IX Procedural Requirements 

• Separate or Unitary Teams/Programs 
0 Determination of Equal Opportunity 
0 Coaching and Instruction 

INSTRUCTIONS 

Complete this instrument twice. The first time through, place an "X" 
on that portion of the continuum that best represents your district's 
position right now. This perception should reflect, your best estimation of 
"what is." The second time through, place on "0" on that part of the 
continuum that represents where you would like to see your district regarding 
that issue. This second mark is your restimation of "what can be" in your 
district. 



adapted from: Enberg. Mary Lou_._ Tracking Equal Opportunity in Physical Education 
Kecreatlons, Mtnlelics . (Olvmpia. Washington: Washington Department 
of Public INstruction), 1977. 
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ASSESSMENT OF SEX EQUITY IN ATHLETIC PROGRAMS 
"What Is" ''What Can Be" 



Physical Activity Worksheet PA-1 



TITLE IX PROCEDURAL REQUIREMENTS 



1. 



Wake a statement of intent 
to comply wihtout a formal 
self evaluation 



Conduct a paper self evaluation 



Conduct a self evaluation to deter- 
mine where inequities exist in 
athletics policies, programs, and 
practices 



Determine compl iance or 
non-compliance by executive 
action 



Establish a committee with responsi- 
bilities to determine compliance 
status but no power to effect changes 
except to make recommetidations 



Establish a committee which includes 
faculty, administration, students, 
parents, and community members, and 
has the power and responsiliby for 
analysis and formation of long range 
plans for equity in athletic programs 
and facil ities 



Wait until romplaints have been Wait until 1978 to make adjustments ^ Systematically plan for and continually 

filed with the Office for Civil where obvious inequities exist reassess athletic opportunities and 

Rights before considering priorities to match student interest, 

program changes and abilities with sound educational 

philosophy 



Establish athletic programming Administer but fneffectively Administer and use student athletic 

by arbitrarily deciding what is uf^lize student athletic interest surveys to determine options and 

good for students and what the surveys levels of athletic programming 
community will support 



SEPARATE OR UNITARY TEAMS/ PROGRAMS 



5. 



Lfedve athletic program at 
current level, because of 
bodgeta ry problems, leaving 
four sports for males, and 
no sports for females 



Establ ish a token female athletic 
program by offering a minor sport to 
females (e.g. cross courttry) while 
continuing to offer major male sports 
(e.g. football and basketball) 



Encourage males and females to develop 
their skills through sports available to 
them (based on their stated interests and 
abilities) with the goal of providing 
equal athletic opportunity for all students 



6. 



Dec 1 de the direction and scope of 
the athletic program at the Board 
of Education level 



Represent the interests of females 
through decisionmaking bodies which 
are traditional ly male 



Ensure that female coaches and coaches 
of female teams are involved in program 
decisionmaking 



DETERMINATION OF EQUAL OPPORTUNITY 
7. 



^'rov^de only an interscholastic 
2 athletic program serving small 
1, numbers of students most of whom 

are physically gifted males 



Provide a limited intramural program 
that accommodates only those students 
who are preparing to participate on 
interscholastic athletic teams 



Operate an incramural program with 
the goal of total student involvement, 
emphasizing Interest, rather than sex 
or skill level as the criterion for 
participation 



Make no prbv^is ion's for fen'tiTe 
teams' uniforms and equipment 



9. 



Provide in5ufficient or no 
facilities and practice times 
for female teams 



10, 



Provide travel allowances d'nd' 
tournament per diems only to 
those teams which are self 
supporting 



"Assign used equipment and uniforms to 
female teams 



Schedule" use of facilitfes for 
female teams dttring i -.omen lent 
hours 



Allow trdvel all nw¥ru;er fnr on_e fVmale 
tournament team per year and'no per 
diems 



Attempt to equal ize qual ity of uniforms 
and equipment fur single sex and 
unitary teams 



Fstabl i sh" a"^'t i me ro ta 1 1 on eye 1 e"o f ' 
facilities use with equal dci.ess to 
most convenient hours by niale and 
female teams 



Provide full "travel allowances' and " ' 
equal ^fr diems for all tournament teams 
and athletes 
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11. 

Refuse to assign a coach irT^ 
response to fenviles who want to 
form a team (e.g. volley b-^l 1 ) 
based on student interest 

12. ^ 

Continue the present arrange:fients 
for access to training facilities 
with those beinq available to malos 



13. ^ 

Provide information to Iho piGdia 
about n.ajor sports (i.e. male 
football and basketball) 

14. ^ 

ProVidc an extra-c'urrTcular" cTuFi 
for male varsity athletes complete 
with advisor and awards banquet 
with no equivalent activity for 
female athletes 

COACHING ANL) INSTRUCTION 

15. 

Allow the continuatiofi of cof^^'lnuq 
patterns of iiules coa'liinq malos, 
and females coaching fonidle^ 

\ 6 . ^ 

Co^nt^'MJf-j "trie past prai ' fee 
pay. ^ joacntiS of fenvile tij^^ms 
(prlmatnly females) less th'ir- 
•^oaches ofnidie teams (fjri iurily 
les) 



Prov'ide on^ coach (women) for three 
fen:ale teams, two of which run 
concurrently (e.q. volleyball and 
basketbal 1 ) 



Establish a desirable coach/athlete 
ratio; and then monitor all athletic 
teams to maintain that ratio (e.q. one 
coach per 8 athletes) 



"Recognize that title TX ma ndates " fnsti tute a 'pol icy whereby there is 

access Vj training facilities and equal access to training facilities 

institute policy that allows fo* by all ahtletes during their practice 

female athletes to have limited access and. free school time, 
to some of the traininij facilities 



Provide answers to reporters' 
questions and call in ga.ne scores to 
the media 



Sponso> a varsity cLib^Tdr all 
varsity athletes but with a male 
advisor, majority of male members; 
discouraging females from ^ictive 
parti -i pation 



Prepare and distribute equal materials 
to the media for all athletic events 
and suggest extra coverage of the 
new sports being offered 

RequTre that tTTe^ athletic club T^IjF a TT ^ 
athletes) have a ma Ir/^'emale advisor team, 
and strive to have the achievemer.ts of 
all athletes recognized and rewarded 



"Review co.-^ctn'ng a5bi'_]n!:]ents and jssign Review or titwelop t(^am tecuhing skills 
Cf.nuihes on the basis of qual i M'cat ions so that inti'arr.ted coaching a3signm(?nts 
rather than on tho bcir.is of -icx are an expected mothod nf operotion 

~ TsTablTs I r TiTp p "1 e i)Te nta r y" s a ll ry Tc h cTiTl'es'XsTa^^ scTu^liTTes 
that result in coaches of riale teams ihot establish comparable time anJ 

result in coaches 'v.ijie teams ('.iri- effort paramete^^'S for Ci)ii»parable 
maiily male) recoivinu larger r>tipen(Js male and female teams, thus resulting 
than coaches ot' female teams (pr-imarny in comparable pay ^or all coacnes 
fe;^iales) based on "tifiio (jut in" 

* ) t « ) 



CREATING A STUDENT INTEREST SURVEY FORM 
Physical Activity Worksheet PA-2 



One of the basic implications of the Title IX regulation is that sports 
and athletic programs must effectively accommodate the interests and abilities 
of all students. This standard necessitates the development/application of 
data collection procedures. One of the primary methods for determining the 
interests of students would be to conduct a survey of student interests. 

Please take a minute to think about how a student interest survey should 
be designed and answer the following questions. 



1. What types of information should be included in a student survey? 



2. What do you believe would be the outcome of a student survey conducted 
in your schools? 



3. What procedures should be used for its distribution? 



4. How frequently should student interest surveys be conducted? 
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ESTABLISHING ACTION STRATEGIES AND PRIORITIES 
Physical Activity Worksheet PE-2 



1. Please list the level for which you intend to develop strategies and 
priorities (individual, school, or district) for change. 



2. Select the most critical area of concern/ problem you face in implementing 
Title IX at this level and note it below: (e.g., personal attitude, existing 
school program, discriminatory district policy, etc.) 



3. Using the item noted in 2 above, complete the following analysis; 
What is? 



What can be? 



What will be? 



4. List one constraint which could thwart your effort and a strategy you could 
employ to overcome the constraint listed. 

Constrain t Strategy for overcoming 



PE-2 
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DESIGNING A SURVEY FORM 
Physical Activity Worksheet PA-3 



The Title IX requirement that the sports and athletics programs must effectively 
accommodate the interests and abilities of all students suggests the need for conducti 
periodic surveys of student interests. Physical activity personnel need to consider 
what should be included in a student survey, the procedures to be used for its 
distribution, the frequency of student interest surveys, and the ways that the 
information obtained may be integrated into existing programs. 

A student survey form should ensure inclusion of the following tvoes of 
information: '^^ 

• Identifying information: the name, school, grade level, and sex of the 

student 

• Explanatory information: the purpose of the survey and how the information 

will be used 

• A system of ranking or 
rating specific sports 

activities: a listing of sports which students may rank or rate 

• Opportunity for suggest- 
ing other sports alter- 

"^^iv«?s: space for listing possible interests that are not 

included in the listing should be provided 

t Opportunity for comments: general questions regarding attitudes or other 

suggestions for sports programs would be desirable 

The procedures which are followed in the distribution of sfident surveys 
may influence the outcomes. It usually is wise to ensure distribution to every 
student at a time when students can provide their individual responses without 
undue peer group pressure. 

Student surveys should be conducted periodically as a means of identifying 
current needs and the changing patterns of student interest. Determination of 
the frequency of student surveys should be based on the frequency of significant 
composition of the student body, the number of times that athletic programs are 
designed, and the feasibility of survey efforts. Completion of surveys at least 
on a yearly basis could ensure the timelines of data being used for program 
planning. 
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SAMPLE STUDENT ATHLETIC INTEREST FORM 



Name of Student 



Name of School 
Year in School 



Female 



Male 



Have your previously participated in interscholastic sports? Yes, 
Have you previously participated in intramural sports? Yes 



No 



ISO 



The following information is being collected as a means of determining your 
interests in intramural and/or interscholastic sports programs which are now 
being offered at your school. We are also interested in determining the types 
of sports you would like to have offered. 

Participation in interscholastic athletics involved daily practices and 
weekly games or meets during the season for each sport. To indicate YOUR OWN 
interest in partici-jating in interscholastic sports, circle the number to the 
right of the sport or activity which indicated YOUR OWN feelings about 
participating. 



★INTERSCHOLASTIC SPORTS 



Might be 

Definitely NO inter- interested but 
est in participating not sure 



Definitely 
interested in 
participating 



Sports now available 

Football (male) 
Basketball (female) 
Basketball (male) 

Volleyball (female^ 
Track & Field (mixed) 
Wrestling (male) 
Gymnastics (female) 

Baseball (male) 
Softball (female) 
Tennis (mixed) 

Sports being considered 

Badminton 

Soccer 

Swimming 

Other sports you'd like to see offered ; 



0 
0 
0 

0 
0 
0 
0 

0 
0 
0 



3 
3 
3 

3 
3 
3 
3 
2 

3 
3 



3 
3 



, PA-3 
(page 2) 



*INTRAMUAL SPORTS 



Definitely NO Might be Inter- Definitely 

Interest In ested but not Interested In 

participating sure participating 



Sports now available 



Football 


0 


1 3 


Basketball 


0 


1 3 


Volleyball 


0 


1 3 


Track & Field 


0 


1 3 


Wrestl 1 ng 


0 


1 3 


gymnastics 


0 


1 3 


Baseball 


0 


1 3 


Softball 


0 


1 3 


Tennis 


0 


1 3 



Sports being considered 



Other sports you'd like to see offered 



What do you like most about the sports program in your school? 



How do you think the program could be improved? 



Mdapted from materials prepared by Dr. Mary Lou Enberg, for the Washington State 
Department of Public Instruction, Olympia, Washington 
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COACH JAMtS CASE: BRIEFING SHEET 
Physical Activity Worksheet PA-4 

Coach Pat James, athletic director of Hilltop schools, has had 
six years of experience in Hilltop and is known as a fair, effective 
administrator and excellent coach. James is committed to improving 
Hilltop's athletic program and has been particularly interested in 
expanding the scope of the program to accommodate more students. 

During the past five years, and particularly since July 1975, 
several members of the physical education and coaching staff have 
observed the passage of Title IX, the development of the regulation, 
and have taken a variety of actions to implement Title IX. They are 
pleased with the progress that has been made toward Title IX compliance 
but are also concerned about the problems which are still evident. 

A collection of the memos and letters relating to Ti'tle IX 
which have come to Coach James' desk during the past six months is 
provided in the following pages. Read each of them carefully, then 
determine the actions which should be taken to deal with the problem. 

You will be askod to discuss your responses in a small group and 
come up with a group answer to the questions on the worksheets which 
are provided. Copies of the worksheet will be available for your 
individual use. 
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COACH JAMES CA3E: ROBERT WELSH 



Physical Activity Worksheet PA-5 



TO: Pat Jaines: Athletic Director 
FROM: Robert Welsh, Esquire 

RE: Examination of possible sex discrimination in the contract 
between Hilltop District Schools and Hilltop teachers . 



At the requsst of Dr. Norris I have reviewed the terms of the 
contract between the? Hilltop District ^uiools and Hilltop Teachers 
Association in an effort to Identify any provisions which may be 
discriminatory. One clause, that will be of interest to you, appears 
to be discriminatory: 

« 

Section H - Salary Increments; Clause 4 - Increments for 
Athletics Personnel 

The contract states that coaches of male teams are 

eligible for 5h% Increment for the 77-78 year and that coaches 

of female teams are eligible for a AH% increment during the 

same period of time. 



I would like to discuss this with you in greater detail in the near 
future. 




cc: Superintendent Norris 
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COACH JAMES CASE: ANALYSIS SHEET 
Robert Welsh 



After reading the Item which Coach James found In the In-basket, 
consider the following questions: 

1. What are the Title IX Implications for the problem to be addressigd? 



2. What further Information Is needed to facilitate action or decision 
making? 



3. What specific alternatives are available for problem resolution? 



4. What alternatlve(s) would you select and why? 



PA- 5 
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COACH JAMES CASE: ANN BROSH ET AL 
Physical Activity Worksheet PA-6 



pat James: Athletic Director 
Hilltop District Schools 
400 Maple Lane 
Hilltop, Arizona 10000 



We are eighth graders in Pinewood Junior High School. We 
are writing to complain about the sports programs offered to girls. 

Pinewood has girls' Interscholastic teams In basketball, field 
hockey, tennis and gymnastics, but we don't have track, swlnmlng, 
or basketball, even though the boys do. We don't think this Is fair. 

We have talked to Mr. Neets, head coach at Pinewood about this, 
and he said he Is sorry but there Is nothing he can do. He suggested 
that we write you. We think that the school must permit girls to 
compete In these sports. We have talked to our parents and they 
agree. 



Sincerely, 
Ann Brosh 



Benessa Jackson 



c 




Karen Pickering 
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COACH JAMES CASE: ANALYSIS SHEET 
Ann Brosh et a1 



After reading the Item which Coach James found In the 1n-basket, 
consider the following questions: 

1. What are the Title IX Implications for the problem to be addressed? 



2. What further Information is needed to facilitate action or decision 
making? 



3. What specific alternatives are available for problem resolution? 



4. What alternative(s) would you select and why? 
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COACH JAMES CASE: JEFFERY EVANS 
Physical Activity Worksheet PA-7 



TO: Coach James 

FROM: Jeffery Evans 

RE: Coaching Assignments 



The coaching assignments have come to my attention for the 
Winter team sports and I feel that I must register this complaint. 
As the coach for Hilltop High's girls basketball team» I have 
37 girls out for this team, and after cuts can carry 30 of them 
on a varsity squad and a junior varsity squad. As I'm sure 
you're aware the amount of supervision and skills teaching in 
a two year old program is imnense, and I'm swamped. 

Now I find out that Ross Mathison has been assigned to an 
assistant varsity position In the boys varsity basketball program. 
After cuts the boy's varsity program has 12 athletes, with two 
coaches and a student trainer, while I'm expected to handle the 
varsity and, jr. varsity program of 30 girls all by myself. The 
girls are getting short-changed. 

I want to help, either from a reassignment of Ross or 
somebody else. Is there anything you can do about this? 
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COACH JAMES CASE: ANALYSIS SHEET 
Jeffery Evans 



After reading the item which Coach James found in the in-basket, 
consider the following questions: 

1. What are the Title IX implications for the problem to be addressed? 



2. What further information is nneded to facilitate action or decision 
making? 



3. What specific alternatives are available for problem resolution? 



4. Wh^t alternative(s) would you select and why? 



PA-7 
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COACH JAMES CASE: JACK RAMSEY 
Physical Activity Worksheet PA-S 



Pat James: Athletic Director 
Hilltop District Schools 
400 Maple Lane 
Hilltop, Arizona 10000 



Dear Coach, 



This letter is to inform you that the Hilltop Athletic Boosters 
Club's Annual Chili Supper was a great success. We made over $1,400.00 
thanks to the generosity and hard work of our members. We have a 
proposal for the expenditure of part of those proceeds. We are mighty 
N proud of the way the Eagles won the Treeline conference in football 
^4ast fall and in talking to Coach Hutchinson we have found that the 
f^tball team could use an additional weight-lifting machine. I 
hadNBernie Jackson do some checking and he tells me that a six station 
universal gym can be purchased for $1,295.00, that would fall within 
our range and we would like your permission to go ahead with the 
purchase. 

/we have just two concerns regarding this matter. First, will 
theri be sufficient space in the training room for this additional 
piece of equipment? Second, with the school now offering athletic 
teams for young ladies, will they want to use this equipment? We're 
buying it for the football team and besides girls might hurt themselves 
on it or get all muscle bound. We wouldn't want that to happen. 
On the condition that this machine would be reserved for football 
players we will proceed immediately. 

I look forward to hearing your acceptance of our gift. 



Sincerely, ^ 
Ijack R. Ramsey 
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COACH JAMES CASE: ANALYSIS SHEET 
Jack Ramsey 

After reading the item which Coach James found in the in-basket, 
consider the following questions: 

1. What are the Itile IX implications for the problem to be addressed? 



2. What further information is needed to facilitate action or decision 
making? 



3. What specific alternatives are available for problem resolution? 



4. What alternative(s) would you select and why? 



PA-8 
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SUGGESTIONS; FOR ACTION STEPS 
Physical Activity Worksheet PAW-8 



The following action ideas are suggestions which may stimulate your 
thinking as you complete your action plans. Suggestions are provided for 
actions you can suggest to support sex equity in your department/school, 
your school district, your comnunity, and your professional associations. 



DEPARTMENT OF SCHOOL LEVCL 

§ make sure that your department members are knowledgeable about the 
requirements and options of the Title IX regulation, and the goals 
and objectives of your departmental implementation plan for providing 
sex equity in physical activity programming 

• determine whether or not your department knows the extent to which sex 
bias and discrimination exist in your instructional/coaching area. If 
not, you can work with colleagues to make this determination. If you 
already know, use this information to develop goals and objectives for 
Its elimination. 

• if your department has progressed further than some physical activity 
departments in the system, offer to share some of your resources to 
assist others in moving ahead. If your department hasn't progressed 
as far as others, seek out those you think can help and ask for their 
assistance 

• develop procedures to ensure that students that choose non-traditional 
areas within your department receive whatever support they need to 
experience success 

• if your physical education and/or athletics department is being merged 
from "Male and Female" to "Student", monitor the transition to see 
that sex discrimination and bias are not involved in the merge 



SCHOOL DISTRICT LEVEL 

• make sure your district has met the basic procedural requirements of 
Title IX: enacting a policy of non-discrimination on the basis of 
sex, appointing a Title IX coordinator, establishing a grievance 
procedure, and disseminating this information to staff and students. 
Your district should have also conducted a self-evaluation to determine 
the extent to which it is in compliance with Title IX 
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make suggestions to the appropriate persons regarding possible policy 
and program modifications that would achieve sex equity In physical 
activity programming 

if you have expertise in the area of eliminating sex discrimination 
and bias in physical activity programs, offer your services to the 
district and your colleagues. If, on the other hand, you need some 
assistance in the area, seek out others on the staff who may have such 
expertise or ask your administration for assistance 

make sure that someone knowledgeable about sex equity in physical 
activity programs is represented on all school committees 



COMMUNITY LEVEL 

make sure that the administration has informed the community of its 
plans and rationale for changing physical activity programming 

to the extent necessary, prepare students for any difficulties they 
might encounter in picking a non-traditional athletic or activity 
option 

work with your counseling department to inform parents of students 
of the rationale for changing physical activity program^^ 

work with supportive community groups (i.e., Booster Clubs) to ensure 
their continued support of physical activities without regard to the 
sex makeup of team/activity 

hold an open house with students working in sex-integrated activities 
so that parents can observe how that is accomplished 



STATE/REGIONAL/NATIONAL ASSOCIATIONS 

examine the constitution and operational guidelines for evidence of 
sex discrimination, and if discovered propose steps to eliminate 
such discrimination 

determine whether leadership positionc within your association are 
held by both female and male members. If not, work within the 
organiiiation to bring about a more equitable sharing of power 



PAW- 8 
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MY ACTTON PLAN 

Physical Activity Worksheet PAWrQ 

1, Write down two objectives for Implementing Title IX and attaining sex 
equity in physical activity programming which you would like to see 
accomplished. One should be within your own individual sphere of 
responsibility; the other should be directed toward achieving sex 
equity within one of your organizational levels (e.g., department, 
school, conmunity, professional organization). 

A. Within my classroom/ team I would . 



B. Within n\y department/ school /community/ professional association I 
would 



2. Of the two objectives, which would you most like to accomplish at this 
. time? 



3. What are the major barriers that you will encounter in working toward 
accomplishing your objective? 

A. 

B. _ ' 

C. ^ 

4. What supports will you have in working toward accomplishing your objective? 

A. , . — 

B. , 

C. 

5 After this analysis, do you still feel that attaining this objective is 
possible? If so. move ahead with developing your plan. If not. go back 
and select your other objective. 
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6. What resources do you need for achieving your objective? 
A. Knowl edge/Skills; 



B. Money 



C. People: 



7. List the specific action steps you need to take to achieve your objective. 
Include who has tfje responsibility for taking the step and the date by which 
it should be completed. Write those in chronological order. 

Action Step Person Responsible Date 

A. 

B. _^ 

- - ■ ■■ \ — ■ 

How will you evaluate your action plan and at what point will you do so?- 



9. How will you let others know about your action plan and its outcomes? 
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WORKSHOP EVALUATION FORM 
Physical Activity Worksheet PAW-IO, 

At this point, how would you rate your knowledge of: 

The legal requirements and Developing and monitoring 

principles of sex equity In physical activity programs to 

physical activity programs ensure sex equity 

thorough understanding ^thorough understanding 

some knowledge ^some knowledge 



little knowledge ^little knowledge 

'no knowledge ^no knowledge 



What concerns or questions about attaining sex equity In physical 
education or In athletics programs have been answered for you today? 



What concerns or questions about sex equity in physical education or 
athletics still remain unanswered for you? 

t. 



Which of the days activities were most helpful to you? 



Which of the day's activities were least helpful to you? 
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What Information, experience, or activities do you need next In 
order to help achieve sex equity In physical activity programs? 
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COACH JAMES CASE: WORKSHEET RESPONSE/ ROBERT WELSH 
Physical Activity Worksheet 5A 



1. The Title IX regulation requires that employers ma v not, o^^^^^e ^"is 

of sex, make distinctions in the rates Pay 'O':,*?"^! '^ll^'l^L^ 
If coaching positions are equivalent, no distinctions may be made on the 

basis of sex. 

2. The contract language is clearly discriminatory ^^^f • JJ^J^"!*''^ 
distinctions are made on the sex of the athlete. Further information is 
therefore not needed for determining the legality of the contract language, 
but such information as the following would be useful in identifying alter- 
native contract provisions: 

• descriptions of each coaching position in terms of responsibility 

• competencies required for different positions 

' • criteria (and their legality) for establishing coaching salaries 
§ projected athletics programs and budgets 

3. Available alternatives include: 

f work with the teachers' association to change the terms 
of the agreement (contract) 

• develop criteria for determination of pay increments on 
the basis of factors other than sex (of either coach or 
athlete, e.g., performance, responsibility, etc.) 

f implement procedures necessary to equalize pay of coaches 
of male and female teams on the basis of the criteria 
developed (other than sex of coach or athlete) 

• revise athletics budget as required to accommodate salary 
changes 

4. Each of the alternatives should be Implemented. 
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COACH JAMES CASE: WORKSHEET RESPONSE/ANNE BROSH ET AL 



Physical Activity Worksheet 6A 

1. Agencies receiving funds are required to evaluate their total athletic 
program to determine whether or not it effectively accommodates the 
interests and abilities of members of both sexes. Factors which should 
be considered in the evaluation include the nature and extent of sports 
programs offered and their accommodation of the Interests and abilities 
of females and males in both sports and the level of competition offered. 
/¥86.42i7 

2. Further information is needed regarding: 

• the specific sports options and levels of competition 
currently being provided for males and females 

• any efforts made to assess the athletic interests of 
junior high females in the district, and the results of 
such efforts 

• the feasibility of opening the male sports listed to females 

3. Available alternatives include: 



• conducting and analyzing an inventory of the athletic interests 
of female and male students in interscholastic and intramural 
sports (if one has not already been completed) 

• deciding in conjunction with other school officials and staff 

the desired thrust of athletic programming, i.e., separate sex vs. 
mixed team offerings 

t reviewing plans, if any for the expansion of female sports programs 
including timetables, sports, and financial projections 

• meeting with students to obtain greater information, to clarify 
district policy and plans, and to obtain their suggestions for 
program revisions 



4. Each of the alternatives should be implemented. 
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COACH JAMES CASE: WORKSHEET RESPONSE TO JEFFERY EVANS 



Physical Activity Worksheet 7A 

The Title IX regulation requires, under the criteria for establishing 
equal opportunity in athletics, that "the opportunity to receive coaching 
. . ." not be based on the sex of the athlete. ^l86.41c-v_7 

The assignment pattern is clearly discriminatory against female athletes 
who wish to playinterscholastic basketball at Hilltop High. Further 
Information which would help Coach James make his decisions includes: 

t Are there females who didn't try out for the team because 
of lack of coaching? 

t What is the exact athlete-coach ratio for both male and 
female basketball teams? 

§ Are there staff members or qualified community members 
available to take on coaching responsibilities? 



Available alternatives include: 

t Initiating a policy that mandates equal athlete-coach ratios 
for all sports where both female and male teams are offered 

§ making a survey to identify possible qualified staff persons 
who would be willing to take on basketball coaching responsibilities 

§ establishing an on-going In-service and internship program 
to help qualify staff for coaching positions, particularly 
female staff who have been discouraged in the past from gaining 
these skills 



§ locating qualified, certified 
willing to volunteer time and 

§ providing financial resources 
changes 



community members who would be 
services 

to carry out any policy/program 



Each of the alternatives should be implemented 
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COACH JAMES CASE: WORKSHEET RESPONSE TO JACK RAMSEY 
Physical Activity Worksheet 8A 



The Title IX regulation prohibits the provision of benefits or 
services to one sex while excluding the other sex. /_s86.31_7 
The gift under the conditions stated in the letter would be such 
a benefit. 

Futher information is needed regarding: 

• would the Booster Club donate the gift if the sex restriction 
were ignored? 

• would the Booster Club allow the money to be used for another 
purpose? 

Available alternatives Include: 

• negoiate with the Booster Club to give the money as cash 
so that badly needed gymnastics equipment may be purchased 
for new female programs i 

• negoiate with the Booster Club to lift its stated restriction 
regarding the use of the new equipment by females, by explaining 
the illegality of such a restriction and the need of weight training 
by all athletes regardless of their sex 

Each of the alternatives should be Implemented 
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